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ABSTRACT 


The establishment and development of reading habits in students is 
considered one of the significant duties of literature education. The 
formation of a student as a thinking reader of artistic work lasts a long 
time and requires working hard. The target of achieving success in 
the direction mentioned before is primarily the development of activity 
and independence in students. In other words, mastering the 
appropriate skills to read and analyze literary text is related to the 
mindset that requires activity and a high level of independent thinking. 
The formation of an independent approach to the literary text 
establishes the convenient potential to make “a reader’s image” and 
become the “second author” of the work. Besides, it makes the basis 
for the intellectual and spiritual-aesthetic development of students. 
The importance of organizing students’ interpretation activities in 
literature classes is also due to the reasons explained in more detail 
in the article. The article analyzes the essence, types, principles, and 
ways of application of the concept of interpretation, as well as focuses 
on case studies. 


Keywords: Analysis, interpretation, explanation, teaching technology. 


ddabiyyat darslarinda interpretasiya 


Giris 


Badii asarin maktabda 6yradilmasi da, 
oyrenilmasi da hamiss bir sira ciddi ¢atinliklarla 
musayiat olunur. Sababi isa coxdur. Bu catin- 
liklardan biri, balka da birincisi badii asarin 
miitaliasina maragin yaradilmasi va ona miistaqil 
miinasibatin formalasdirilmasi ila baglidir. dda- 
biyyatin muxtalif dévrlarda tadrisi vaziyyatinin 
oyranilmasinden aydin olur ki, badii asara da- 
rindan maraq gostermok sanki tak-tak insanlara 
(sagirdlara) miiyassardir. Bela ¢ixir ki, yarani- 
sindan kimin qalbindsa badii s6za maraq va 
mahabbat varsa, o mittalia edir (etmaya bilmir), 
boyik bir kasimin isa bu gézallik alamina daxil 
olmaga na meyili olur, na da sanatin cazibadar 
qapisindan icari ke¢ea bilir. Naticada hamin 
toplumda miitalia madaniyyetinin formalasmasi 
bas vermir, bu isa idraki-emosional inkisafin 
qarsisina sadd cakir. Miitaliadan, badii asardan, 
umumiyysatla incasanatdan uzaq olan bir kasin 
modeani inkisaf saviyyasi barada danismaq, 
sadace olaraq, yersizdir. 

Bu deyilanlar sagirdlarda mitaliaya maraq 
tarbiyasi tizra isin catin va masuliyyatli oldugunu 
bir daha diqqata ¢atdirmagq niyyatila dila gatirilib. 

Sagirdlarda mitalia bacariginin (genis ma- 
nada miitalia madaniyyatinin) formalasdirilmasi 
bir problem kimi metodika elmimizda xiisusi 
tadqiqat obyekti olmayib. Ona an yaxs1 halda 
yeri galdikca mitixtalif arasdirmalarda miinasibat 
bildirilib. Daha daqiq deyilsa, bu va ya digar 
janrda olan assarin oxusu va oyrenilmasi yollari 
barada danisilmaqla kifayoatlanilib. 

Xarici adabiyyatla tanisliqdan aydinlasir ki, 
sagirdlarda oxuya, imumiyyatla davamli 
miitalisya maragin yaradilmasi, elaca da badii 
matna sexsi mtinasibatin formalasdirilmasi bi- 
rinci daracali vazifa hesab olunur va mixtolif 
elm sahalarinin nimayandealari bu problemin 
(problem onlarda da moévcuddur) halli tictin 
amoakdasliq edirlar. Masalan, psixoloqlar badii 
metnin miixtalif yas dévrlarinda qavranilma 
mexanizmini xtisusi daqiqlikla islayirlar, texno- 
loqlar isa har yas dovrti ticiin badii asarlarin 
secilmasi, manimseanilmeasi yollarini arasdirirlar. 


Bu masaladsa didaktlarla psixoloqlarin birga 
ameyi daha sameroli naticalarin alda olunmasina 
imkan yaradir. Onlarin amekdasligi sayasinda 
arsaya galen texnologiyalarin problemin hellina 
ahamiyyatli tasirini ayrica qeyd etmak lazimdir. 

Bu gtin tahsil tadgigatcgilarinin galdiklori 
qanaat beladir ki, talimda ahamiyyati coxdan 
tasdiqlanan sagird faalliginin va mistagqilliyinin 
inkisafina, davamliligina nail olunmasi xatir- 
latdigimiz problemin hallina ciddi tohfa verar. 
Faalliq va mtistaqillik bu maqamda ilk névbada 
tahsilalanlarin yaradiciligi, tasabbtiskarligi, 
biliklarin qazanilmasinda tadqiqatc1 mévqeyinda 
olmalari kimi basa disiiltir. Bunun hayata 
kecirilmasi yollari1 metodik arasdirmalarda xeyli 
daraceda isiqlandirilib. Xtisusen badii asarlarin 
oyranilmasinds sagirdlarin faalliginin va 
mustaqilliyinin tamin edilmasi diqqati daim 6z 
uzerina cakib. Bu istiqamatda faydali isler 
gortlsa da, yerina yetirilmali olan vazifalar hala 
coxdur. Onlarin hallina bu giin daha alverisli 
imkan yaranib. Bu, talim prosesina, onun 
qanunauygunluqlarina miixtalif aspektlardan 
yanasilmasina imkan veran texnologiyalarin 
meydana galmasila baglidir. Gortintir, problemi 
ayrica, tacrid olunmus halda hall etmek mtimktin 
deyildir. Yeni talimi yanasmalarin meydana 
galdiyi indiki saraitda ¢oxcahatli tadqiqata ciddi 
ehtiyac duyulur. Bu mazmunda aparilan ¢cagdas 
tadqiqatin badii matnin oxusuna, darindan 
oyranilmasina, ona sexsi miinasibatin forma- 
lasmasina imkan yaradan sgraitin va vasitalerin 
muvsyyanlasdirilmasina istiqamatlandirilmasi 
vacibdir. Bu maqsad gazanilmis ugurlu na varsa, 
ona istinad etmakla yeniliya addim-addim 
yaxinlasmag1 birinci daracali vazifa kimi qarsiya 
qoyur. Masalan, maktab tacrtibasinds oxudan 
avval, elaca da oxudan va mazmunun manim- 
sanilmasindan sonra sagirdlarin badii asara 
miisteqil yanasmalarinin saviyysasini askara 
¢ixarmaq maqsedila onlara suallar verilir. Daha 
dagqiq deyilsa, maktablilar asarin mévzusu, onda 
aks olunmus fikir, ahvalat va hadisalarin ma- 
hiyyati, aralarindaki sabab-natica alaqalari va 
s. barada ilkin qanasatlarini, bitiin bunlara 
munasiboatlarini bildirirlar. Bu, aslinda, onlarin 
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yozumlarl, proses isa yozumculug faaliyyatidir. 

Tabii olaraq suallar yaranir: mitalisya maragin 

yaranmasinda, badii asarla bagl mistaqil 

diistincanin, ona farqli yanasmanin formalas- 
masinda yozumun rolu nadir? 

Taasstf ki, metodik adabiyyatimizda bu 
barada danisilmayib. Lakin hazirda maktab- 
larimizda istifada olunan “Odabiyyat” dars- 
liklarinds, elaca da adabiyyat darslarinda sa- 
girdlari yozum foaaliyyatina istiqamatleandiran 
suallardan istifada olunur. Bunun kortabii, bela 
demok miimkiinss, “darkedilmamis” va sistemsiz 
taskili, albatta, arzuolunan naticani vermir. 
Metodikamizin zanginlasdirilmasi, maktab 
tacriibasina faydali va konkret kémeayin 
gostarilmasi niyyati masala ila bagh tadqiqatin 
aparilmasini, alda olunmus naticalarin maktab 
tacriibasinda eksperimentla yoxlanmasin1 
mthtim vazifa kimi qarsiya qoyur. Problemla 
bagli aparilmis ilkin tadqiqatin naticalarini aks 
etdiran bu maqalada baslica maqsadimiz aras- 
dirmalarin davamli olmasidir. Suallar yaranir: 

“Yozum” anlayisinin mahiyyotina nealar 

daxildir? 

- “Badii matnin sarhi” va “badii matnin 
yozumu” mahiyyoatca eyni anlayislardirm1? 

- “Badii matnin tahlili” va “badii matnin 
yozumu” anlayislarinin arasindaki 
mtinasibat neca izah olunmalidir? 

- Oger badii asar maktabda genis tahlil 
olunursa, yozuma na ehtiyac var? 

- Sagirdlarda miistaqil tahlil bacariginin 
inkisaf etdirilmasi adabiyyat taliminin 
muthtim vazifasi sayilirsa, yozum na tciin 
tatbiq olunur? 

Tadgqiqatimiz bu suallara ahatali cavab ver- 
meya imkan yaradir. Jide olunmus naticslarin 
bu yazida genis izah edilmasi mtimktin olmasa 
da, hamin suallarla bagi galdiyimiz naticalarin 
mahiyysti barada oxucularda miiayyen tasavviir 
yaratmaga calisacagiq. 


@DOBIYYAT DORSLORINDO Babii 
MOTNIN YOZUMU (iINTERPRETASIYASI) 


interpretasiya latin moansoali interpretatio 
séztindan olub, yozum, sarh, izah va s. manalarda 
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basa dtsiiltir. Lakin bu sinonim carga bir- 

birindan mtiayyan mena incaliklerina goéra 

farqlanir. Dogrudan da, “sarh” “izah” olmadigi 
kimi (yani bunlarin menalari arasinda fergq var), 

“yozum” da “sarh” va “izah” deyildir. Interpre- 

tasiya anlayisinin mahiyyatini yozum kalmasi 

tutarli ifada edir va dilimizda bu sakilda is- 
lanilmasi maqsadauygundur. Yeri galmisken, 

Tiirkiya tiirkcasinda hamin anlayis “yorum” 

kalmasi ila ifada edilir. 
ilk névbada “yozum’” anlayisinin mahiyyatina 

nazar salaq. “Yozum” genis anlayis olub, mixtalif 
elm sahalarinda tatbiq edilir va onlarin har 
birinda bu anlayisin izahina, tarifina ahamiyyotli 
daracada yer ayrilir. Bu izah va tariflarda fikir 
farqliliyi, bazan isa ziddiyyatli yanasmalar 

miusahids edilir. Mixtalif elm sahalarinds, o 

cimladen adabiyyatin tadrisi metodikasinda 

aksini tapmis saciyyeavi izahlara, tariflara nazar 
salaq: 

- millifin saxsi baxis va darketmasi 
asasinda asarda aks etdirdiyi ideya-estetik, 
mena va emosional informasiyanin 
meanimsanilmasi yozum adlanir; 

- yozum subyektin imkanlarina uygun 
olaraq asarin badii qavranilmasinin 
yekunudur; 

- yozum adabi asarin sexsi tafsiridir; 

- yozum oxunmus asoarin versiyasidir; 

- oxucunun 6ztntifada va miitalia bacarigini 
sifahi, yaxud yazili sakilda tazahtiretdirma 
imkani yozum adlanir; 

- subyektin yas va intellektual imkanlarina 
uygun olaraq, darinlasmis asasda yeni 
badii asarin yaradilmasi yozumdur; 

- interpretasiya qavramanin, tefakktrin, 
taxeyyliltin ferdi xlsusiyyotlarina va badii 
metnin poetikasinin basa dusiilmasina 
asaslanan oxucunun adabi asarin sexsi 
tefsirini (sifahi, yaxud yazil1) yaratmasidir; 

- interpretasiya badii asarin biitévliikda 
meanasinin, ideyasinin va konsepsiyasinin 
dark edilmasi, tafsiridir; 

- interpretasiya sarh, yenidean formulaetma 
aktidir, yaxud moxsusi (6zal) olaraq basa 
diistilmtis nayinsa basqa sakilda 
tazahutrtidtr; 
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- interpretasiya bu va ya digar nazeriyyenin 
har hansi elementlarina (formullarina, 
isaralarins, ramzlerina) aid edilan 
meanalarin camidir. 

Bu fikirlarden aydinlasir ki, yozum anlayisinin 
mahiyyatinds bir-biri ila qarsiliqh alaqada olan, 
biri digarini inkar etmayean ti¢ cahat var: 

- obyektin mana va mahiyyotinin dark 
edilmasi; 

- obyekt haqqinda sexsi diistincalarin ifada 
edilmasi; 

- obyekta yeni mananin verilmasi, basqa 
sdzla, obyekt barada yeni mananin 
yaradilmasi. 

Yozum obyektin manasini, mahiyyatini va 
ahamiyyatini aydinlasdirmagi telab edir. Bu 
aydinlasdirma - yozum fardi (sexsi) yanasmanin 
naticasi kimi 6ztinti gésterir. Yani sexs miiayyan 
obyekti, hadisani va s. neca anlayibsa, dark 
edibsa, o sakilda da catdirir. Demali, yozum 
dark edanin (fardin) dark edilan haqqindaki saxsi 
dtistincasinin va yanasmasinin ifadasidir. 

“Yozum” anlayisini “sarh” anlayisi ila eyni- 
lasdiranler sahv edirlar. Sarqda sarhcilik qadim 
dovrlarden tiztibari genis yayilib va pesakarliq 
seviyyasina yiiksalib. Bu va ya digar sanatkarin 
asorinin, ondan bir parcanin sarh edilmasi 
yozum sayila bilmaz. [lk névbada ona géra ki, 
sorhin asasinda sarh olunanin mililifinin fikri, 
mé6vgeyi dayanrr. Yani sarh¢i musllifin fikirlerini 
sada, aydin sakilda ¢atdirmagi, basqasi ticiin 
anlasilan olmasini qarsisina maqsed qoyur. 
ikinci tarafdan sarhci yalniz miillifin fikirlari 
ila mahdudlasmir, 0, sarh etdiyi asar barada 
digerlarinin dediklarindan da yararlanir. Yozum 
isa, artiq geyd edildiyi kimi, masalaya fardi- 
sexsi yanasmanin naticasi kimi tazahtir edir. 
Yeri galmisken: masalaya farqli baxisin olmasina 
tabii baxmaq lazimdir. Bu, anlayisin mahiy- 
yatindaki miirakkablikdan irali galir. 

“Badii asarin tahlili” va “badii asarin yozumu” 
anlayislarini da qarisdirmaq, yaxud eynilas- 
dirmeak dogru olmazdi. Onlarin obyektlari eynidir. 
Masalan, badii asarin tahlilinda ahata olunanlar 
(mévzu, ideya, obrazlar, konflikt, problem va 
s.) yozum tciin da obyektdir. Lakin xtisusi 
yollan, priyomlari, prinsipleri olan, elmi-nazari 


baximdan asaslandirilaraq bir sistem saklina 
salinan tahlil muxtealif manbeslars, farqli elmlarin 
noaticalarina gen-bol mtiraciat etmasila yozum- 
dan farglanir. Basqa sdzle, konkret bir asarin 
tahlili zamani onun haqqinda aparilmis miixtalif 
arasdirmalar diqqat markezinda saxlanilmaqla 
yanasl, hazir naticalardan, mévcud neazari miid- 
daalardan da istifada olunur. Belalikla, tahlil 
asarin qavranilmasinin va qiymatlandirilmasinin 
fundamental elmi asasi kimi ¢1x1s edir. 

Jlbatta, istar yozum, istarsa da tahlil asarin 
darinden basa diistilmasi va dayarlandirilmasina 
nail olmaq baximindan oxsardir. Lakin bu hamin 
anlayislarin arasindaki mthtm farqlari aradan 
qaldirmir. 

Sagirdlarin yozum faaliyyati va tahlil baca- 
riqlarinin formalasdirilmasi tizra maktabda 
aparilan islarin uzlasdirilmasi vacibdir. Dogrudur, 
badii matnin coxmenali, coxcahatli matlablari, 
dsarin qatlari1 ¢oxsayli yozumlarin da ortaya 
¢ixmasina sabab olur. Bu, yozum feaaliyyatina 
meyili artirir. Lakin asarin tahlilinin ardicil 
olaraq yozumlarla avez edilmasi cahdi arzu- 
olunmaz naticalerea gatirib ¢ixarir. Aydindir ki, 
aserin darin falsafi mazmunu, oks etdirdiyi 
axlaqi-manoevi keyfiyyatlar mahz tahlil vasitasila 
askara ¢ixarilib dayarlandirila bilar. Bunu yalniz 
yozumun ohdasins buraxmagq nainki millifin 
movqeyindan tiz cevirmsaya, ham da tarixi 
kontekstdan uzaqlasmaga sabab olar. Bunu da 
unutmag olmaz ki, yozum nisbi xarakter dastyir. 
Onun mazmununa (saciyyasina) yozum¢unun 
yasadigi tarixi dévriin shamiyyotli tasiri olur. 
Moaisat 6zalliklarinin, sosial durumun, tarixi 
gercoakliyin mtisyyen dévrda yasayan yozumcuda 
bir, hamin dévrdan ¢ox sonralar yasayan 
yozumcuda isa basqa clir taasstirat yaratmas} 
tabiidir Bura emosiya va intuisiyanin farqli 
tasirini, ictimai stturda bas vermis dayisikliyi 
da alava etdikda manzara tam aydinlasmis olur. 
Maselen, M.Fuzulinin seirini (misrasin1, beytini) 
onun miuasirinin yozumu ila mtiasirimizin yozu- 
mu arasinda farqin (bir sira hallarda ham da 
cox ciddi) olacagina tabii baxmaq lazimdir. Bu 
da unudulmamalidir ki, hatta pesakar elmi 
(adabiyyatstinasliq) yozumu da badii asarin 
mazmununu svhata edib tamamlaya bilmaz. 
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Kamil sanat nimunasi olan asar bitib- 
tikeanmsyen msezmun calarlar ila zangindir. 
Masaleanin basqa tarafi da var: yozumcu bazan 
badii asarin mazmununda ela incaliklari gortir 
ki, bu, “miiallifdan yan ke¢mis” olur. Farqli 
sakilda desak, yozumcu asarin mazmununda 
miullifin m6vqeyinden kanar maselaler askara 
¢ixarir va onu Oztiniin anladigi, dark etdiyi 
sokilda taqdim edir. Bela maqamlarda (elaca 
da digar hallarda) yozum¢u 6ziintifadaya, 
sarbastliya genis meydan verir. Indi 0, “yeni” 
asarin “mullifi’ moévqeyinda cixis edir. 

Bas adabiyyat darslarinda sagird yozumu 
hansi cahatlari ila diqqati calb edir? 

Qeyd edildiyi kimi, metodik adabiyyatimizda 
badii matnin yozumu barada danisilmayib. 
Amma maktab tacrtibasinda ona tez-tez muraciat 
edildiyina stbha etmamak olar. Hazirda 
moktablarimizda istifada olunan “Odabiyyat” 
darsliklarinda bu istiqamatda sual va tapsiniqlara 
genis yer verilib. Lakin hamin sual-tapsiriqlarla 
bagli talimat, tovsiya va izahlarda yozum s6zti 
islanmayib. Dearsliklarda ardicil aks etdirilan 
suallar sagirdlarin yozumculuq faaliyyetina 
alverisli imkan yaradir: 

- odsoar sizda hansi taasstirat yaratdi? 

- Hadissalerin sonraki inkisafini neca 
tasavvir edirsiniz? 

- Obrazin bu ciir davranisinin motivi na ola 
bilar? 

- Sizca, obrazin bela ziddiyyatli qarar qabul 
etmasina sabab nadir? 

- Buhadisadan sonra obraz, sizca, hansi 
qerar qabul edacak? 

- Qeahramanin sonraki taleyini neca tasavviir 
etmak olar? 

- Bu qsahramaniarin arasinda konflikt 
olmaya bilardimi? 

- Konfliktin bu sakilda halli sizi qane etdimi, 
onun farqli hall yolu mimktindtirmti? 

- Sizca, bu problem aradan neca 
qaldirilacaq? 

- Yazicinin problemi bela hall etmasina 
miunasibatiniz necadir, bu problemi siz 
neces aradan qaldirardiniz? 

Bu maqamda muhtim bir problemin xatir- 
ladilmasi vacibdir. Darslikdaki tahlil materi- 
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alindan, alava manbalardan va miiallimin de- 
diklarinden yararlanaragq asari tahlil edan sagird 
basqalarinin fikir, disiinca va mévqeyini ifada 
etmis olur. Bela olan halda manbaler sagirdda 
miistagil tahlil bacariginin formalasmasina 
mtiayyan gader angel toradir. Bu angalin aradan 
qaldirilmasi iiciin bilik manbelarina tangidi 
yanasilmasi, onlardan daha zeruri olanlarin 
secilmasi, mtistaqil netica ¢ixarilmasi, saxsi 
munasibatin ifadasina genis yer verilmis 
taqdimatin hazirlanmasi maqsadeauygundur. 
Problemin basqa, ham da az shamiyyeatli olmayan 
cahati da var. Badii matnin yozumu onun (yeni 
motnin) dogurdugu hisslari, assosiasiyalar, 
hayacani dila gatirmak, ifada etmak iiciin oxu- 
cudan (yasli adamdan, elaca da maktablidan) 
xeyli daraceda ytiksak madaniyyet, nitq bacarig1 
talab edir. Bunlar isa, aydindir ki, miiayyan 
saviyyeada tahlil vardislari olmadan reallasa 
bilmaz. Tahlilla yozum, bela demek olarsa, ciyin- 
ciyina addimlayir. Onlari garsi-qarsiya qoymagq, 
birini digarinin hesabina yiksaltmak elmi 
yanasma sayila bilmaz. Maqsad, artiq qeyd 
olundugu kimi, onlarin bacariqla uzlasdirilmasi 
olmalidir. “Uzlasdirma” s6zti bu maqamda 
“birlikda tatbiq” manasinda basa diistilmalidir. 
Yani yozum va tahlil badii asarin 6yranilmasi, 
dayarlandirilmasi maqsedila hayata kecirilan 
faaliyyatin (demali, vahid prosesin) tarkib hissasi 
kimi tezahtr edir. 

Tahlil birtarafli, dayaz oldugu kimi, yozum 
da hagiqi va yanlis ola bilar. Osarin maktab 
tahlili, albatta, badii matnin yozumundan 
farqlanir. Tahlil, qeyd edildiyi kimi, mirakkab 
va coxcahatli maqsadina gora secilir. Maktab 
tahlilinda badii asarin biitévliiyiina, bela demak 
olarsa, miidaxila edilir, 0, parcalanir, elementlari 
(movzu, ideya, obrazlar, badii xtisusiyyatlar 
menasinda) ayri-ayriliqda nezerden kecirilarak 
dark olunur. Yozum isa bu elementlarin fardi- 
sexsi anlam va qavrama zamininda yaradici 
sokilda aciqlanmasi, nayinssa (bu, ahvalat, hadiss, 
har hans element va s. ola bilar) manasinin, 
ahemiyyatinin sarh olunmasi, aydinlasdirilmasi, 
izah edilmasidir. Demali, asarin tahlilinin (elaca 
da digar morhelalerin) ilk addimindan sona 
kimi sagirdin yozumculuq feaaliyyetinin daim 
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aktiv oldugunu ditistinmek yanlisdir. Bu faaliyyati 
darsda miiallim taskil edir, bir sira hallarda isa 
situasiyanin 6zU talab edir. Takrar da olsa, qeyd 
edak ki, tahlilla yozumun arasindaki nisbatin 
gozlanilmasi vacibdir. 0 yozum haqigqi, mentiqli 
olur ki, onun asasinda tahlil dayanir. Bela yozum 
sanballi, asash, mantiqli olmasi ila diqqati darhal 
calb edir. Demali, yozum faaliyysatinin samarali 
va ugurlu olmasi sagirdlarda badii asarin tahlili 
ila bagh bacariqlarin olmasin1 talab edir. Basqa 
sozla, muhtim adabi-nazeari anlayislarin 
mahiyyati va tatbiqi izra aydin tasavvirt ol- 
mayan sagirddan meantiqli yozum faaliyyati 
gozlamok yersizdir. 

Bunu da unutmaq olmaz ki, badii asara 
(onun komponentlerina) saxsi mtinasibatin 
yaranmasi yozumun sayasinda mtmkin olur. 
Mahz bu sexsi miinasibat, mtistaqil yanasma 
asarin biitévltikda gavranilmasina serait yaradir. 
Aydinliq xatirina takrar edirik: tahlilda 
menbalarden (musallimin s6zu, darslik, alava 
materiallar) alda olunanlarin tasiri altinda olan 
sagirdda miistaqil yanasma, sexsi mtinasibat 
zaif tazahtr edir, yozum isa bu tahliikeni aradan 
qaldirir. Yozumda sagird texeayyiiliinds canlanan 
alava detallar, yazi¢i tasvirindan kanar tasavviir 
edilanlar, farqli saviyyalarda olsa da, “ikinci 
mullif” mévqeyinin tazahtir etmasina imkan 
yaradir. 

Tahlil va yozumun izahi, aralarindaki nisbatin 
musyyenlasdirilmasi ila bagl saciyyevi fikir- 
larden birinds deyilir: “Bir-biri ila qarisdirilmasi 
lazim olmayan iki termin var: “interpretasiya” 
va “tahlil”. “Tahlil” etimoloji baximdan “aras- 
dirma’”, interpretasiya “yozum” meanasindadir. 
Tahlilla o vaxt masgul olurug ki, matnin imumi 
menas! biza aydindir va biz bu biit6v anlamanin 
asasinda onun ayri-ayr1 elementlarini daha 
yaxs1 basa diismak istayirik. Interpretasiya ila 
o vaxt masgul oluruq ki, seir “catindir”, 
“dumanlidir’, matnin “saf mana” saviyyasinda 
umumi sakilda basa diistiImasi alinmir. Yoni 
bela giiman edilir ki, s6zlar seirda takca harfi, 
liigavi mana deyil, ham da na isa basgqa anlam 
da aks etdirir” (May, 1997). 

Yozumun - interpretasiyanin rolunun bela 
kicildilmasi ila razilasmaq olmaz. Dogrudur, bir 


sira hallarda yozuma miuraciat etmayi 
situasiyanin 6zl (adabiyyatstinasliqda da, 
maktabda da) talab edir, lakin artiq qeyd edildiyi 
kimi, badii asarin 6yranilmasinin hear bir 
morhalasinda va bitin komponentlerinin 
meanimsanilmasinds yozumun tatbiq edilmasi 
mtmktn va faydalidir. Onun qgarsisinda duran 
vazifa ham ciddi, ham da ¢oxcahotlidir. O ilk 
novbada asarin mana va emosional tarafinin, 
ideya-estetik keyfiyyatinin manimsanilmasi va 
sexsi mévge zamininda tefsir edilmasidir. 
Odabiyyat darslarinda yozuma miiraciat 
edilmasi ham da ona gora vacibdir ki, asarin 
oxusu (xtisusan ilk oxu) ondaki daxili matlablarin 
(ham da takcea daxili matlablarin yox) basa 
diisiilmasi ticiin kifayat deyildir. Ustalik zahmat 
va yaradiciliq talab edan oxu har bir sagirdda 
farqli sakilda 6ztinti géstearir. S6za hassas 
mtinasibat, oxunmus parcanin dark edilmasi 
va bunun iictin aqli-hissi fealiyyat, biitévliikda 
idraki-emosional yanasma maktablilarda - oxu- 
cularda miixtalif saviyyalearda olur. Gercakliyi 
yazic¢1 (mitiallif) qavramasi ila oxucu (sagird) 
qavramas! arasindaki ferqi da unutmagq olmaz. 
Aydinlasir ki, sanatkarin diinyagorisii, ferdi 
yardiciliq tislubu, tasvir etdiklarina estetik 
munasibati, nahayat emosional-obrazliliq 
baximindan seviyyasi kifayat qadar hayat va 
miitalia tacribasi olmayan oxucuda - sagirdda 
yozum bacariginin inkisaf etdirilmeasini ciddi 
vezifa kimi qarsiya qoyur. Bu vazifanin 
gercaklasdirilmasi isa biitiin tahsil illarinda sis- 
temli is aparilmasini talab edir. Bu bacarigin 
asasinda, tabiidir ki, mtistaqil yanasma 
dayanmalidir. Ciinki yozum sagirdin badii asarin 
xususi (ferdi) tafsirini yaratmasidir. Yozum 
yozumcunun fardi qavrama xUsusiyyotlarina, 
tafakktrtina, taxsyyiiltina va badii matni 
butovlikdsa (moana va badii keyfiyyatlarin 
vahdatinda) basa diismasina asaslanir. Haqigati 
askara ¢ixarmaga cahd edan yozumcu gargin 
tefakkur fealiyyati ila isa qosulur. Bu hala azdir; 
yozum yozumcudan emosional bacarigini da 
soferbar etmayi talab edir, bu prosesda onun 
hisslari, hayacani, maraq va tacrtibasi faal istirak 
etmali olur. Belalikla, aydinlasir ki, yozumun 
ugurlu olmasi asardaki mananin, matlabin 
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qavranilmasi va emosional-estetik duyumun 
movcudlugu saraitindas miimktindtir Demali, 
yozumun yalniz fahma (baxmayaraq ki, bu da 
vacibdir) asaslanmasi miimktn deyil, bela olarsa, 
proses “cahl etmakdan’”, “s6z giilasdirmakdan” 
o tarafa keca bilmez. Bu deyilanler sagirdlarda 
yozum bacariginin yaradilmasi tizra isin 
murakkebliyindan xebear verir. Bu bacarigin 
inkisaf etdirilmasi adabiyyat fanninin 6yra- 
nilmsys baslandigi besinci sinifdan sonuncu 
sinif da daxil olmaqla sistemli isin aparilmasi 
sayasinda mimkitndur. Bu isin samareli olmasi 
mtiallimin elmi va metodik hazirligindan asilidir. 
O, yozumun novlari, priyomlari, tatbigi yollari 
barada nezari malumatla kifayatlanmamali, 
zeruri praktik bacariqlara da yiyalanmalidir. 
Bu anlayislarin mahiyyetina qisaca nazar salaq. 

Yozumun noviari ila bagh farqli fikirlar 
saslandirilib. Onlar miixtalif sayda géstarilib, 
adlandirmalarinda va her birinin mahiyyatinin 
serhinda tist-tista diismayen miilahizoalor irali 
suruliib. Daha genis yayilmis fikirlara nazar 
salaq. Taninmis metodist V.Q.Maransmana gora, 
yozumun dord n6évii vardir: 

- elmi yozum; 
- tanqidi yozum; 
- badii yozum; 
— oxucu yozumu. 

Onlarin arasindaki farq yozumcunun sexsi, 
subyektiv yanasmasinin hansi 6l¢tida olmasi 
ila muiayyen edilir. 

Bu novlardan oxucu yozumu adabiyyat 
darslarinda shamiyyatli yer tutur. Digar novlar 
(elmi, tangidi, badii) adabiyyat darsliklarinda 
istiqamatverici mévgedsa olub badii asarlarin 
tahlilina yardimg¢i gisminda ¢ixis edir. 

interpretasiyanin noévlari ila bagl genis 
yayilmis digar tasnifat asagidakidir: 

- oxucu yozumu; 
- elmi yozum; 
- yaradici-obrazli yozum. 

Oxucu yozumu aserin ilkin oxusundan yaranan 
taasstirat kimi 6ztinui géstarir. Daha ¢ox hayacan, 
ovqat, hisslarin tazahtrti saklinda mtisahida 
edilir. 

Elmi yozum faktlara s6ykanmeasi, mantigqiliyi, 
emosionalliq baximindan arqumentlsrg, siibut- 
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lara asaslanmas! ila farqlanir. Bela ki, adabiy- 

yatstnas OzunUn zangin oxucu taassuratina 

asaslanmaaqla ilkin fikirlarini daqiq formalasdirur, 
yalniz bundan sonra onlari tahlilla yoxlayir va 
elmi interpretasiyaya nail olur. 

Yaradici-obrazli yozum badii asarlerin inca- 
sanatin digar névlerina “cevrilmasi” manasinda 
basa diisiiltir. Bu, badii asarin ekranlasdinlmasi, 
ona sahna heyatinin verilmasi va s. faaliyyatlarda 
ozunu gostoarir. 

Odabiyyat darslarinda yozumun ugurlu 
tatbiqi ticiin onun priyomlar1 ila bagh malumatin 
olmasi vacibdir. Bu priyomlar mévcud adabiy- 
yatda farqli sayda va mazmunda oksini tapib. 
Daha genis yayilmis priyomlar asagidakilardir: 
1. S6zla rasmcakma (adabi qahramanin 

portreti, asardan sitatlar secilmakla, yaxud 

sitatsiz obrazin saciyyalandirilmasi). 

2. Badii detallarin secilmasi, dilin tasvir-ifada 
vasitalarinin tahlili. 

3. Bir, yaxud bir nega asarin stijet xatlarinin, 
obrazlarinin miigayisasi. 

4. Umumilasdirma. 

5. Saxsi oxucu movgeyinin formalasdirilmas1. 
Gortindtiyu kimi, bu priyomlar badii asarin 

tahlil va yozumunun qosa aparilmasini nezarda 

tutur. Onlarin reallasdirilmas1 mexanizmi da 
bunu tasdiq edir. Masalan, birinci priyomla 

(sozla rasmcakma) bagli asagidak1 mazmunda 

tapsiriqlar taklif edilir: 

- Qsahramanlan, hadissalari saciyyalandirin. 

- Qeahramanin smalina qiymat verin. 

- Bubarada rayinizi bildirin. 

- Qahramanin xarakterinda, xarici 
gortinustindsa hansi cahatlara diqqat 
yetirdiniz. 
ikinci priyomla (badii detallarin secilmasi, 

dilin tasvir-ifada vasitalarinin tahlili) bagl 

aparilan islar da hamin fikri tasdiq edir. Tap- 
siriqlar badii séztin, obrazliligin yaradilmasinda 
6nemli olan vasitalarin aydinlasdirilmasina, 
izahina va giymeatlandirilmasins yonalmis olur. 

- Epitetin (yaxud banzatmanin) mivllif 
fikrinin basa diistiImasindaki rolunu 
aydinlasdirin. 

- Yazici nea ticiin qahremani “payizdiistincali” 
adlandirir. 
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Uciincii priyomun (bir, yaxud bir neca asarin 
siijet xatlerinin, obrazlarmin mtigayisasi) tatbiqi 
hadissalarin, adabi qahramanlarin oxsar va farqli 
cahatlerinin askara ¢ixarilmasi, dayerlandirilmasi 
baximindan onamilidir. 

- Nagildaki hadisalear siza tanis olan hans1 
nagili xatirlatdi? 

- Nagil qgahramaninin arzu va dtistincaleri 
hansi nagilin qahramaninin arzu va 
dustincalori ila tist-tista distr? 

- Buobrazlarin xarici gortintislari arasindaki 
oxsarligi aydinlasdirin. 

Dordiincii priyom (timumilasdirma) daha 
cox “tip”, “tipiklik” anlayislarinin basa dtstilmasi 
istiqamoatinda islarin aparilmasina yonlandirir. 
Masolon, tipik folklor stijetinin miixtealif xalqlarin 
sifahi adabiyyatinda, elaca da yazili adabiyyat 
nuimunolerinda tezahtirtinti aydinlasdirmaga 
xidmat eden tapsiriqlar bu qabildandir. 

Besinci priyom (sexsi oxucu movgeyinin 
formalasdirilmas}) “saf yozum” adlandirilir. Bu 
priyom hor bir sagirdin oxudugu badii asarda 
sexsan Ozuniin gordiyli nayin isa olmasini 
nazerda tutur. Naticada sagirdda sexsi, xtisusi 
ray formalasir. Bu sexsi ray biitévltikda badii 
asor, adabi qahraman, onun davranis va ameallari, 
miuhtim situasiya va s. barada ola bilar. Osarla 
bagh aparilan islarin sonuncu priyomla ye- 
kunlasdirilmasi maqsadeauygun sayilir. Hamin 
morhaleda taklif olunan suallar yozum 
faaliyyatina stimul olur: 

- Sizca, qahraman bu maqamda dogru qerar 
qabul etdi? 

- Kimi bas qahraman hesab etmak olar va na 
uctin? 

- Qsahramanlardan hansini mthakimea edir, 
hans ila qurur duyuruq? 

- Qahramanlardan kim siza yaxindir va na 
luctin, bas hansi qahramanin mévg¢eyi siza 
aydin deyil? 

- Hansi qgahramanin smellari sizi 6ztintiz 
barada diistinmaya sévq edir? 

Bir sira tadqiqatlarda yozumun priyomlar1 
barada daha konkret fikirlar saslandirilib. On- 
larda badii matnin tahlili va yozumunun iki 
istiqamati tzarindsa dayanilir: 


1) Osar tizra sifahi isin taskili. 

2) Yaradici xarakterli yazi islarinin sistemli 
tatbidi. 

Birinci istiqamatin daha effektli hesab edilan 
priyomlari asagidakilardir: 

- maetnda badii detallarin 
musyyanlasdirilmasi; 

- dilin tasvir-ifada vasitalarinin tahlili; 

- midgqayisa (metndaxili va matnlararasi); 

- wtmumilosdirma; 

- s6zla rasmcakmsa; 

- oxucu movgeyinin formalasdirilmasi; 

- assosiasiyalarin secilmasi va acar sézlarin 
muiayyanlasdirilmasi. 
ikinci istiqamat iic¢tin, asasen, asagidaki 

priyomlarin tatbiqi saciyyavidir: 

- asoere illlistrasiyalarin cakilmasi; 

- incasanatin digar névlarina (rasm, musidqi, 
kino va s.) miiraciat olunmasi; 

- yaradici xarakterli yazi islarinin (sexsi 
adabi asarlarin) icra edilmasi 
(yaradilmasi). 

Uzarinda dayanilan priyomlarin mahiyya- 
tindan goruniir ki, sagirdlarin yozum foaliy- 
yatinda matnin subyektiv, sexsi oxusu ila asarin 
moaktab tahlili qovusur. Mahz buna gora da 
hamin priyomlarin ugurla tatbigi bir sira sartlarin 
nezera alinmasini talab edir. Onlar pedaqoji 
adabiyyatda asagidak1 mazmunda oks olunub: 
- badii asarin ilkin qavranilmasinin nezera 

alinmas}; 

- aserin név-janr xususiyyotlari ila isin 
taskili; 

- adabi-nezari anlayislarla bagh isin 
aparilmasi; 

- maetnin kompozisiya va dil 
xlsusiyyotlarinin tahlili; 

- yazicinin fardi tislubu va asarlari ila bagh 
tanqidi magqalslarla tanisliq. 

Gortindtiyii kimi, badii asarin tahlil va yozu- 
munun taskili, elaca da sagirdlarda yozum 
bacariginin formalasdirilmasi he¢ da asan ol- 
mayib, zaman va maqsedyonliti isin aparilmasini 
talab edir. Bu istiqamatda isin samearali taskili 
badii asarin 6yrenilmasinin her bir marhalasinda 
muvllim va sagirdlarin faaliyyatindaki dzal- 
liklarin aydin tasavvur edilmasindan xeyli 
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daraceda asilidir. Arasdirma badii asarin 6y- 

ranilmasinin muxtalif marhealelerinda bu 

faaliyyatin mazmunu va istiqamoatlsri tizra 
metodik yanasmanin hazirlanmasina imkan 
verib. ilk névbada faaliyyatin hansi ardicilligla 
hayata kecirilmasinea usttiinluk verildiyins nazar 
salaq: 

1. Badii asarin oxusuna hazirliq va oxu 
marhalasinda reallasdirilan islar: 

- metnin adi, ona cakilmis sakil, yaxud 
illtistrasiyalar asasinda sagird 
taasstiratinin va reyinin askara ¢ixarilmasi; 

- epiqraftizra yozum; 

- tanis olmayan sozlar, badii tasvir va ifada 
vasitalarinin mtiayyenlasdirilmasi, onlarin 
yaratdig1 assosiasiyalar; 

- oxu prosesinda hadisalarin sonraki inkisafi 
barada yozumlarin (ehtimallarin) 
saslandirilmasi va asaslandirilmasi; 

- qahramanlarin davranis, amal va 
qerarlarinda mtihtim faktlarin, detallarin 
rolunun aydinlasdirilmasi tizra yozum; 

- qahramanlarin smal va haraketleri ticiin 
asas olan motivlerin yozumu va s. 

2. Badii asarin mazmununun 6yranilmasinda 
hayata kecirilan islar: 

- hadisalardaki mthtm fikirlarin 
musyyenlasdirilmasi izra yozum; 

- qahraemanlarin taleyinda hadisalarin rolu 
ila bagl yozum; 

- ayri-ayri epizodlarda qahramanla baghi 
diqqati daha cox ¢aken cahatla bagh 
yozum; 

- yazi¢i niyyetinin basa diistiImasinda 
hadisslarin rolu ila bagl yozum; 

- qahramanlarin farqli situasiyalarda qabul 
etdiklari gararlarin shamiyyatlilik 
baximindan yozumu; 

- qahramanin taleyi, davranis va amallarinin 
daha cox hans’ hisslarin yaratmas! ila bagli 
yozum; 

- hadissalerin asardaki tasvirinin 
moaqsedyonliilik baximindan yozumu; 

- adabi qahramani daha yaxsi tanitmalari 
baximindan miihtim epizodlarin yozumu; 

- mezmuna uygun adlandirmaqla 
hadisalarin yozumu; 
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- adabi nov va janrlarin farqlandirilmasi, 
ayri-ayr1 numunglarda tazahtir 
xlsusiyyotlarinin yozumu; 

- mezmunun farqli formalarda (yigcam, 
genis, yaradici) danisilmasi 6zalliklarinin 
yozumu va S. 

3. Badii asarin tahlilinda gercaklasdirilan islar: 
- asearin moévzusu va onun shamiyydtliliyi 

uzra yozum; 

- asarda galdirilmis problemlardan hansinin 
daha mihiim olmasi tizra yozum; 

- problemin miillif hallina mtinasibat; 

- problemin asardakinden fargqli halli tizra 
yozumu; 

- obrazlarin tahlili; 

- aserin badii tahlili (dil, tislub va s.). 

- adabi qahramanin xarakterinin 
formalasmasina tasir edan amillerin 
yozumu; 

- qahremanlarin bu va ya digar situasiyada 
davranislarinin sabablari izra yozum; 

- adabi qahramanin taleyinin asardakindan 
farqli yozumu; 

- aserdaki konfliktin (kofliktlarin) miiallif 
halli; 

- konfliktin (konfliktlarin) asardakinden 
farqli halli izra yozum; 

- aserin (ondan parcanin) ifadali oxusu tictin 
metnalti manasinin yozumu; 

- metnin sahnoalasdirilmasi tizra yozum; 

- badii asari ekran va sahna heayati ila 
muqayisa; 

- aserea sakil va illlistrasiyalarin cakilmasi; 

- badii asara cakilmis sakil va 
illistrasiyalarin dayarlandirilmasi va s. 

Bu geyd olunanlar maktabda badii asarin 
oyranilmasi va yozumu istiqamatinda gercak- 
lasdirilmali olan islari bitiinliikla shata etmir. 
Lakin bir asarin tadrisinda bu gostarilanlarin 
biittinltikla tatbiq edildiyini, yaxud tatbiq etmayin 
mumktn oldugunu duistinmak yanlisdir. Sinfin 
saviyyasi, badii asarin ideya-mazmunu, musl- 
limin maqsedi, sagirdlerin istayi bu islardan 
secim edilarken nazera alinmali olan mihtim 
sartlardir. 

Tadgqiqatin gedisinda ashata olunmus asar- 
lardan birinin (I.Hiiseynovun 9-cu sinifda tadris 
edilan “Zahar” hekaysasinin) timsalinda tahlil 
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va yozumun tatbiqi ila kecilmis darslarin 
saciyyavi maqamlarina (sagird cavablarini va 
onlarin genis tahlilini aks etdirmadan) nazar 
salaq. Arasdirmaya bu hekayanin calb olunmas1 
tasadtfi deyildir. Ziddiyyatli maqamlarin, 
qavranilmasi asan olmayan matnalti manalarin, 
farqli problem va konfliktlarin, miirakkab xarak- 
terli obrazlarin aks olundugu bu asar miifassal 
tahlil, mantiqli yozum va diqqatli arasdirmanin 
sayasinda dayarlandirila bilar. Umumiyyotla, 
bu gabilden olan asarlarin tadrisinda sagirdlarin 
yozum faaliyyetinin taskilina ciddi ehtiyac vardir. 

Darslikda (Hasanov, Mustafayeva, dliyev, 
Verdiyeva, 2020) hekayanin teadrisi ila bagli 
taklif olunan tévsiya va sual-tapsiriqlardan 
istifada edilsa da, farqli yanasmaya tsttinltik 
verilib. 

Sagirdlor asarin mivallifi ila - Isa Hiiseynovla 
ilk dafa tanis olurlar. Bu gortis neca taskil 
edilmalidir? Bunu farqli variantlarda real- 
lasdirmag olar. Hazirladigimiz to6vsiyaya uygun 
olaraq, miiallim birinci darsin baslangicinda 
sagirdlarin diqqatini darslikdaki epiqrafa 
(miiallifi Elcindir) yénaltdi: “Oziinti adabiyyat 
ufiiqlarinds dogan bir giinas adlandiran yazi¢1 
isa Hiiseynov boyiik miitafakkir, gérkamli dil 
va fikir ustas1 kimi yazdigi asarleri ila daim 
adabiyyatimizda yasayacaqdir”. Epiqrafi fardi 
olaraq oxuyan sagirdlar miiallifin taklifi ila 
naticalar ¢ixaririar: 

- Isa Hiiseynov 6ziinii adabiyyat iifiiglarinda 
dogan giinas adlandirir; 

- yazici epiqrafda boytk miitefakkir, 
gorkamili dil va fikir ustasi kimi 
dayarlandirilir. 

- yazicinin asarlari uzundémirlti olacaq, 
miullifini abadi yasadacaqdir. 

Miallim sinfa miraciat edir: 

- yazicinin 6ztini “adabiyyat tiftiqlarinda 
dogan giinas” adlandirmasina epiqraf 
miujllifinin - Elcinin mtinasibati barada na 
deya bilarsiniz? 

Sual sagirdlari mantiqli yozuma yonlendirir. 
Cavablar ferqlanir, lakin her biri mtisayyan delila 
soykenir. Cavablarda, hameinin sagirdlerin yeni 
tanis olduqlari yazi¢i barada diistincalari da 6z 
aksini tapir, va bu, tabiidir ki, epiqrafdaki 


fikirlardan qaynaqlanir. Sagirdlar qanastlarini 
iimumilasdirirlar: Elcin Ilsa Hiiseynovun fikrini 
tasdiq etmis olur, 0, “boyiik mutefekkir, gorkemli 
dil va fikir ustas1 kimi yazdigi asarlari ila daim 
adabiyyatimizda yasayacaqdir”. Bu, sanatkarin 
“adabiyyat tiftiqlarinds dogan bir gtinas” tim- 
salinda olmasi demakdir. 

Bu mazmunda aparilan is yazicinin sexsiy- 
yatina va yaradiciligina maragi bira-bes artiriy, 
tarbiyevi baximdan faydalidir. 

Hekayeanin birinci hissasi ila sinifda tanisliq 
proqnozlasdirilmis oxunun teatbiqi ila hayata 
kecirildi. Sinifda oxunacaq hissa ti¢ bitkin parcaya 
boliindti va oxu arafasinda sagirdlara asagidaki 
suallarla muraciat edildi: 

- dsoarin adi siza na deyir? 

- dsara cakilmis sakil sizda hansi taassiirat 
yaratdi? 

- Sizca, bu hekayada na barada danisilir? 

- dsar, sizca, hansi mévzuda yazilib? 

Suallar, goriindtiyti kimi, sagirdlarin yozum 
faaliyyati ticiin alverisli imkan yaradir. Cavablarin 
hazirlanmasi, dinlanilmasi va miizakirasi ticiin 
bir neca daqiqa vaxt ayrildi. Cavablar mazmun 
va saviyyace farqli olur. Saslandirilmis fikirlor 
umumilasdirma aparmaga imkan verir: asar 
maisat mévzusunda yazilib, stijetin asasini kiminsa 
atinin zaharlanarak é6lmasi hadisasi taskil edir. 
Novbati marhalada birinci par¢anin (“Mesada 
qariba bir stkut vardi” ctimlasindan “Goy tirgenin 
yerisi mesabsayinin xosuna galmeadi” ciimla- 
sinadak) fardi sassiz oxusu heayata ke¢irildi. 
Sagirdlarin mévgeyindsa dayisiklik bas verir: 
movzunu adi maisat hadisaleri ila baglamaq 
meyili, asasan, aradan qalxir, elaca da atin 
zaharlanmasinin stijet icin yegano mihtim 
hadisa olmamasi fikirlari saslandirilir, Mak- 
tablilar daqiq ifada eda bilmasalar da, asarda 
na isa daha mtihtim problemin qaldirildigina 
isaralar edirlar. Onlar ehtimallarini yazmaq 
uctin proqnozlasdirilmis oxuya moxsus cadvali 
daftarlerindsa cakirlar. Oxunmus birinci par¢ani 
bir daha nazarden keciran sagirdlar 1-ci va 2- 
ci situndaki suallarin cavablarini geyd edirlar. 
Saciyyavi cadvallarden birinin mazmunundaki 
dayisikliyi ardicil nazarden kecirak. Cadvalin 
birinci sakli asagidaki mazmunda olur: 
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Sizca, na bas veracak? 
Hadisalar neca davam edacak? 


1. Pesasini sevan, gorudugu meseni 
canindan artiq sevan mesabeyinin 
qami-kederi daha da artacaq. 0, mesa 
ila vidalasacaq. 


Na tigi bela diisiiniirsiiniiz? 
Naya asaslanirsiniz? 


2 


1. 0, acgiqca deyir: “Demali, bu geca 
yatirig, qalxiriq, bu da elayir iki gun. 
Uc deyan giin lent kasilir, sliiz acilir, 
su galir, mesamiz qalir suyun altinda..” 


Na bas verdi? 
Hadisalar neca davam etdi? 


3 


Sizca, na bas veracak? 
Hadisalar neca davam edacak? 


1. Pesasini sevan, gorudugu meseni 
canindan artiq sevan mesabeyinin 
qami-kaderi daha da artacaq. 0, mesa 
ila vidalasacaq. 


Na tigin bela diisiiniirsiiniiz? 
Naya asaslanirsiniz? 


2 


1. 0, acgiqca deyir: “Demali, bu geca 
yatirig, qalxiriq, bu da elayir iki gun. 
Uc deyan giin lent kasilir, sliiz acilir, 
su galir, mesamiz galir suyun altinda..” 


Na bas verdi? 
Hadisalar neca davam etdi? 


3 


1, Mesenin su altinda galmasi helalik 
bas vermir. Amma mesanin mahv 
olacagl, genis arazini tutan yasilligin 
suyun altinda galacagq fikri dagiqalar 


otdukca gqoca mesabayini daha ¢ox 
sarsidir. Ustalik atin dziinii gariba 
aparmasi da onu narahat edi... 


Hekayanin ikinci parcasinin (“Goy tirganin 
yerisi mesabayinin xosuna galmadi” cimlasindan 
“Mesada qariba bir stikut vardi” cliimlasinadak) 
fardi sassiz oxusu tcin vaxt elan edilir. Par¢ani 
oxuyan sagirdlara ehtimallarinin hekayadaki 
tasvirla uzlasib-uzlasmamasi aydin olur. $a- 
girdlarin aksariyyati mévzu ils bagh fikirlerina 
yenidan qayidir, mesabayinin dusiindtiklerina 
asaslanaraq hekayada daha ¢ox tabiata qaygidan 
danisildigini israr edirlor. Lakin taraddtid edanler 
da az olmur. Hadisalarin neca davam etdiyi 
uctincti stitunda qeyd edilir (Cadval 2). 

Sagirdlar mtiallimin taklifi ila ikinci parg¢anin 
meazmununa asaslanmaqla névbati - tctincti 
parcada hadisalarin neca davam edaceyi ila 
bagh ehtimallarini cadvalda qeyd edirlar 
(Cadval 3). 

Uciincii parcanin (“Mesada gariba siikut 
vardi” ciimlasindan “Mesabayi iki kilometrlik 
yolu birnafasa qat edib alaciqlara yetisanda 
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her alagigin kélgasinden bir iri, qilli képak 
peyda oldu” ctimlasinadak) oxusu da fardi sassiz 
qaydada hayata kecirilir. Sagirdlar ehtimallarin 
neca reallasdigini aydinlasiraraq, ticiincti stitunda 
qeydlar aparirlar (Cadval 4): 

Metodik adabiyyatda (Hiiseynoglu, 2009) 
ahamiyyoati tasdiq edilmis proqnozlasdirilmis 
oxunun zaif cahatlari da var. Masala bundadir 
ki, badii matnin ilk oxusunda sagirdlari daha 
¢ox ahvalat va hadisslar, obrazlarin davranis 
va amollerinda 6ziinti qabariq géstaren cehatler 
calb edir. Bu, zahiran kicik, lakin, aslinda, béytik 
moatlableardan xaber veran strixlerin, elaca da 
moetnalti manalarin aksariyyatinin ¢ox vaxt 
diqqatden kenarda qalmasina sabab olur. Mahz 
buna gora da bu oxu basa catdiqdan sonra 
meatna muvllimin suallari asasinda bir daha 
nazer salmaq faydalidir. Bu, ham da ona gora 
faydalidir ki, mtallifin “gormadiyi”, yaxud 
lzarinda dayanmaga ehtiyac duymadigi 
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Sizca, na bas veracak? 
Hadisalar neca davam edacak? 


1. Pesasini sevan, gorudugu meseni 
canindan artiq sevan mesabeyinin 
qami-kaderi daha da artacaq. 0, mesa 
ila vidalasacagq. 


2. Mesanin mahv edilmasi fikri qoca 
mesabayini lap asabilasdiracak. Bu 
qerar! veranlar haqginda agir sdézlar 
isladacak. Mesanin gézelliyine heyran- 
heyran baxib goz yaslarini saxlaya 
bilmayacek.. Urganin veziyyati ise lap 
agirlasacaq.. 


Na iigiin bela diisiiniirsiiniiz? 
Naya asaslanirsiniz? 


2 


1. 0, acgiqca deyir: “Demali, bu geca 
yatirig, qalxiriq, bu da elayir iki gun. 
Uc deyan giin lent kasilir, sliiz acilir, 
su galir, mesamiz qalir suyun altinda..” 


2. Taza mesalarin salinacagi barada 
dediklari, yeni tadbirin daha faydali 
olmasina oztinu inandirmag istamasi, 
amma soyladiklarina, aslinda, inan- 
mamas, rabitasiz danisiqlari son deraca 
asabilasacayini bildirir.. Urganin tez- 
tez budramasi, yavas-yavas addim- 
lamasi, “mesabayi alini tarpatmamis 
yerindan oynayan” atin bela aciz 
veziyyeta dusmeasi onun halinin 
pislasacayindan xabar verir. 


Na bas verdi? 
Hadisalar neca davam etdi? 


3 


1, Mesenin su altinda galmasi helalik 
bas vermir. Amma mesanin meahv 
olacagl, genis arazini tutan yasilligin 
suyun altinda qalacag fikri dagiqalar 
otdukca gqoca mesabayini daha ¢ox 
sarsidir. Ustalik atin éziinii gariba 
aparmasi da onu narahat edir... 


Sizca, na bas veracak? 
Hadisalar neca davam edacak? 


Na iigiin bela diisiiniirsiiniiz? 
Naya asaslanirsiniz? 


Na bas verdi? 
Hadisalar neca davam etdi? 


2 


3 


1, Pesasini sevan, gorudugu meseni 
canindan artiq sevan mesabayinin 
qami-kaderi daha da artacaq. 0, mesa 
ila vidalasacaq. 


1. 0, acgiqca deyir: “Demali, bu geca 
yatirig, qalxiriq, bu da elayir iki gun. 
Uc deyan giin lent kasilir, sliiz acilir, 
su galir, mesemiz qalir suyun altinda..” 


1, Messnin su altinda galmasi helalik 
bas vermir, amma sevimli atinin ozunu 
qariba aparmasi mesabayinin dardinin 
ustline dard gatirir. 


2. Mesanin mahv edilmasi fikri qoca 
mesabayini lap asabilasdiracak. Bu 
qerar! veranlar haqginda agir sdzlar 
isladacak. Mesanin gozelliyine heyran- 
heyran baxib goz yaslarini saxlaya 
bilmayacek.. Urganin veziyyati ise lap 
agirlasacaq.. 


2. Taza mesalarin salinacagi baradea 
dediklari, yeni tadbirin daha faydali 
olmasina ozlinu inandirmag istamasi, 
amma soyladiklarina, aslinda, inan- 
mamas, rabitasiz danisiqlari son deraca 
asabilasacayini bildirir.. Urganin tez- 
tez budramasi, yavas-yavas addim- 
lamasi, “mesabayi alini tarpatmamis 
yerindan oynayan” atin bela aciz 
veziyyata dusmeasi onun halinin 
pislasacayindan xabar verir. 


2. Gdy lirga dlmasa da vaziyyati daha 
da agirlasir. Mesabayi anlayir ki, at 
asilgan otundan zeharlanmisdir. Cixis 
yolu dusuinan diinyagormus mesabayi 
“bu saat” sozlari ila sanki ata Urak- 
dirak verir, mesanin derinliklarina baxir, 
qacgmaga uz tutur.. GUman! sovxoz 
yerinda mal-qara saxlayan Dasdamira 
galir... 
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motlablari oxucunun yozmasina imkan yarantr. 

Deyilanlari nazara alan musllim sagirdlara 

asagidaki suallarin tizarinda diistinmayi taklif 

etdi: 

- Mesabayinin hamin gtin mesaya 
¢ixmasinin asl sababi na idi, 0, mesaya 
getmaya bilardimi? 

- Mesanin mahv edilmasi plani gocan1 
sarsidib, bunun sababini neca izah etmak 
olar? 

- Mesabayinin davranisinda bas veran 
dayisikliklarin sababini neca izah 
edarsiniz? 

- Meseabayinin xarici goriintisiinti neca 
tasavvir edirsiniz? 

- Hekayani oxuyarken tasavviirtiniizda 
peyzaj canlandimi? Bu, bas verdisa, onu 
sifahi olaraq neca tasvir edarsiniz? 

Yozum feaaliyyati ticiin nazerda tutulan bu 
suallar sagirdlarin badii matnin inceliklarini 
dark etmalarina, ham¢inin meantiqi dtisiincea- 
larinin va estetik duyumlarinin inkisafina ahea- 
miyyotli tasir edir. Masalan, mesabsayinin portre- 
tinin sézla tasvir edilmasi talabi (yazic¢i bu 
obrazin xarici gortintisti ila bagh “altmis yash, 
pahlevan ciissali adam” sozlari ila kifayatlanib) 
sagirdlarda gticli yozum fantaziyasinin va 
musyyon estetik saviyyanin olmas! ila sartlanir. 
Portretin “cakilmasi” Ucgtin sagirdlarda obrazin 
davranisi, herakati, nitqi barada miikammal 
tasavvurtin olmasi da vacibdir. Buttin strixlori 
diqqat markazinds saxlayan sagird texayyiiliintin 
giicli 6ziintin “yeni obrazinin” portretini yaradir. 

Darsin sonunda ilk iki sualin asasinda yigcam 
musahiba aparildi. Digar suallara cavab hazir- 
lamaq va hekayeanin ikinci - sonuncu hissasinin 
oxusu ev tapsirigi kimi taklif edildi. 

Novbati - ikinci darsda suallara evda hazir- 
lanmis cavablarin saviyyasi mtisahiba yolu ila 
askara ¢ixarildi. Sagirdlarin yozumlarinda 
maraqli maqamlar coxdur: qocanin mesaya 
urakdan bagli olmasi, onun mahv edilmasi 
qarari ila he¢ ctira barisa bilmamasi, miixtalif 
situasiyalarda farqli davranis va harakeatlarinin 
motivlari, portreti, yaziginin ¢ox xasislikla 
islatdiyi s6z va sexsi taxayyillori asasinda peyzaj 
haqqinda dediklari bunu siibut edir... 
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Hekayanin evda oxunan hissasi tizra ikinci 
darsda aparilan isda iki maqsed izlanilib: 
meazmunun gavranilmasinin darinlasdirilmasi, 
yozum faaliyyatinin genislandirilmasi. Dars 
boyu tatbiq olunan sual va tapsiriqlarda har 
iki maqsadin talableri diqqat markezinda sax- 
lanilib. Onlar, asasan, asagidakilardir: 

- Oxudugunuz hissa sizda hansi taasstirat 
yaratdi? 

- Mirqasimi alaciqlarin garsisinda qarsilayan 
ganc sizda hansi taasstirat oyatdi? 

- Onunla garsilasarken mesabayinin 
kecirdiyi hisslar va dusiincalar qoca 
haqqinda tasavviriintza na alava etdi? 

- Sizca, bu ganc oglan obrazini yaratmaqda 
yazicinin maqsedi nadir, bu obraz 
olmasaydi, oxucu ti¢iin agilmayan matlab 
na olardi? 

- Dasdamirin ilk sé6zlari onun haqqinda 
sizda hansi tasavvur yaratdi? 

- Dasdamirin mesabeyi ila eyhamh, tikanh 
danismasinin asl sababi, sizca, nadir? 

- Dasdomirin davranisi va son horakati - stid 
vedrasini qasdan asirmasi onun haqqinda 
tasavvirtiniiza na alava etdi? 

- Dasdamirin zahiri goriintistinti neca 
tasavvir etdiyinizi sifahi tasvir edin. 
Cavablarin hazirlanmasi ticiin vaxt elan edildi. 

Suallarin tizerinda ferdi islayan sagirdlara ciitlik 

saklinda fikir mtibadilasi aparmaq imkani 

yaradildi. Xeyli vaxt aparsa da, har sualin 
uzerinda ayrica dayanilmaqla miizakirs aparildi. 

Muzakireda bir-birini takrar etmayen fikirlerin 

dinlanilmasina diqqat yetirilir, onlara miinasibat 

bildirilir, natica gixarilirdi. Ferdi yozumlar farqli 
va maraqli fikirlarin saslanmasina sabab olurdu. 

Mizakiranin naticasinden aydinlasdi ki, 
sagirdlar obrazlarin menevi alami, zahiri gorti- 
nuslari, elaca da hayata baxislar1 arasindaki 
farqla bagi saxsi mantiqli yozumlarini bildir- 
moakda ciddi catinlik ¢akmirlar. Sagirdlarin 
fikrinca, mesanin mahv edilmasi mesabayinin 
farqli insanlarla tinsiyyatina, yeni yaranacaq 
xatiralarina da son qoyacaq. Bu onun iiciin 
slave dard olur. Maktablilar Dasdamira ragbat 
baslamadiklarini etiraf edir, danisiq va 
davranislarini bsyanmadiklarini niimunelearla 


ddabiyyat darslarinda interpretasiya 


asaslandirmaga ¢alisirlar. Bu hamin obrazin 

sagirdlar tarafindan yaradilan portretinin 

tasvirinda da 6ziint géstarir. 

Artiq sagirdlarda yazic1 mévgeyi ila bagi da 
musyyen fikir formalasmis olur. Lakin asarda 
qaldirilmis baslica problemi, konfliktlari, 
yazicinin gizli niyyotlarini kifayat qadar agmaq 
bu marhaledsa onlara miiyassear olmur. 

Hekaysadan secilmis mtiayyan par¢anin 
mezmununu yaradici naql etmaya hazirlasmaq 
ev tapsirig1 kimi taklif edildi. Bu naqletma 
formasi matna bagli sexsi yozum va miinasibatin 
ifada edilmasini talab edir. Uciincii darsda - 
cavablarin dinlanilmasinda masalanin mahz bu 
cahati diqqat markezinda saxlanild1. 

Osarin mazmununun oyranilmasi tizra is 
hamin darsda darinlasdirilma istiqamatinda 
davam etdirildi. Sagirdlara taklif olunan asagidaki 
sual-tapsiriqlar fardi mévgqeyin, sexsi yozumun 
bildirilmasini 6n plana cakir: 

- Atinin zaherlendiyini anladigi epizodda 
mesabayinin hiss, dtistinca va 
herakeatlarinda diqqatinizi daha cox ¢akan 
na oldu? 

- Mesabayi ila Dasdamirin goértis 
sahnasinda, onlarin dialoqunda an mtthim 
fikirlar, sizca, hansilardir? 

- Std tictin Dasdamirs ikinci dafa agiz 
acmayan mesabayinin qararini neca 
dayarlandirirsiniz? 

- Yazicinin mesabeyi ila Dasdamiri 
qarsilasdirmaqda maqsadi, sizca, nadir? Bu 
epizod asarin adi va ondaki baslica fikir 
barada sizda hansi diistinca yaratdi? 

- Hansi epizodda mesabayini daha yaxs1 
taniya bildiniz? 

Kicik qruplarda birlasan sagirdler fardi 
sakilda hazirladiqlari cavablarla bagli fikir 
mubadilasi apardilar. Cavablar mtisahiba- 
mtizakira asasinda dinlanildi. 

dsarin tadrisina ayrilmis dérdiincti darsda 
yozumla tahlilin qovusuq tatbiqi diqqat 
merkezindsa saxlanildi. Sagirdlarin tizarinda 
daha ¢ox isladiklari sual va tapsiriqlar (hekayenin 
badii xtisusiyyetlarinin manimsanilmasi va 
dayarlandirilmasi tizra tapsiriqlar burada aks 
olunmayib) asagidakilardir: 


- Mesabayi Mirqasim va Dasdamir 
obrazlarini miigayisali saciyyalandirin. 

- Mesabayinin sonraki taleyini neca tasavviir 
edirsiniz? 

- Sizca, hekayada hans problem, yaxud 
problemloar qaldirilib? 

- Bunlardan hansi daha mthtmdir? 

- Miuhtm hesab etdiyiniz problemin 
asardakindan farqli hall yolunu nada 
gorurstinuz? 

- dsardaki konfliktlari mtiayyenlasdirin. 
Bunlardan hans daha miihiimdtr? 

- Miuhitim hesab etdiyiniz konfliktin muoallif 
hallini neca izah edarsiniz? 

- Konfliktin neca hall olunmasini 
maqsedauygun sayirsiniz? 

- Hekaya ila bagh darslikda verilmis sakli 
neca dayerlandirirsiniz? Rassam asardaki 
tasvirlari neca qavrayib? 

- dsarin moévzusu ila bagh galdiyiniz qanaati 
neca asaslandirarsiniz? 

- dsardaki baslica fikir - ideya, sizca, nadir? 
Ovvalki darslarda hayata kecirilmis islar 

tapsirigin samereali icrasina imkan yaradir. 

Tapsiriqlari fardi yerina yetiran sagirdlarin 

cutlik saklinda va ki¢cik qruplarda fikir 

mtibadilasi aparmalarina, amakdasliq etmelarina 
vaxt ayrilir. Naticalarin genis muzakirasi 
musahibanin tatbidi ila reallasdirilir. Aydinlasir 
ki, sagirdlar asarin mévzusu, ideyasi1, onda 
qaldirilmis problemer, konfliktlarin aks qiitblari, 
obrazlar, yazi¢1 m6évqeyi va s. barada 
asaslandirilmis mévge ntimayis etdira bilirlar. 

Tadqiqata calb olunmus digar badii asarlar 

lzra aparilmis islar bu naticanin etibarliligini 

tasdigq edir. 


NeTICS 


Sagirdlarda miitalia bacariqlarinin inkisaf 
etdirilmasi adabiyyat taliminin mthiim vazi- 
falarindan sayilir. Bunun heyata kecirilmasi isa 
sagirdlara psixoloji dastak vermakla onlarda 
faalligin va mistagilliyin inkisaf etdirilmasini 
on plana cekir. Bu da 6z névbasinda maktab- 
lilarin yozum faaliyyatina genis yer verilmasini 
zeruri edir. Pedaqoji adabiyyatimizda bu 
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problemla bagh tadqiqatin aparilmamasi taasstif 
dogurur. Lakin hazirda istifada olunan adabiyyat 
darsliklarinda sagird yozumu ila bagli sual va 
tapsiriqlarin aks etdirildiyini va maktab tac- 
rubasinds mulayyan saviyyadsa reallasdinildigini 
musahida etmak mtimktindir. Bu istiqamatda 
isin somorali va sistemli olmasi, tabiidir ki, 
xiisusi arasdirmalarin aparilmasindan va mak- 
taba metodik kémayin gésterilmasinden asilidir. 

Badii asarin 6yranilmasinin biittin marhe- 
lalarinda sagirdlarin yozum feaaliyyatinin taskili 
mumktin va faydalidir. Bu, asarin ideya- 
mezmununun basa diistilmasina va miistaqil 


istifada edilmis adabiyyat 
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yanasmanin formalasmasina shemiyyatli tasir 
edir. Yozum faaliyyati sagirdin yaradici va in- 
tellektual potensialinin tiza ¢ixmasina, inkisafi 
uctin samoroli saraitin yaranmasina sabab olur. 
Buttin bunlar yozumun mahiyyati, novlori, 
priyomlari, yozum foaaliyyatinin taskili ila bagh 
miuvllimin nazeri malumata va praktik bacariga 
malik olmasini bir vazifa kimi qarsiya qoyur. 

Sagirdlarin yozum faaliyyetinin taskili yalniz 
badii asarlarin 6yranilmasi ila masdudlasmamah, 
fannin digar talim materiallarinin tedrisinda 
da reallasdirilmalidir. Masoalanin bu tereafi ayrica 
tadqiqatin aparilmasini zaruri edir. 
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tatbig olunan pedagoji metodlarin Maqaleda beynelxalq tacriibada istifade olunan va elmi tadgiqatlarda 

tahlili, Azarbaycan maktabi. inkliiziv siniflarde talimin keyfiyyatine tasiri baximindan 6z effektivliyini 

a al isbat etmis pedaqoji metodlar tasvir olunur. Tadqigatg¢! inkluziv sinifde 
tatbiq olunan pedagqoji metodlari iki qrupa bolur: sagirdlara uygun- 
lasdirilmasi Ugun istifada olunan metod ve strategiyalar; sagirdlarin 
talimda istirakini tamin edan pedaqoji metodlar. Maqalada taqdim 
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ABSTRACT 


The current article describes instructional methods that are widely 
used in the world practice and have proven their effectiveness in the 
field of scientific research, especially, in influencing the quality of 
instruction in inclusive classes. The researcher divides the 
instructional methods used in the inclusive classroom into two groups: 
the first group includes methods and strategies that focus on adapting 
learning to the needs of students and the second group contains 
instructional methods that ensure the active participation of all 
students in the instructional process. The teachers are able to use the 
methods and strategies explained in the research work to organize 
the instructional process in the inclusive classes, as well as 
correctional teachers working in the inclusive schools. 


Keywords: Instructional methods in the inclusive classroom, active 
participation of students in the inclusive classroom, adapting learning 
to students in the inclusive classroom. 


inkliziv siniflarde tatbiq olunan pedaqoji metodlarin tahlili 


GiRis 


2019-cu ildan etibaran Azarbaycan Respub- 
likasinin tahsil qanunvericiliyinda saglamliq 
imkanlar1 mahdud usaqlarin inkliziv tehsile 
calb olunmasi hiiququ taninib. Hazirda saglamliq 
imkanlar1 mahdud usaqlarin tahsilinin onlarin 
yasayls yerina yaxinda yerlasan timumi tahsil 
moktabindsa tipik inkisaf edan usaqlarla bir 
sinifda taskil olunmasi muasir tahsil sistemimizin 
qarsisinda duran mtihtim vazifelarden biridir. 

Olkamizda inkliiziv tahsilin qanunvericilik 
saviyyasinds qabul olunmasina baxmayaragq, 
bir cox normativ hiiquqi aktlarda seqreqativ 
(ananevi) tahsili tasviq edan mitiddaalar qal- 
maqdadir. Bunun gostaricisi kimi tahsil qanun- 
vericiliyi miixtalif n6v tadris proqramlarinin 
hazirlanmasini, tahsil standartlarinin imumi 
va xususi tehsil tigtin ayriliqda hazirlanmasini, 
elaca da usaqlarin inkisafi va imkanlarina 
asaslanan muxtalif nov tahsil muassisalarinin 
yaradilmasini talab olaraq mtiayyanlasdirmakla 
seqreqativ tahsili dastaklamakdadir. 

Qeyd olunanlari nazare alaraq, qanunvericilik 
inkluziv tahsilin hayata kecirilmasi ti¢tin tahsil 
infrastrukturunun ve tedris proqraminin sinifda 
har bir usagin ehtiyaclarina uygunlasmasin1 
talab olaraq mtiayyenlasdirmoalidir. Ciinki ana- 
navi tahsil carcivasindsa istifada olunan infra- 
struktur, pedaqoji sarista, talim metodlari va 
strategiyalar vasitasi ila inkliiziv tahsilin hayata 
kecirilmasi miimkiin deyil. Inkliziv tahsilin 
tatbiq olunmasi tciin talimin usaqlarin sinifdaxili 
fardi ehtiyaclarina asasen uygunlasdirilmasini 
dastaklayan tehsil qanunvericiliyi, pedaqoji 
metodika, infrastruktur va miiallim saristasi 
formalasdirilmalidir (Khalafov, 2021). 


ODOBIYYATA BAXIS 


Jnenevi tahsil formatinda musllim sinifda 
biittin usaqlara vahid proqram va talim metod- 
lari tatbiq edir, btittin usaqlarin talim naticalari 
siniflar tizra vahid tahsil standartlarina asasan 
qiymotlendirilir. Tahsilalanlarin inkisaf saviyya- 
larini va manimsamea imkanlarini eynilasdir- 
mayin dtizgtin olmadigini nezarea alsaq, snanevi 


sinifda sagirdlarin talim naticalari, onlarin in- 
kisaf saviyyelarinden asili olaraq miixtolif olur 
va asagi giymat alan “zaif” sagirdler, adatan, 
qinaq obyektinsa cevrilir. Onanevi sinfin asas 
prinsipi sagirdin tahsilin talablarina (standart- 
larina) uygunlasmasidir. Bu tislubda talimin 
taskil olunmasina sabab miitexassislardan bir 
qisminin maktabin, sagirdlarin fardi xiisusiy- 
yatlarina uygunlasmasinin miimkiin olmadigini 
iddia etmalaridir. Bu mititaexassislarin fikrinca, 
sinifda sagirdlarin har biri miiallimdan eyni 
saviyyeada dastak almalidirlar. Naticada, sagird- 
larin hamisi bitirdiklari tahsil mtiassisasinin 
standartlarina uygun talim-tarbiya almis ola- 
caqlar (Podlasyy, 2006). Hamin maktabin 
standartlarina uygun galmayan usaqlar isa 
qabiliyyatlarina uygun mektebda tahsila calb 
olunmalidirlar. Birinci fikri daha dolgun va at- 
rafli Hegel ifada edir: “Insanlarin 6ziinamax- 
suslugunu ¢ox ytiksak qiymatlandirmak lazim 
deyil. dksina, mtiallimin sagirdlarin har birinin 
fardi xiisusiyyotlarini, daqiqlikla arasdiraraq 
onlara uygunlasmasi va inkisaf etdirmasi ta- 
mamila manasizdir va he¢ naya asaslanmir. 
Bunun ticiin mtiallimin vaxti yoxdur. Usaqlarin 
6ztinamexsuslugu ailasinda qabul edilmalidir, 
moaktabda isa hami tictin imumi olan va tayin 
olunmus qaydalara asaslanan hayat baslayir. 
Maktabda usaqlari 6ziinamexsus verdislarinden 
al cakerak, imumi gaydalara riayat etmaya va 
umumi tahsildaki naticalari manimsamaya 
havaslandirmak lazimdir. Tarbiyanin mahiyyati, 
yalniz bu ctir ruhun ¢evrilisidir” (Gegel, 1977). 

Digar miitexassislar tam aksina talim va 
terbiyanin mtmkiin oldugu gader fardiyyata 
asaslanmasinin vacib oldugunu bildirirlar. Talim- 
tarbiya prosesinda sagirdlerin fardi xtisusiy- 
yatlarinin nazara alinmasi Komenskinin mtiay- 
yanlasdirdiyi pedagogikanin asas prinsiplarinden 
biridir (Guseynov, Turchin, 2015). Fundamental 
pedagqogikada talim-tarbiya prosesinda sagird- 
larin fardi xtsusiyyatlarinin nezera alinmasinda 
sabab odur ki, bir sinifda eyni inkisaf saviyyasina, 
d6yranmea tslublarina malik usaqlarin (homogen 
qrupun) camlanmasi realliqda mtimktin deyil 
(Broderick, Mebta-Parekb, Reid, 2005). Sinifda 
biitiin usaqlara eyni yanasma tatbiq ederak 
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homogen sinif yaratmaq istadikda mitallimin 
program1 catin manimsayen usagqlara dair 
gozlantisi asagi dust, bir ¢ox halda isa talim 
materiallari bittin sinif tictin sadoalasdirilir 
(Tomilson, 1999). Inkliiziv tahsil pedaqogikanin 
fardi yanasma prinsipini asas gotiirmakla sinifda 
biitiin usaqlarin miixtalif ehtiyac va imkanlarmin 
olmasin1 nazare alaragq, talim-tarbiyanin vahid 
prinsip va standartlar asasinda heyata keci- 
rilmasinin mimktin olmadigin1 isbat edir. Eyni 
zamanda, inkliiziv tahsilin asasinda duran sosial 
adalat paradiqmasi her bir fardin ictimai re- 
surslardan barabar faydalanmasini vacib hesab 
edir (Booth, Ainscow, 2002). Belalikla, ananavi 
sinifda oldugu kimi, sagirdlerin bir qisminin 
talim prosesinda faal istirak etmasi, digarlerinin 
isa potensiallar zaif oldugundan sinifda passiv 
musahidac¢i qisminda qalmasi inkluziv tahsilin 
prinsiplarina ziddir. Inkliiziv tahsil infrastruk- 
turun, sinifda istifada olunan talim metodlarinin, 
sagirdlarin talim naticalarina dair gézlentilarin 
usaqlarin imkanlarin1 va mahdudiyystlarini 
nezere almasini va ferdi xtsusiyyotlarina uygun- 
lasmasini nezerda tutur va bu cir taskil olunmus 
sinifda har bir sagird 6z potensial inkisaf 
saviyyesini alda edir. Bu sababdan inkltiziv 
tahsilin asas keyfiyyat géstaricisi birga talimin 
sinifda sagirdlarin 6z potensial inkisaf sa- 
viyyalarina catmasina xidmat etmasidir (Hoppey, 
McLeskey, 2014). 

Seqreqativ tahsil modelinda va qanunve- 
riciliyinda “talim prosesinda sagirlara fardi 
yanasma” anlayis!1 mévcuddur. Seqreqativ 
tahsilda sagirdlara fardi yanasmanin tam deyil, 
qismen nezerda tutuldugu, bir usagin fardi 
xususiyyatlari deyil, bir qrup usagin oxsar 
cahatlarinin nazara alindigi elmi adabiyyatda 
da gostearilir (Unt, 1990). Burada oxsar xtisu- 
siyyetlar dedikda, masalan usaqlarin idrak 
qabiliyyetlari nazarda tutulur. Eyni zamanda, 
bir sira fardi xtisusiyyatlarin talim prosesinda 
nazarda tutulmasinin mtimkiin olmadigi, bazan 
isa nezerda tutulmasinin vacib olmadigi (masea- 
lan, sagirdin temperamentinin talim prosesinda 
nazera alinmasinin vacib olmamas1) bildirilir 
(Unt, 1990). Bu sababdan, seqreqativ tahsil 
metodikasinin takmillasdirilmasi istiqamatinda 
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aparilan tedqiqatlarda talimin fardilasdirilmea- 
sinin sagirdlarin xUsusiyyotlarina gore qruplara 
(yiiksak bacariga malik sagirdlar, orta saviyyali, 
zaif oxuyanlar) bdélinmeasi vasitasila hayata 
kecirilmasi t6vsiya olunur (Zinovyeva, Neskrom- 
nykh, 2017), digar hallarda isa siniflarin tama- 
yullasmasi kontekstinda sagirdlarin maraq va 
qabiliyyatlarina géra qruplara (siniflara) béliin- 
masi maqsedamiivafiq hesab edilir (Unt, 1990). 
Eyni zamanda seqregqativ tahsil hayata kecirilan 
olkalarda bu giinadek ananevi formatda talimin 
sagirdin fardi xtisusiyyotlarina uygunlasdirilmasi 
lctin istifada olunan an genis yayilmis tisulu 
isa usaqlarin bilik va bacariqlarina, qabiliyyatina 
gore mixtolif tahsil muassisalarinda (lisey, gim- 
naziya, imumtshsil makteabi, xtisusi maktab va 
saira) tahsila calb olunmasidir. 

inkliiziv sinifda miixtalif bilik va bacariga 
malik usaqlarin bir makanda (heterogen qrup) 
tahsilinin taskili pedaqogikanin asas prinsip- 
larindan olan fardi yanasma teliminin sagirda 
uygunlasdirilmasi vasitasila hayata kecirilir. 
inkliiziv siniflarda talim yalniz mahdudiyyati 
olan usaqlar tictin deyil, eyni zamanda zaif oxu- 
yan, ylksak intellekta malik olan, har hans1 
sababden psixoloji ceatinlikleari olan usaqlar 
uctin da uygunlasdirilir. Bu sababdan miiasir 
elmi adabiyyatda talimin va talim miuhitinin 
sagirdloarin ferdi xUsusiyyotlarina uygunlasdiril- 
mas! va talimda har bir sagirdin faal istirakinin 
tamin olunmas!1 inkliziv tahsilin asas keyfiyyat 
gostaricilari hesab edilir (Booth, Ainscow, 2002). 


TOLIMIN SAGIRDLORIN EHTIYACLARINA 
UYGUNLASDIRILMASINA YONOLMI$ 
PEDAQOJi METODLARIN TOHLILi 


Talimin uygunlasdirilmasi sagirdlerin ma- 
nimsama imkanlarindan asili olaraq onlarin 
qrup daxilinda taliminin minimal modifikasiya- 
sindan tutmus, talimin tam fardilasmasinadak 
dayisa bilar. Talimin tempinin, maqseadlerinin, 
metodlarinin, talim materiallarinin sagirdlarin 
fardi xiisusiyyetlarina asasan dayismasi bu 
strategiyada nozerda tutulur (Unt, 1990). 

Bu istiqamatda olan tadqiqatlarda inkltiziv 
tahsilin hayata kecirilmasi vasitasi kimi 
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sagirdlarin inkisaf saviyyasini, 6yranma ts- 
lubunu, maragini nazera alaraq telimin uygun- 
lasdirilmasini giindalik pedaqoji tacrtibada 
tatbiq olunmasinda goriirlar (Hoppey, McLeskey, 
2014). 

Talimin uygunlasdirilmasi bir neca variantda 
mtimkiindiur: 


1. Talimin sinifdaxili 

diferensiallasdirilmasi 

Sinifdaxili diferensiallasdirilma ila bagh 
aparilan miiasir tadqigatlarda talimin sagirdlarin 
ehtiyaclarina uygunlasdirilmasi istiqamatinda 
strategiyalar va tovsiyalardan bahs olunur. Bu 
istiqamatda aparilmis tadqiqatlarda geyd edilir 
ki, talimin effektiv diferensiallasdirilmasi tigiin 
her hansi bir konkret talimatin hazirlanmasi 
mtmktin deyil va bu is daha ¢ox miiallimin sa- 
ristasindan asilidir (Tomilson, 1999). 

Kognitiv miixtaliflik nezariyyalarina asas- 
lanaraq K.Tomlinson miiallimlera tealimi tic 
merheladea diferensiallasdirmagi tévsiya edir. 
Bu moarholvler talimin mazmunu, talim prosesi 
va talim naticalaridir (Tomilson, 1999). 

Talimin mazmunu kontekstinda diferen- 
siallasdirilmada mitoallimin sagirdlara neayi 
6yratmak istadiyi, onu usaqlarin imkanlarina 
va ehtiyaclarina uygunlasdirmagq nezardea tutulur. 
Talimin mazmunu sagirdlarin hazirliq saviy- 
yasina, maragina va 6yrenma Uslubuna asasan 
diferensiasiya oluna bilar Bu marheleda miiallim 
sagirdlari dayerlendirarak, 6yranaceklori bilik 
va bacariqlari onlarin potensial inkisaf saviy- 
yalarina uygun musyyenlasdirmolidir. Talim 
prosesinin diferensiallasdirilmasi dedikda, bilik 
va bacariqlarin 6yradilmasi tictin masgelalarin 
sagirdlara uygunlasdirilmasi nazeardea tutulur. 
Bu marhaleda miiallimin masgelaloari sagirdlar 
uictin maraqli taskil etmasi va 6yradilen bilik 
va bacariqlari tahsilalanlarin hazirliq saviyyasina, 
marafina va 6yranma tislubuna uygunlasdirmas! 
asasdir. Talim naticalarinin diferensiallasdi- 
rilmasi dedikda isa sagirdlarin uzun miiddat 
(yarim il, yaxud tadris ili) arzinda alda etdiklari 
saristaler basa diisiliir. Sagirdin talim naticalerini 
musllim diizgiin miiayyenlasdirandsa onun hamin 
naticalari alda etmasi daha real olur, 6ziina 


inami artir va yeni bilik va bacariqlarin alda 
edilmasina zamin yaranir (Tomilson, 1999). 
Talim naticalarinin diferensiallasdirilmasi ham 
da sagirdlarin bilik va bacariqlarinin giymat- 
landirilmasi prosesinin onlarin ehtiyaclarina 
uygunlasdirilmasini nezerda tutur. Bazi usaqlar 
6z biliklarini daha aydin sifahi tasvir eda bilir, 
nainki yazih, digarleri tacriibada, yaxud komanda 
isinda bilik va bacariqlarini daha yaxs) istifada 
edir, nainki imtahanda. Bu sababdan, miallimin 
sagirdlarin talim naticalarinin qiymatlandi- 
rilmasinda mixtolif tisullardan istifada etmasi 
va usaqlarin hazirliq saviyyasini, maraqlarini, 
6yranma islublarini nazera almasi vacibdir 
(Gardner, 2011). 


2. Talimds universal dizayn 

“Olilliyi olan sexslarin htiquqlar1 haqqinda” 
Birlasmis Millatlar Taskilati Konvensiyasina 
asasen “universal dizayn” — infrastrukturun, 
vasaitlarin va tadris programinin alava uygun- 
lasdirma zerurati olmadan biittin insanlarin 
istifadasi ticiin miiyassoarliyini tamin edan dizayn 
demakdir. Bu Konvensiyanin talabina asasan 
“Universal dizayn” konsepti yalniz infrastruktur 
deyil, inkliziv tahsilin taskil olunmasi ticgiin 
talim prosesina da samil olunmalidir. Amerika 
Birlasmis Statlarinda faaliyyat géstaran talimda 
universal dizayn tizra milli markezi talimda 
universal dizayn kurikulumun hazirlanmasinda 
har bir sagirdin ehtiyaclarinin garsilanmasi va 
onlara 6yranmek tictin barabar imkanlarin 
verilmasi prinsiplarinin tetbiqi kimi mtiay- 
yanlasdirilib (Rapp, 2014). 

Talimda universal dizaynin maqsedi inkltiziv 
sinifda biittin sagirdlarin ehtiyaclarina cavab 
vermakdir. Sagirdlar na é6yrandikleri (nayi 
qavradiqlari), neca éyrandiklari (neca emal 
etdiklari) va niya éyrandiklari (onlar1 maraq- 
landiran va motivasiya edan) baximindan ¢ox 
farqlidirler. Oger kurikulum bir “orta saviyyali” 
sagird nazara alinmaqla tartib edilibsa, o, tahsil 
ehtiyaclarini nazeara aldigindan cox sagirdlari 
istisna edir, ciinki sagirdlar mtixtalif yollarla 
oyranirlar. Dusiinca prosesinds, 6yranma 
uslublarinda va qabiliyyatlarinda eyni olan iki 
sagird moévcud deyil (Rapp, 2014). 
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Talimda universal dizayn kurikulumun biitiin 
sagirdlara al¢atanligi icgtin mixtoalif yollar 
miusyyen edir. Sagirdlarin nayi, neca va niya 
oyrendiyini mtiayyenlasdirir va hor bir sagirdin 
oyrendiklari barada na deyacsyi aydin olur. 
Talimdsa universal dizayn miusllimlera bitin 
sagirdlarin tamhtiquqlu vatendas oldugu sinfi 
yaratmaga zamin yaradir. O hamcinin miial- 
limlera sagirdlarin har bir saraitda ehtiyaclarmin 
qarsilanmasini tablig etmaya imkan verir (Rapp, 
2014). 


3. Fardi tadris plan 

inkliiziv sinifda talim prosesinin sagirdlara 
uygunlasdirilmasi1 magqsadi ila istifada olunan 
metodlardan biri da xiisusi tahsil ehtiyaci olan 
usaqlar tictin fardi tadris planinin tartib olun- 
masidir. Mikammoal tertib olunmus fardi tadris 
plani mtiayyen tehsil sahalarinda (maqsadili 
isti-qamatlerda) tadris prosesini strukturlasdir- 
maqda va sistemlasdirmakda mtiallima kbmak 
edir. 

Tadgigqatcilar bildirirlar ki, inkluziv saraitda 
tahsil alan usaqlar tictin tadris planinin onlara 
uygunlasdirilmasina aid na varsa, hamisi sagirdin 
tmumi telim prosesina qosulmasinin ugurlu 
olmasi tictin cox mihiim meaqamdir (McCrory, 
& Mcleskey, 1997). Bu sababden xtisusi tahsil 
ehtiyac1 olan usaqlarin inkluziv sinifda fardi 
tadris plan ila tamin edilmasinin zaruriliyi 
ideyasi inkisaf etmis 6lkalarin aksariyyetinin 
qanunvericiliyinda va siyasatindsa tasbit olunub 
(OECD, 1994b). Inkliiziv sinifda tahsilin taskili 
ila bagh tadqigatcilar qeyd edirlar ki, talim 
prosesinda xususi tahsil ehtiyaci olan usaqlarin 
spesifik ehtiyaclari nezara alinmalidir va eyni 
zamanda bu usaqlar mimktin qadear adi tadris 
plani Uzra isa calb edilmalidirlar (Strickland, 
Turnbull, 1990). Standart tedris planinin modi- 
fikasiya ehtiyaci atipik inkisaf edan sagirdlar 
barada bazi milahizalara asaslanir Bu, hamin 
usaqlarin basqa tempda qavramasi, tedris 
seviyyasinin qiymatlandirilmasi tizra standart 
tapsiriqlarin 6hdasindan gala bilmamasi va 
onlarin biliklarinin méhkamlendirilmasi tigin 
daha cox takrarlamaya va praktik islara ehtiyac 
olmasi miilahizalaridir (Ryndak, Alper, 1996). 
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Fardi tadris prosesinin tearafdarlari tasdiq 
edirlar ki, bu va ya digar usaq tictin mtiayyan- 
lasdirilmis spesifik tahsil maqsadlarina yalniz 
fardi tadris planlarindan samerali istifada 
etmoakla nail olmaq mtimktindtir (Strickland, 
Turnbull, 1990). Tahsilin fardilasdirilmasini 
dastaklayen miilliflarin aksariyyati standart 
tadris planinin adaptasiyas1 va modifikasiyas1 
vasitasila miiayyen tahsil maqsadlerinin ardicil, 
daqiq va sistematik sakilda strukturlasdirilmasini 
xiisusi tahsil ehtiyaci olan usaqlar ti¢tin mtivafiq 
talimi tamin edan, hamcinin onlari adi sinif 
isina calb etmaya imkan veran an yaxs1 metod 
hesab edir (Cheney, Demchak, 1996). 

Bununla yanasi, tedqigqatcilar fardi tadris 
planlari tizra talimin catismazliqlarinin oldugunu 
da geyd edirler. Onlarin fikrinca, ferdi tadris 
planlari sinfin tmumi tedris plani kontekstinda 
islayan cevik sanad hesab edildiyi halda effek- 
tivliyi tamin oluna bilar. 


INKLUZiV SiNIFD9 BUTUN SAGIRDLORIN 
iSTIRAKININ TOMIN EDILMOSiNO 
YONOLMI$ TOLIM METODLARI Va 
STRATEGIYALAR 


Bildiyimiz kimi, inkliziv tehsil sagirdlara 
yalniz akademik biliklarin 6yradilmasi ila 
mahdudlasmir, ham da onlarin sosial mthitda 
istirakina va camiyyatin inkliziv olmasina ilk 
addim kimi mtiayyanlasdirilir. Lakin saglamliq 
imkanlar1 mahdud usagqlarin timumi tehsil 
sinfinda tahsil almasi hala onlarin talim pro- 
sesinda sagirdlarla birga faaliyyatlarda istirakina 
dalalat etmir. Sagird talim prosesinda feal istirak 
etmirsa, ona sinif muiallimi, yaxud korreksion 
pedaqog terafindan verilan tapsinqlari fardi 
qaydada edacaksa, onun sinifda emosional va 
sosial inkliiziyasi, elaca da tipik inkisaf edan 
sinif yoldaslani ila ahangdar qarsiliqh miinasibati 
va galacakda inkliiziv camiyyetin qurulmasi 
uctin heg bir is gortilmayacak!. 


' https://oxfordre.com/education/view/10.1093/acrefore/ 
9780190264093.001.0001/acrefore-9780190264093-e-1230. 
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Tadqigatlar gostarir ki, inkliiziv tahsilin 
inkisaf etdiyi 6lkalarda maktablarda inkliiziv 
tahsilin hayata kecirildiyi géstarilsa da, saglamliq 
imkanlar1 mahdud sagirdlar timumi sinfin 
yaxinligindaki resurs otaginda tahsil alir va ¢ox 
meahdud vaxt cercivasinda 6z sinif yoldaslari 
ila birga talim prosesina qatilirlar. Baxmayaraq 
ki, ganunvericilikda saglamlig imkanlar1 mahdud 
sagirdlarin maktabda olduqlar1 mtiddatin 80 
faizinin imumi tahsil sinfinds kecirilmasinin 
vacib oldugu geyd edilmisdir?. 

Qeyd olunanlara asaslanaraq bela qanaata 
galmek olar ki, inkluziv siniflarda biitiin sa- 
girdlarin birga talim prosesinda istiraki, onlarin 
bir-biri ila va mtiallimleri ila six qarsiliqh 
miinasibatinin olmasi inkliiziv tahsil carcivasinda 
vacibdir. Bununla yanasi, asnanavi pedaqoji 
metodlar va muallim kompetensiyas1 ila miixtalif 
mehdudiyyati olan sagirdlarin birga talimda 
istirakinin tamin olunmas! bir ¢ox halda mtimktin 
olmur. 

inkliziv sinifda bitiin sagirdlarin talim 
prosesinda faal istirakinin tamin olunmasi tictin 
heterogen qrupda faaliyyati dastaklayan bir 
sira pedaqoji metodlarin va strategiyalarin seq- 
reqativ talim iiciin nezerda tutulmus pedagqoji 
yanasmalari avez etmasi talab olunur. Inkliiziv 
tahsili dastaklayan pedaqoji metodlar va strate- 
giyalar asagidakilardir: 


1. Maktabda inkliiziv madaniyyatin 

formalasmasi 

inkliiziv sinifda tahsil alan har bir sagirdin 
talim prosesinda istirakinin tamin edilmasi 
lictin tadqigatlar sosial adalat paradiqmasina 
asaslanir. Tadqigatgilar qeyd edirlar ki, maktabda 
“Inkliiziv madaniyyatin yaradilmasi” sagirdlarin 
birga talimda feal istirakin1 tamin etmak ticiin 
asas amildir (Hoppey, McLeskey, 2014); (Booth, 
Ainscow, 2002); (Loreman, Deppeler, Harvey, 
2005). “inkliiziv madaniyyatin formalasdirilmasi” 
cercivasinds inkliiziv maktablarda amakdasligin, 


tumumi inkliziv dayarlarin va miinasibatlarin 
inkisafi digar istiqamatlarda da dayisikliklara 
gatirib cixara bilar (Booth, Ainscow, 2002). 
inkliiziv madaniyyatin formalasdirilmasini vacib 
hesab edan tadqigatgilar isbat edirlar ki, mahz 
ela inkliiziv madaniyyat siyasati va tacrtibani 
dayisdirir. Bu istiqamatda tadqiqatlarda inkliiziv 
tahsil tatbiq olunan maktablarin rahbarliyi, 
pedaqoji heyeati, texniki iscilari, sagirdlari va 
valideynlor tarafindan “inkliiziv madaniyyetin” 
qabul edilmasinin zaruriliyi qeyd olunur (Booth, 
Ainscow, 2002). 


Terminologiya 

Maktabda inkliiziv tahsilin hayata kecirilmasi 
uctin maktabin isci heyati, valideynlar va sa- 
girdlar saglamliq imkanlar1 mahdud usaqlarin 
layaqatini alcaldan va ayri-seckiliya yol veran 
sozlardan imtina etmalidir. Masalan, “xasta 
usaq’, yaxud sagirdin tibb miassisasi tarafindan 
mtiayyenlasdirilmis diaqnozunu saslandirmak. 
“Bu usaq autistdir” kimi layaqati al¢aldan 
sozlardan inkliiziv muhitda imtina olunmalidir. 
inkliiziv terminologiyaya sadiqlik miiasir, 
miixtalifliyi qabul eden inkliziv tahsilin mihtim 
atributudur. Inkliiziv terminologiya miiayyan 
insanlarin va ya qruplarin qarazli, stereotipli 
va ya ayri-seckilik xarakterli fikirlarini aks 
etdiran s6zlar, ifadalardan azad olan dildir. Bu, 
ham da, qasdan va ya tasadtifan insanlarin 
qrupun bir hissasi olmasini istisna etmayan 
terminlardir?. Inkliiziv sinifda sagirdlar mah- 
dudiyyatlarins, yaxud ceatinliklarina goéra ta- 
ninmirlar, onlara saxsiyyat kimi h6rmat qoyur 
va adlari ila muraciat edirlar. Muallim inkliziv 
sinfa calb olunmus saglamlig imkanlari mahdud 
usagi “autist usaqdir” avezina, “bu, inkltiziv 
usaqdir’” deyarak basqalarina gostarirsa, 0 yena 
da ayri-seckiliya yol vermis olur. 


2. Sagirdyénlii talim 
Sagirdyonlti talimin inkltiziv sinifda hayata 


2 https://oxfordre.com/education/view/10.1093/acrefore/9780190264093,001.0001/acrefore-9780190264093-e-1230, 
3 https://publicdocumentcentre.education.tas.gov.au/Documents/Guidelines-for-Inclusive-Language.pdf 
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kecirilmasi beynalxalq elmi adabiyyatda talimin 
keyfiyyat gostaricisi kimi qabul olunur*. Buna 
sabab odur ki, sagirdyonlii talim talimin ge- 
disatinda sagirdlari salahiyyetlendiran, onlan 
talim prosesinda faallasdiran, fardi xtisusiy- 
yatlarini va tahsil ehtiyaclarini nazera alaraq 
onlarin birga tahsil almasina imkan veran 
pedaqoji yanasmadir. 

Sagirdyonlti talim konstruktivizm paradiq- 
masina asaslanir. Konstruktivizm neazeriyyasi 
isbat edir ki, sagird yasidlari va mtiallimlari ila 
barabarhtiquqlu, musbeat garsiliqh miinasibatda 
va talim prosesinda fal olduqda 6z potensialini 
reallasdira bilir. Sagirdin darsin planlasdirilmasi, 
taskili va kecirilmasina dair muiallimla barabar 
hiquqlara va ohdaliklara malik olmasi 6zii- 
ozliiytindsa miallimin talimi kecirma islubunun 
yeni miisteviya, sagirdyonlii talima kecirilmasina 
xidmat edir (Rogers, 1983). Sagirdyonlti talim 
sexsi mustaqil 6yranmes va qararverma baca- 
riqlarina yiyalanmaya sévq edir (Young, Paterson, 
2007). Bu sababdan da muasir camiyyat mak- 
tabdan ananevi tadris tislubu olan mitiallimyonlti 
talimin sagirdyonlu talimla avaz olunmasini 
talab edir. 

Sagirdyonlti talimda sagirdlarin maragi va 
fikri asas goturiliir Bu sababdan da tadqiqatcilar 
qeyd edir ki, sagird markezli talim prosesinda 
neyi va neca 6yrenaceklarini secir, 6byrandiklerini 
neca qiymatlandiracakleri barada fikir yurt- 
dirler (Hannafin, & Hannafin, 2010). Gortindtiyti 
kimi, sagird markeazli talim ananevi tahsil 
metodikasina zidd pedaqoji tislub niimayis et- 
dirir. Miiallimy6énlii talim tatbiq olunan darsda 
“passiv tahsil alan” sagirdlar qarsisinda mtiallim 
“faal tahsil veran” va “aparici” moévge tutur. 
Muosllimyonlii talim prosesinda miiallim gsa- 
girdlarin nayi 6yranacaklarini, neca d6yrane- 
caklarini mtiayyenlasdirir, 6yrandiklerini neca 
qiymatlandiracayini 6zt secir. Sagirdyonlti 
talimda isa darsin taskilinda va 6yranma 
tempinin mtiayyanlasdirilmasindsa sagirdlarin 
oOhdaliklari var va bu prosesda onlarin faal 


4 hittps://unesdoc.unesco.org/ark:/48223/pf0000098427 
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istiraki talab olunur (Johnson, 2013). Natica 
etibari ila sagirdyonlii telim her bir usagin 
maragini, imkanlarin1 va 6yranma tislubunu 
ona cakir, muallimi biitiin sinfa standart formada 
dars kecan saxs kimi deyil, sagirdin fardi 
ehtiyacina uygun fasilitatora cevirir. Maktablerda 
sagirdyonliti talimin tatbiginin tarafdarlari olan 
miitexassislar 6z tadgiqatlarinin naticasi olaraq 
iddia edirlar ki, bu ctir talim tahsilalanlarin 
mektabdan yayinma seviyyasini azaldir, mak- 
tabdan sonra tahsillarini davam etdiranlarin 
sayini artiriy, riyaziyyat va oxu tzra tahsil- 
alanlarin saristasini yiiksaldir (sagirdyonlti 
qiymoatlandirmealarin saviyyasinin naticasi 
asasinda), onlarin bir-biri ila insiyyatini artirtr, 
sagirdlarin basqa siniflara ke¢masi hallarini 
azaldir (Glowa, Goodell, 2016). 

Sagirdyonlii yanasma sagirdlarin fardi 
xlsusiyyoatlarini nezera alan muhitin va talimin 
formalasmasina imkan yaradir. Bu da miixtalif 
imkanlari va mahdudiyystleri olan xtisusi tahsil 
ehtiyaclhi usaqlarin imumtehsil maktablarinda 
digar usaqlarla birga tahsil almasina sarait 
yaratmis olur. 

Jnanevi tahsil metodikasinin asasinda duran 
seqregqativlik miiallimlarin eyni m6vzunu yasid 
usaqlarin oxudugu qruplarda va yaxin inkisaf 
saviyyasina malik usaqlara tedris etmasidir. 
Tadrisin taskilinda “takdan-cams” prinsipinin 
tatbiq edilmasi, darslarin kecirilmasina imumi 
vaxt cercivasinin tayin edilmasi, talimin 
sagirdlarin ehtiyaclarina asasan diferensial- 
lasdirilmamasi moktabin sagirdlarin fardi 
xlsusiyyotlarini nazara almasina mane olur. 
Ciinki usaqlarin farqli 6yranma cevikliyi, miixtalif 
sahoalarda farqli qabiliyyatlari vardir, onlar farqli 
tacribays va biliklara malikdirlor. Belalikls, 
seqreqativ tahsili dastaklayan qanunvericilik, 
pedagqoji metodlar, maktab infrastrukturu, mad- 
di-texniki baza va miiallimin saristasi, qeyd 
olunan amillar asasinda formalasmis “maktab 
modaniyyati”, elaca da sagirdyonlti talimi 
dastaklayen digar faktorlar inkliiziv siniflarda 
tatbiq olunmalidir. Daha daqiq desak, miil- 
limyonlii talim asasinda qurulmus “maktab 
moadaniyyeti” yalniz mtiallimin saristasi, yaxud 
darskecma Uslubu ila tanzimlanmir. Bu sababdan 
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da her hansi bir maktabda miiallim darsi 
sagirdyonlti tslubda kecirma saristasina malik 
olsa bela, mévcud “maktab madeaniyyati’nin 
darsin sagirdyonlii tislubda kecirilmasina imkan 
vermadiyi askar olub (Khalafov, 2021). 


3. Kooperativ talim 

Sinifda inkliiziyanin ugurlu olmasi, xtisusi 
tahsil ehtiyaci olan usaqlar tictin imumi tahsil 
sinfinda darslerin neca samorali va rahat tamin 
edilmasi masvlasi bir ¢ox alternativ pedaqoji 
strategiyalarin yaranmasina gatirib ¢ixarib. 
Adindan da gortindiiyti kimi, 0, birga neatica 
alda etmak tic¢tin sagirdlari amakdasliga calb 
edir. Darslar raqabat prinsipi ila, fardiyyatcilik 
nodqteyi-nezarindan va ya kooperativ sakilda 
taskil oluna bilar. Raqabat asasli va fardiyyatci 
strukturda sagirdlar masgalalarda taqdim 
etdiklari is va ya faaliyyatin musallim tarafindan 
qgiymoatlendirilmasi ticiin bir-biri ila raqabat 
aparir. Bu strukturda mahdud sayda sagird 
yuksak natica alda edir, onlar miistaqil islamaya 
meyilli olur va kooperativ (birgs) is bacariqlari 
inkisaf etmir. Kooperativ talim hayata kecirilan 
inkluziv siniflarla raqabeat prinsipli, fardi isa 
ustiinliik verilan inkluziv siniflarda tahsil alan 
sagirdlarin nailiyyatlarinin miiqayisa edilmasi 
lctin asash tadqigatlar aparilib. Bu tadqiqatlar 
xlisusi tahsil ehtiyaci olan sagirdlerin sosial va 
akademik bilik va bacariqlarinin inkisafi tigiin 
kooperativ talimin samerealiliyinin yiksak 
oldugunu isbat edib (Loreman, Deppeler, Harvey, 
2005). 

Kooperativ talim sagirdlarsa bir ¢ox hallarda 
fayda verir, buna talimda yiiksak natica, 6ztina 
hormat va yasidlarla qarsiliqh mtinasibeatlar, 
elaca da sagird va mtiallimlar arasinda mtisbat 
alaqaler daxildir (Johnson, & Johnson, 1989). 
Meta-tahlillar va digar tadgiqatlarin nazerdan 
kecirilmasi kooperativ talimin sameroliliyi ticiin 
konstruktiv dastak tamin edib. Bununla yanasi, 
bu tadqigatlar raqabat asash va fardiyyatci 
talimla mtigayisada, kooperativ mithitda 6yranen 
sagirdlarin talima daha aktiv va tam sakilda 
calb olundugunu, daha tanqidi dtisiinca va 
mihakimsa bacariqlari niimayis etdirdiyini, 
problemlearla Uzlasdiklari zaman daha novator 


ideyalar verdiyini va yeni kontekstda 6yran- 
diklarini daha cox manimsesdiklarini géstarib 
(Loreman, Deppeler, Harvey, 2005). Talima 
aktiv calb olunma xiisusi tahsil ehtiyaci olan va 
pedaqoji mihitda passiv istiraka meyilli olan 
digar sagirdler tictin xtisusila mthtimdir. Ko- 
operativ talim hamcinin raqabat asasli metod- 
larla mtigayisada sagirdlarin stress va hayacanini 
azaldib va masalanin mazmununa, talim tac- 
rubasina daha miisbat munasibati dastaklayib, 
yadda saxlama potensialini artirib. Kooperativ 
talim, eyni zamanda, sagirdlara sosial inkisafa 
takan veran mtthiim gqarsiliqh miinasibatlari 
artirmaga imkan verir. Kooperativ talimin 
faydalari ictimai mtinasibatlardan uzaqlasan 
risk qruplarinda olan sagirdlarin masguliyyatina 
tasir baximindan mitthiim ahamiyyet kasb edir. 
inkliiziv sinifda talimin keyfiyyatin yiiksaldilmasi 
maqsadi ila kooperativ talimin tic asas vazifasi 
var: sagirdlarin qarsiliqh faaliyyatinin taskil 
edilmasi; qruplarda sagirdlararasi qarsiliqli 
asililigin dastaklanmasi; sagirdlearin qrupda 
fardi masuliyyatinin tamin edilmasi (Loreman, 
Deppeler, Harvey, 2005). 


4. Hamyasid talimi 

Hamyasid talimi sagirdlari bir-birini 6y- 
ranmasinin dastaklanmasi tictin birlikda 
islamays calb edan miixtaliftalim metodlarina 
verilan imumi addir. Sagirdlarin hamyasidlarla 
talim rollar1 birbasa talim kecmakden, mo- 
dellasdirmadan (hamyasidlarin é6yratmasi), 
6yranmea prosesini dastaklamakdan talim 
noticalarini qiymatlandirmaya qader dayisir. 
Tadgqigatlar hamyasid taliminin saglamliq 
imkanlari mshdud olan usaqlar da daxil olmaqla 
biittin sagirdlarin akademik bilik va bacariq- 
larinin inkisaf etdirilmasinda, onlarin saxsiy- 
yatlararas1 miinasibatlarinin giiclanmasinda 
faydali oldugunu géstarmisdir (Maheady, Harper, 
& Mallette, 2001). Digar kollaborativ talim 
metodlan kimi, pedagqoji fealiyyati genislandirma, 
sexsiyyoatlararasi minasibatlari takmillasdirma 
va fardi xiisusiyyatlarin qabulu da daxil olmaqla, 
xususi tehsil ehtiyaci olan sagirdlarin inklii- 
ziyasinin daha asan heayata kecirilmasinda 
hamyasid talimindan istifadani dastaklayan 
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maddi stibutlar var (Cheryl, Shalini, Joseph, 
Charles, Susan, Bowman, 2001). Hamyasid 
talimini nazeara alaraq, Maheady va basqalari 
sinif miqyash sagird 6yratma qruplari ticiin 
nimunevi programlarin misbat faydalarini 
isiqlandirib (Maheady, Harper, & Mallette, 2001). 
Bela olduqda, hamyasid taliminin sistemli 
istifadasi miiallimlara bu giin siniflarinda 
muxtalif sagirdlarin metodik talablarini 
qarsilamaga cahd etmak ticiin effektiv hall yolu 
tamin edir. Hamyasid telimi ferdi sagirdler tictin 
va kicik qruplarda, ferqli yaslarda va ya sinif 
miqyasli istifada oluna bilar (Loreman, Deppeler, 
Harvey, 2005). Hamyasid talimina hamyasidlarla 
modellasdirma, hamyasidlarla tasabbiis talimi, 
hamyasidlarla birga is va hamyasidlarin 6y- 
radilmasi daxildir (Maheady, Harper, & Mallette, 
2001). Hamyasid taliminin komponentlari “xti- 
susi ehtiyaclari olan sagirdler ti¢tin cox faydalidir, 
cuinki bu, mtsallimlera talimi fardilasdirmak 
imkani verir va bela programlarla alaqadar 
olan elmi va sosial faydalar eyni qabildan tipik 
inkisaf edan sagirdler ticiin da tatbiq oluna 
bilar” (Maheady, Harper, & Mallette, 2001). Ma- 
heady va basqalarinin hamyasid talimi iizra 
tadqiqatlarinin icmali sagirdlarin nailiyyatlarini 
artirmagq, davranisi idara etmak maseloalarini 
minimuma endirmak va sosial bacariqlari ge- 
nislandirmeak maqsedila bu metodik tadbirlerin 
imkanlarini tasdiq edir (Maheady, Harper, & 
Mallette, 2001). 

Hamyasid talimi sagird ctitlarini calb edan 
kollaborativ talimin strategiyalarinin timumi 
gostaricisidir. Oyrananler éyradanlardan talimat 
va ya dastak alan sagirdleardir. Bazan farqli 
yaslarda tadrisda yas daha ¢ox olan sagird yas 
az olan sagird Uctin mUusllim kimi ¢ixis edir. 
Qarsiliqh (névbali) tadrisda sagirdlar 6yradan 
va oyranen rollarini dayisirlar. Bu giin hamyasid 
taliminin samoroliliyi asash tadqiqat va stibut- 
larla dastaklanir va mitiallimleri siniflarda sa- 
girdlorin xtsusi tahsil ehtiyaci olan qismi ticgiin 
nazerda tutulan digar metodik alternativlarla 
tamin edir. 
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5. Oyunlarin talimda istifada olunmas1 

(didaktik oyunlar) 

Talim prosesindsa oyunlardan istifada talimin 
diferensiallasdirilmasi, sagirdyonlu talim, ko- 
operativ talim va hamyasid talimi kimi inkliiziv 
sinifda istifadasi samearali oldugu tasdiq edilmis 
talim faaliyyati néviidiir. Inkliiziv siniflarda 
talim prosesinda oyunlarin istifadasi darsin 
mezmunun bitin sagirdlara uygunlasdirilmasi 
va tahsilalanlarin hamisinin talimda faal istirak 
etmasi tictin sarait yaradir. 

inkliziv sinifda miixtoalif inkisaf saviyyasina, 
moahdudiyyata va imkanlara malik usaqlar 
(heterogen qrup) birga tahsila calb olunduqlari 
uclin talim prosesinin fardilasmasi zarurati 
yaranir. Talimin fardilasmasi dedikda, mtiallimin 
talim prosesini her bir sagirdla fardi qurmasi 
fikri yanlisdir. Bu sababden, talimi her bir 
sagirdin tahsil ehtiyacina uygun, miixtalif 
dyranmea hadeaflarini nazara almaqla, biitiin 
sinif sagirdlarinin amakdasliq saraitinda ko- 
operativ tahsila calb olunmasi va bu saraitda 
miuiallimin sinfi fasilitasiya edarak usaqlara fardi 
dastak géstarmaya imkan veran pedaqoji metod- 
lardan biri kimi interaktiv oyunlardan istifada 
faydali ola bilar. Oyunlarin digar pedaqoji metod- 
lardan farqli olaraq inkluziv sinifda sagirdlara 
uygunlasdirilmasi daha asandir. Ciinki oyunlar 
sagirdlar ticiin asylencali va mazmunila garsiliqli 
alaqani nazerda tutan, qaydalari olan talim 
texnologiyasidir (Hays, 2005). Oyunlar talimi 
hor bir sagirda uygunlasdirmani va sagirdlarin 
qarsiliqgh munasibatinin stimullasdirilmasini 
nazerda tutur. Talim oyunlari usaqlarin darsa 
faal calb olunmasina s6évg edir (Trinter, Brighton, 
Moon, 2015). Mixtalif oyunlar vasitasi ila talimin 
msezmun, proses va natica marhealalerinda 
(Tomilson, 1999) diferensiallasdirilmasi mtim- 
kindiir. 

Usaqlarin oyun oynamaga maraginin yiiksak 
olmasinin sababi odur ki, atrafindakilarin tadqiq 
edilmasi onlarin tabiatlarina xasdir (Rieber, 
1996). Cozef Levina gora, telim prosesinda 
oyunlardan istifadanin mtimktin olmasi ticiin 
asagidaki sarti xtisusiyyetler asasdir: gézle- 
nilmazlik, yenilik, uygunsuzluq, tasadifilik, 
realliqdan ayrilma va miixtaliflik (Levy, 1978). 
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inkliiziv siniflarda inkisaf va tahsil ehtiyaclani 
baximindan usaqlar muxtalif oldugundan, oyun 
vasitasi ilo talimin taskili va diferensial- 
lasdirilmasi tigtin mtnbit serait yaranir. Eyni 
zamanda bir cox oyunlar usaqlarin inkisaf 
saviyyasina asan uygunlasdirila bildiyinden, 
onlarin oyunlarda istirak etmak heavasi 
oldugundan, tapsiriqlar usaqlarin imkan va 
bacariqlar1 asasinda miiallimler tarafindan 
uygunlasdirila bilir. Bu halda, oyunda farqli 
bacariga malik usaqlarin birga talimda istirakin1 
tamin edarak onlarin muxtalif saviyyali bilik 
va bacariqlarin manimsamasina nail olmaq 
miimktndtr. Talim oyunlari usaqlarin yeni 
biliklari asan manimsameasinea (internaliza- 
siyasina) imkan yaradrr, ciinki oyunlar cadvallar 
va testlar kimi ananevi talim tislublarina nisbatan 
yeni biliklarin qazanilmasina va tacriitbada 
istifada edilmasina daha genis imkan yaradir(Mc- 
Donalds, 2020). Sagirdlar ananavi talimi 
darixdirici hesab edir va bir cox halda icbari 
tahsili bitirdikdan sonra tahsillarini davam 
etdirmamelarinin sababi kimi darslarin maraqli 
olmadigini geyd edirler (Bridgeland, Bilulio, 
Morison, 2006). 

Talim oyunlari digar talim metod va tex- 
nikalarindan farqli olaraq daha samaroalidir va 
usaqlar1 talim prosesinda faal istiraka s6vq edir 
(Liu, Chu, 2010). Ciinki oyun usaqlara bir-biri 
ila qarsiliqh mtinasibet qurmaga searait yaradir 
va bu sababdan telim ferdleararasi raqabatda 
qurulmur. Oyunun xtisusiyyatlerindan asili 
olaraq, muxtalif sayda gruplardan ibarat olan 
sinifda korporativ mtinasibatlar habela, usaqlar 
arasinda 6yrenme voa talimin diferensiallas- 
dirilmasi tictin ¢ox vacib amil olan rol bélgtisti 
formalasir (McDonalds, 2020). Ibtidai siniflarda 
oyunun istifadasini aktuallasdiran asas 
sabablarden biri da odur ki, kicik maktabyasli 
usaqlar hala da oyun oynamaga hevaslidirlar, 
onlar oyunda daha faal olur, maktaba, talima 
qars1 mtisbat emosiyalar formalasir va yeni 
miuhita daha asan uygunlasirlar. 

Talimlarda oyundan istifada digar talim 
metodlarindan farqli olaraq sagirdlari darsda 
daha faal istiraka s6vq edir (Udosen, Ekpo, 
2016). Talim oyunlari tahsilverenlerin avtoritar 


rolunu azaldir va daha mtisbat miiallim-sagird 
miunasibatlari formalasdirir. Oyunlar sagird- 
larin garar vera bilmasi va 6z naticalarini qiy- 
motlandirmasi tictin realizm aspekti yaradir. 
Talim oyunlar1 miiallimin rolunu “éyradan” 
movgeyindoen “fasilitator” mévqeyina kecirmea- 
sinda mtihtim amildir (Udosen, Ekpo, 2016). 

Talim oyunlarina usaqlarin maraginin yiiksak 
olmasina baxmayaraq, millimlarin aksariyyoati 
talimda onlardan istifada etmirlar. Maktabda 
istifada olunan oyunlarin aksariyysti darsin 
movzusunun sagirdler terafindan manimse- 
nilmasini deyil, tahsilalanlarin asuda vaxtinin 
aylancali taskil edilmasini nazarda tutur (Robert, 
2010). Hazirda bir cox élkelarin tahsil sisteminda 
yalniz sahmat, idman va raqs kimi oyun novleri 
alava tehsil faaliyyatlari kimi qabul olunur (Bot- 
turi, Loh, 2008). Bir cox insanlar oyunu aylanca 
vasitasi kimi goriirler ki, bu da yanlisdir. dslinda, 
bazi oyunlar olduqca miirakkab va son daraca 
ciddidir. Bazi oyunlar raqabetyonliidir, digarlari 
amoakdasliga s6vq edir va ya interaktiv xarakter 
dasiyir, bazilari isa sadaca aylanca ticiindtir 
(Udosen, Ekpo, 2016). Talim oyunlari, mtiayyan 
movzunun, yaxud bacarigin sagirdlara éyra- 
dilmasi tictin hazirlanmis aylancali faaliyyat 
ardicilligidir. Oyun problemin hallindsa biza 
moaqsedlari, garsiliqli alaqani va qaydalari 
oyredir. Oyunda bu faaliyyatlar hamisi bir 
hekaya kimi ahata olunur (Prensky, 2001). 

Talim oyunlari sagirdlara effektiv sakilda 
dyranmoak iiciin lazim olan asas bacariqlari 
vermakla yanasi talimi aylanceli edir, byranmaya 
motivasiya, mamnuniyyet, yaradiciliq, sosial 
qarsiliqh alaga va tadris olunan fanna mtisbat 
miinasibat yaradir. Bu ctir oyunlar yalniz yorucu 
bir darsin sonunda istirahat ct bir faaliyyat 
deyil, ham da 6yrananlerin mévzunu daha yaxs1 
basa diismasi ticiin bir vasitadir (Udosen, Ekpo, 
2016). Bildiyimiz kimi, darslar faal va tadgiqat 
xarakterli taskil olunduqda, sagirdlar talimda 
daha samoroli istirak edirlor. Prenski qeyd edir 
ki, talim oyunlari sagirdlerin tacriibasinin va 
nailiyyatlarinin formalasmasina kémek edir, 
cunki onlar oyun vasitasila zangin vizual, audial 
va kinestetik (haraketla qavrama asash) malu- 
matlar alda edirlar (Prensky, 2001). 
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Talim oyunlari sagirdlarin giiclti va zaif 
cahatlarini askar etmaya imkan verdiyinden 
onlarin giymoatlandirilmasi alati kimi da istifada 
oluna bilar. Miiallim oyun prosesinda sagirdlari 
musahida edir, onlarda miisahida etdiyi giiclti 
cahatlari va ¢atismazliqlar1 miiayyenlasdirir, 
tahsilalanlar mtiallimin tovsiyasini nazera alir 
va onlarin aradan qaldirilmasina say gostarirlar 
(Udosen, Ekpo, 2016). 

Inkliziv siniflarda miixtalif inkisaf va 
meahdudiyyata malik usaqlarin (heterogen 
qruplarin) birga keyfiyyatli taliminin ananevi 
pedagqoji metod va iisullarla taskil olunmasi 
catin oldugundan, oyunlarin talimda istifadasi 
daha da aktualliq kasb edir. Miixtalif m6vzularin 
tadris olunmasi tictin miitexassislerin hazirladigi 
didaktik oyunlar vasitasila inkluziv siniflarda 
talimin taskili tizra saristasi olmayan miillimler 
da samerali mthit yarada bilar (Udosen, Ekpo, 
2016). 


NeTICS 


inkliiziv siniflorda keyfiyyatli talimin taskil 
olunmasi tciin tatbiq olunan beynalxalq elmi 
adabiyyatda haqqinda danisilan pedaqoji metod 
va strategiyalarin tahlilinin naticasi olaraq qeyd 
edilmasi vacibdir ki, bu va ya digar pedaqoji 
texnologiyalarin sinifda hayata kecirilmasi yalniz 
mullimin saristasi ila alaqali catinliklar deyil. 
Bu inkliziv tahsili dastaklayan pedaqoji 
faaliyyatin hayata kecirilmasi ti¢tin mtiallimin 
bilik va bacariqlari ila yanasi, ham da maktabin 
infrastrukturu, sinif otaginin hacmi va tachizati, 
muvallima k6mak edacak personalin olmasi, 
valideyn-maktab ameakdashgi va digar resurs- 
larin moévcud olmasindan bilavasita asilidir. 

inkliiziv tahsili dastaklayan pedaqoji metod 
va strategiyalarin siniflarda istifada olunmasi 
uctin mutallim hazirliginda bu bir fann kimi 
tadris olunmali va mektablerda ganc musllimlera 
mentor dastayi taskil olunmalidir. Bununla 
yanasl, ham da imumi tahsil miiassisalari tictin 
hazirlanmis dearslikleara va muallimler tigin 
hazirlanan metodik vasaitlera inkliziv tahsili 
dastaklayan pedaqoji metod va strategiyalarin 
elementlari alava olunmalidir. 
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riyaziyyat anlayis! ila bagh Bu tadqiqat V-IX sinif sagirdlarinin “riyaziyyat” anlayisi ila bagli 
dusiincalarinin metafor vasitasile diisiincalarini metafor vasitasila miayyan etmak maqsadila 2022/23- 
ea a cu tedris ilinin ikinci yarisinda Bakida yerlagan tam orta tahsil 
_— muassisalarinin birinda hayata kecirilib. 260 sagirdin istirak etdiyi 
tadqiqatda keyfiyyat metodlarindan biri olan fenomenologiya 

yanasmasindan, alda edilan malumatlari analiz etmak Ugun isa 

mezmun analizindan istifade edilib. Tadqiqatda sagirdlar tarafindan 

Umumilikda 215 metafor yaradilib. On ¢ox yaradilan 5 metafor agar 

(f=22), beyin (f=7), hayat (f=7), kosmos (f=6) va qara rang (f=6) 

metaforlaridir. Yaradilan butun metaforlar ayri-ayriliqda tahlil edilarak 

ortaq xUsusiyyatlarina gore 10 muxtalif kateqoriyada qruplasdirilib. Bu 
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va “catinlik/gareasizlik” olaraq adlandirilib. Tahlillarin naticasi olaraq 
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ABSTRACT 


The research was conducted at one of the schools located in Baku in 
the second semester of 2022-2023 to determine the thoughts of V-IX 
grades regarding the concept of “mathematics” through metaphors. 
The phenomenological approach, which is one of the qualitative 
methods, was applied for the research involving 260 students, and the 
data obtained from the study was analyzed by using the content 
analysis method. A total of 215 metaphors had been created by 
students in the study. The 5 most frequently created metaphors are 
key (f=22), brain (f=7), life (f=7), space (f=6), and black color (f=6). All 
generated metaphors were examined separately and classified into 
10 different categories according to their common characteristics. 


nou 


These categories are named “need/necessity’, “control’, “power’, 
“entertainment; “labor’, “permanence/infinity’, “relationship “guidance; 
“dilemma” and “difficulty/desperation’ As a consequence of the 
analysis, it can be concluded that some of the metaphors created by 
the students contain negative meanings. Recommendations were 


presented in line with the results acquired from the study. 


Keywords: Concept of mathematics, metaphor, students, education. 


Sagirdlarin riyaziyyat anlayist ila bagli diisiincalarinin metafor vasitasila tadqiqi 


GiRis 


Hayatimizda 6namli yer tutan riyaziyyat 
qadim zamanlardan bu giina qadar inkisaf edan, 
insanlarin hayati boyu miixtalif situasiyalarla 
qarsisina ¢ixan bir elmdir. Riyaziyyatin mixtolif 
movzularda 6ztina yer tapmasi va qavranmas1, 
miuxtealif yol va formalarda miiayyan edilmasi 
onun farqli manalar dasimasina sabab olur 
(Kebap & Cenberci, 2020). Riyaziyyati hayatda 
bas veran konkret tacriibalar vasitasila dark 
etmok basariyyat tarixinin riyaziyyata verdiyi 
dayari va shamiyyati artirir. Riyaziyyat tahsili 
sagirdlara giindalik hayatda lazimli olan hesabla- 
ma bacariqlari ila yanasi, analiz, sintez va qiy- 
motlandirma kimi yuxari saviyyali idraki ba- 
cariqlar da verir. [qtisadi Omakdasliq va Inkisaf 
Taskilatinin mtivafiq sanadlerindsa qeyd olunur 
ki, insanlarin bir problemla qarsilasdiqlari 
zaman distina, tefakkurtinti inkisaf etdira va 
qarsilasdigi problemi hall eda bilmasi ticiin 
riyaziyyata ehtiyaci vardir (OECD, 2019). Ri- 
yaziyyat tahsili sahasinda yeni bir anlayis olan 
riyazi savadhiligin getdikca populyarlasdigini 
gormek miimktindiir (He, 2020). Riyazi savadhliq 
cercivasindsa arasdirilan bacariqlar isa insanlarin 
real hayatda qarsilasdiqlari problemlari riyazi 
sakilda formalasdirmag va hall etmak, bu va- 
ziyyati riyazi sakilda sarh etmak qabiliyyat- 
larinin varligidir (OECD, 2019). Bu gtin infor- 
masiya va texnologiyanin suretla dayisdiyini, 
inkisaf etdiyini nazara alsag, camiyyatlerin 
qabaqcil riyazi tafakktr qabiliyyatina malik 
fardlara ehtiyaci oldugunu da dtistinmak olar. 

Sagirdlarin ¢oxu riyaziyyatin catin bir dars 
oldugunu dustintir va buna gora da ugur qazana 
bilmayacaklarina inanib riyaziyyat darsina gars 
moenfi muhakimolor formalasdirirlar. Maktabdaki 
riyaziyyat tadrisi va mutiallim yanasmasi 
sagirdlarin riyaziyyata dair mlisbat va ya manfi 
rey va inanclarinin formalasmasinda boyutk rol 
oynayir (Yenilmez & Ozbey, 2006). 

Tahsil hayatlar1 boyunca riyaziyyat tahsili 
alan sagirdlarin riyazi diistinmsk va danismaq 
bacariqlarina yiyalanmoaleri onlar tigiin son 
daraca vacibdir. Bu sababdan Lai (2013) qeyd 
edir ki, miiallimlarin riyazi anlayislari izah 


edarkon istifada etdiklori dil sagirdlarin uguruna 
va ya ugursuzluguna tasir edan 6namli amil- 
lardandir. Pedaqoji dayisikliklar tc¢tin riyaziyyata 
dair sexsi fikirlarin son daracea vacib oldugunu 
qeyd edan Strenberg (2008) bu fikirlari izah 
etmayin mimktn yollarindan birinin riyazi 
metafor oldugunu bildirib. Metafor yunanca 
“metapherein” s6ztindan amelea galib. Burada 
“meta” dayismak, “pherein” isa dasimaq mana- 
sinda istifada olunur (Levine, 2005). Metafor 
qadim zamanlarda ritorikadan baslayaraq miiasir 
dovra qadar falsafa, dilcilik, tahsil, psixologiya 
kimi bir ¢ox sahalerda tez-tez arasdirilan bir 
mé6vzu olub (Uyan, 2016). Har bir insanin hayati 
va tacriibalari farqli oldugundan metaforlarin 
insanlar tarafindan istifada edilan anlayislarin 
darindoen arasdirilmasina, fakt va tacrtibalarin 
mucsrrad tasvir edilmasina komak edan mtihtim 
bir vasita oldugunu demok olar (Yal¢in & Erginer, 
2012). Morgana (1993:27) gora, metafor 
distinmsa va gormea tarzidir. 

Metaforlar konseptual vaziyyati basqa bir 
vaziyyotla alaqalandirmays kémak etdiyindan, 
onlarin tadris maqsadlari tc¢tin istifada edilmasi 
olduqca ashamiyyotlidir (Sanchez va dig, 2000). 
Malumdur ki, riyaziyyat ham da miicerrad 
anlayislarin bol oldugu fandir. Ona gora da 
sagirdlarin riyaziyyat darsina dair metaforik 
qavrayislarina miixtalif prizmadan yanasmaq 
boyuik ahamiyyat kasb edir. 

ddabiyyatlari tahlil edan zaman riyaziyyatla 
bagli anlayis va tasavvirlearin miiayyan edil- 
masinda metaforlarin istifada edildiyi tadqi- 
qatlara rast galmak mumkiindtrr (Bahadir & 
Ozdemir, 2012; Dogan & Kahraman, 2022; 
Gtiner, 2013; Keng, 2019; Korkmaz 2021; 
Latterell & Wilson, 2017; Oflaz, 2011; Picker 
va dig, 2000; Reeder va dig, 2009; Ummanel, 
2017). Bu arasdirmalar metaforun riyaziyyat 
tahsilindsa xiisusi rola malik oldugunu gostoarir. 

Azarbaycanda movcud adabiyyatlari tahlil 
edarken sagirdlarin riyaziyyatla bagli hansi 
metaforlari yaratdiqlar ila bagl arasdirmaya 
rast galinmayib. Bu massalanin tadqiqinin vacib 
sabablerinden biri kimi sagirdlerin riyaziyyatla 
baglh formalasdirdiqlar1 metaforlarin onlarin 
riyaziyyata qarsi olan miisbat va ya meanfi 
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minasibotlari ila alaqali oldugu diistiniils bilar. 
Digar terafdan, adabiyyatlarda bu mévzu ila 
bagli arasdirmalarin olmamasi m6vzunun she- 
miyyotini daha da artirir 

Tadqiqatin hayata kecirilmasinda asas 
meaqsed V-IX sinif sagirdlarinin riyaziyyatla 
bagi formalasdirdiqlari dtistincalari metafor 
yolu ila tadqiq etmakdir. Arasdirmanin maq- 
sadina uygun olaraq tadqiqat suali bela miiay- 
yanlasdirilib: V-IX sinif sagirdlari riyaziyyat 
anlayisi ila bagli diistincalarini yaradarkan 
hans1 metaforlardan istifada edirlar? 


METODOLOGIYA 


Tadgiqat modeli 

Sagirdlarin riyaziyyat anlayisina yuiklediklari 
menan1 metafor yolu ila mtiayyen etmak maq- 
sedila arasdirmada keyfiyyeat metodlarindan 
istifada edilib. Keyfiyyat metodlarina “mtisahida, 
miuisahiba va sanad tahlili kimi malumat toplama 
usullarinin istifada edildiyi va tabii mtihitdaki 
qavrayislari va hadisalari real va btitév sakilda 
ortaya cixarmag Uuctin bir prosesin aparildigi 
arasdirma” metodlari olaraq terif verila bilar 
(Yildirim & Simsek, 2011:39). Tadgqiqat modeli 
kimi keyfiyyat metodlarinin bir névii olan fe- 
nomenoloji yanasma secilib. Fenomenologiya 
yanasmasinin da asas mahiyyati biza tamamila 
yad olmayan, lakin manasini tam dark eda 
bilmadiyimiz hadisalari arasdirmaq maqseadi 
dasiyan tedqiqatlari hayata kecirmak tciin 
kéomoak goéstarmasidir (Yildirim & Simsek, 
2016:69). 


istirakcilar 

Tadgigatin istirakcilar1 Baki saharinda yer- 
lasan dévlat imumtshsil muassisalorinden 
birindan secilib. Tadgiqat qrupu 2022/23-cti 
tadris ilinda tam orta maktablarin birinda tahsil 
alan V-IX sinif sagirdlarindan ibaratdir. 
Tadqiqatda tmumilikdsa 260 sagird istirak edib. 
Onlardan 140-1 (54%) qiz , 120-si (46%) isa 
oglandir. Onlardan 47-si (18%) 5-ci sinif, 40-1 
(15%) 6-ci sinif, 59-u (23%) 7-ci sinif , 60-1 
(23%) 8-ci sinif va 54-ii (21%) isa 9-cu sinifda 
tahsil alir. 
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DATALARIN TOPLANMASI 


Data toplama alati kimi tadgiqatg¢ tarafindean 
hazirlanan metafor anketindan istifada edilib. 
Sorgu veraqinda istirakgilarin cins va oxuduqlari 
sinfi qeyd etmalsri tctin demogqrafik malu- 
matlarini oks etdiran suallar qoyulub. Bununla 
VANASI, “RIVAZIV VOC ceeseeessecssesessseessnesssnseeseesssasessneesnasees 
DanZayity, CUNIG stidosrd sistas oid aieaedeae. 
sorgusu yer alib. 

Datalarin toplanmasinda tedqiqate¢i tarafin- 
dan hazirlanan metafor anketi istifada edilib. 
Bunun uctin 2022/23-cii tadris ilinin II 
yarimilliyinda Baki saharindsa yerlasan tam orta 
meaktaba miuraciat edilib. V-IX sinif sagirdlari 
ila hayata kecirilan sorguda sagirdlara sorgu 
anketini doldurmalari tictin kifayat qadar vaxt 
verilib va onlar bu prosesi taxminan 10 daqiqa 
arzindsa yekunlasdirib. 


DATALARIN ANALIiZi 


Sagirdlardan toplanan 260 data ayri-ayriliqda 
tahlil edilib. Bu tahlillarin naticasinda 45 metafor 
yararsiz hesab edilarak tadqiqata daxil edilmayib, 
215 metafor isa tadgiqat daxilindsa saxlanilib. 
Movcud metaforlar ortaq xtisusiyyatlarina va 
ifada etdiklari manalarin oxsarligina goéra eyni 
kateqoriyada tasnif edilib. Tadqiqat naticasinda 
sagirdlarin yaratdigi metaforlara uygun 10 
miuxtealif kateqoriya mtiayyan edilib. Bu kate- 


Dt “Wt 


qoriyalar “ehtiyac/zarurat’, “idaraedici’, “gtic, 


quvvat’, “aylanca’, “amak’, “daimilik/sonsuzluq’, 
“alagalandirici’, “yol géstarici’, “dilemma” va 
“catinlik/carasizlik” olaraq adlandinihb. Toplanan 
datalar $1, $2, S3... va s. kimi kodlanib va 
naticalar hissasinda bu kodlara uygun miivafiq 
nuimunoslar teqdim edilib. Arasdirmadan alda 
edilan datalarin etibarliligini1 tamin etmak 
maqsadi ila Miles va Huberman (1994:64) tara- 
findan yaradilan Etibarliliq = Fikir birliyi/Fikir 
birliyi + Fikir ayriligi x 100% disturundan 
istifada edilib. Hesablamalar naticasinda ehti- 
yac/zarurat kateqoriyasinda 92,7%, idaraedici 
kategoriyasinda 90,83%, gtic/qtivvat kateqo- 
riyasinda 88,3%, aylanca kateqoriyasinda 
94,64%, amak kateqoriyasinda 95,88%, daimilik/ 
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sonsuzluq kateqoriyasinda 92,61%, alaqalan- 
dirici kateqoriyasinda 86,75%, yol géstarici 
kateqoriyasinda 87,88%, dilemma kateqori- 
yasinda 92,13% va catinlik/carasizlik kate- 
qoriyasinda isa 97,45% goéstarici miiayyan 
edilib. Har bir kateqoriya iic¢tin faiz géstaricisi 
70%-dan cox oldugu uc¢tin arasdirmagi tera- 
findan miisyyanlasdirilan bu kateqoriyalarin 
etibarli oldugunu demok olar. Son olaraq meta- 
forlar va kateqoriyalar kompititera k6écuriiliib, 
Excel proqraminda cadval yaratmaqla istirak- 
gilarin sayi (f) va faizlar (%) hesablanaraq 
atrafli tahlil edilib. 


TODQIQATIN NOTICOLORI 


Arasdirmanin bu hissasinda tadqiqatin 
moaqsedina uygun olaraq bir tmumtsahsil 
miuiassisasinin V-IX sinif sagirdlarinin riyaziyyat 
anlayisi ila bagli diistincalarini yaradarken hansi 
metaforlardan istifada etdiklari mtiayyanlas- 
dirilib, bu metaforlarin aid oldugu kategqori- 
yalarin mazmunu, kategoriyalari taskil edan 
metaforlar atrafli sakilda taqdim edilib va bu 
kateqoriyalara uygun sagirdlarin cavablarindan 
nuimunglor gatirilib. 

Cadval 1-da sagirdlarin riyaziyyat anlayisi 
ila bagh yaratdiqlari 215 yararli metafor taqdim 
edilib. 


Cadval 1 Sagirdlarin riyaziyyat anlayisi ila 
bagli yaratdigi metaforlar 


N° Metaforun adi f % 

1 agar 22 10,23% 
2 beyin 7 3,26% 
3 hayat 7 3,26% 
4 qara rang 6 2,19% 
5 kosmos 6 2,19% 
6 su 4 186% 
7 insan 4 1,86% 
8 zancir 4 186% 
) fizika 4 1,86% 
10. = raqam 3 1,40% 
ll rubik kubu 3 1,40% 
12 futbol 3 140% 
13. guinas 2 0,93% 


Metaforun adi 


agac 

goy qursagl 

glizgu 

kimya 

balaca qardas 
qirmizi rang 

catinlik 

zibil qutusu 

sah 

butiin fenlarin sahi 
nefas almaq 

elmin asas hissasi 
kitab 

elmlarin sahi 
dusuinca 

lazimli bir fann 
hesablama 

qoz 

telefon 

pul 

insana komak edan bir asya 
oksigen 

dayarli bir asya 
gorma mahdudiyyetli 
bir insanin eynayi 
harflar 

hava 

maktab cantas! 

6z dilimiz 

duz 

elmlarin agar! 
prezident 

bas¢l 

kral 

lider 

heyvanlarin krali aslan 
ag rang 

diunyant idara edan bir saxs 
yagisli gunda isti ahve ig¢mak 
mesanin krali aslan 
xlisusi tayinatli asgar 
musiqi 

yasil rang 

goy rang 

daniz 

butiin rang calarlari 
sahmat 
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CMe Cen OMe Ci Cll CMm Cll Cll Cll Cll Cll o) 


aS aS a Se eS eS eS en eS eS Sy SS 


0,93% 
0,93% 
0,93% 
0,93% 
0,93% 
0,93% 
0,93% 
0,93% 
0,93% 
0,93% 
0,93% 
0,93% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 


0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 
0,47% 


Salima Hiiseynova 


Ne Metaforun adi f % 
62 domino 1 0,47% 
63 mavi rang 1 0,47% 
64 riyaziyyat muallimi il 0,47% 
65 hamburger 1 0,47% 
66 — cahray! rang 1 0,47% 
67 UEFA cempionat kuboku 1 0,47% 
68 burger ] 0,47% 
69  gazmak i 0,47% 
70 __ bir-birina dolasmis ip 1 0,47% 
71 __ banovsea gill i 0,47% 
72 ~ digarlarina heg banzamayen 

bir insan 1 0,47% 
73. duyUnlanmis kandir 1 0,47% 
74 yer kurasi 1 0,47% 
75 ~~ yol 1 0,47% 
76 ~—qadin 1 0,47% 
77 sokil 1 0,47% 
78 oyun 1 0,47% 
79 kinofilm 1 0,47% 
80 — rasm cakmak i 0,47% 
81 hayat tarzi i 0,47% 
82 uzunyol ] 0,47% 
83 kosmosdaki ulduz 1 0,47% 
84 = omur 1 0,47% 
85 _ natural adadlar 1 0,47% 
86 = cevra 1 0,47% 
87 ozUna qapanmis sakit biradam 1 0,47% 
88 — sonsuzluq 1 0,47% 
89  okean 1 0,47% 
90 _adadlar 1 0,47% 
91 matryoska il 0,47% 
92 —zencirlar toplusu 1 0,47% 
93 halga 1 0,47% 
94 bir neca zencir 1 0,47% 
95 bir qapinin acari 1 0,47% 
96 — darin bir quyu 1 0,47% 
97 ——korpu 1 0,47% 
98 _qarisqa sirasi ] 0,47% 
99  butuin fenlarin agar 1 0,47% 
100 nana 1 0,47% 
101 bos goxlug 1 0,47% 
102  raqamler toplusu 1 0,47% 


Cadval 1-dan da goriindtiyii kimi, sagirdlor, 
tmumilikds 141 farqli metafor yaradib. Bu 
metaforlarin takrarlanma say1 1-22 arasindadir. 
On ¢ox takrarlanan 5 metaforun 22 (10,23%) 
sagirdin yaratdigi “acar’, 7 (3,26%) sagirdin 
yaratdigi “beyin” va “hayat’, 6 (2,79%) sagirdin 
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N¢ Metaforun adi f % 
103 qara rangli paltar 1 0,47% 
104 qanddanda qalan an son konfet 1 0,47% 
105 _ bir cixilmaz yol 1 0,47% 
106 —qaranliq bir otaq 1 0,47% 
107 maktab 1 0,47% 
108 ucu-bucagi gorunmayen yol 1 0,47% 
109 pazi 1 0,47% 
110 —_gixisi olmayan gap! 1 0,47% 
mM bina 1 0,47% 
12 ~~ ip 1 0,47% 
113 xarici kino il 0,47% 
114 kaktus 1 0,47% 
115 ~~ mahsar il 0,47% 
116 —_valideyn 1 0,47% 
117 duyun dusmus i 0,47% 
118 sevdiyim xarici musiqi 1 0,47% 
19 = zulm 1 0,47% 
120. cokaklik 1 0,47% 
121 bandvsayi rang 1 0,47% 
122 nardivan 1 0,47% 
123 sonu olmayan yol 1 0,47% 
124 catin ders 1 0,47% 
125 baci 1 0,47% 
126 yemak bisirmak 1 0,47% 
127 sovet masini 1 0,47% 
128 olum talimi 1 0,47% 
129 — ilan 1 0,47% 
130 hayacan 1 0,47% 
131 heg bir zaman oyrana 

bilmayacayimiz sirr 1 0,47% 
132 qarisiq qulaqciq 1 0,47% 
133. pomidor 1 0,47% 
134 pizza 1 0,47% 
135 qirilmis bir ayna 1 0,47% 
136 = yuxu ] 0,47% 
137 lahmacun 1 0,47% 
138 yemak 1 0,47% 
139 mantiq oyunu 1 0,47% 
140 duygu 1 0,47% 
141 oglan 1 0,47% 
Cami 215 100% 


yaratdigi “kosmos” va “qara rang” metaforlarinin 
oldugunu dey bilarik. 

215 yararli metafor tasnif edilarak miixtalif 
kateqoriyalarda qruplasdirilib. Cadval 2-da 
sagirdlarin riyaziyyat anlayisi ila alaqali yarat- 
diqlar1 metaforlarin kateqoriyalari qeyd edilib. 


Sagirdlarin riyaziyyat anlayist ila bagli diisiincalarinin metafor vasitasila tadqiqi 


Sagirdlarin riyaziyyat anlayisi ila bagli yaratdig! metaforlarin kateqoriyalari 


Kateqoriyalar Metaforlar f % 
Su (4), beyin (4), raqam (3), insan (2), nafas almaq (1), elmlarin sahi (1), sah (1), 
elmin asas hissasi (1), butiin fenlarin sahi (1), kitab (1), dUsiinca (1), lazimli bir fann (1), 

ehtiyac/zerurat hesablama (1), gunas (1), oz (1), telefon (1), pul (1), insana komak eden bir asya (1), 36 16,74% 
oksigen (1), dayarli bir asya (1), gorma mehdudiyyetli bir insanin eynayi (1), 
harflar (1), hava (1), maktab gantasi (1), 6z dilimiz (1), duz (1), elmlarin agar (1). 
Agac (2), prezident (1), basci (1), kral (1), lider (1), sir (1), nar (1), 

idaraedici heyvanlarin krali aslan (1), sah (1), butuin fanlarin sahi (1), ag rang (1), 14 6,51% 
duinyant idara eden bir sexs (1), gara rang (1). 


Futbol (3), guzgu (2), musiqi (1), goy qursag! (1), rubik kubu (1), yasil rang (1), 
goy rang (1), gara rang (1), daniz (1), but rang calarlani (1), oyun (1), rasm (1), 

aylanca yagisli gunda isti qahva ig¢mak (1), sahmat (1), domino (1), mavi rang (1), 25 11,63% 
riyaziyyat mUallimasi (1), hamburger (1), gahray! rang (1), UEFA cempionat kuboku (1), 
burger (1), gazmak (1). 
Banovse glu (1), bir-birina dolasmis ip (1), rubik kubu (1), beyin (1), 

amak digarlarina heg banzamayan bir insan (1), hayat (1), yol(1), kinofilm(1), i 512% 
ozuna gapanmis sakit bir adam (1), duyunlanmis kendir (1), qadin (1). 
Kosmos (6), hayat (4), sakil (1), hayat tarzi (1), uzun yol (1), kosmosdaki ulduzlar (1), 

daimilik/sonsuzluq — omur (1), natural adedlar (1), nar (1), cevra (1),yer kurasi (1), sonsuzlug (1), okean (1), 23 10,7% 
adadlar (1), matryoska (1). 

alagalendirici Fizika (4), zancir (4), kimya (2), zencirlar toplusu (1), bir nega zancir (1), goy qursag) (1), 19 884% 
halga (1), agar (1), darin bir quyu (1), bir qapinin agari (1), korpu (1), qarisqa siras! (1). 


dilemma Lahmacun (1), yemak (1), mantig oyunlari (1), girmizi rang (1), duygu (1), oglan (1), 8 371% 
sevdiyim xarici musiqi (1), balaca qardas (1). 
Qara rang (4), insan (2), balaca qardas (2), hayat (2), beyin (2), zibil qutusu (2), 
catinlik (2) bos goxlug (1), raqamler toplusu (1), rubik kubu (1), gara rangli paltar (1), 
qenddanda qalan en son konfet (1), bir cixilmaz yol (1), cixis! olmayan gap! (1), 
maktab (1), bina (1), ip (1), ucu-bucag! gorunmayan yol (1), xarici kino (1), kaktus (1), 
catinlik/carasizlik mahsar (1), girmizi rang (1), valideyn (1), ddyun dusmus ip (1), banovgayi rang (1), 52 2419% 
cokaklik (1), zUlm (1), nardivan (1), gatin dars (1), paz! (1), sonu olmayan yol (1), 
garanliq bir otag (1), heg bir zaman oyrana bilmayacayim sirr (1), baci (1), 
yemsk bisirmak (1), sovet masini (1), oli talimi (1), ilan (1), hayacan (1), pomidor (1), 
garisiq qulaqciq (1), girilmis bir ayna (1), pizza (1), yuxu (1). 
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Cadval 2-dan da gortindiiyt kimi, sagirdlarin 
riyaziyyat anlayisi ila bagh yaratdiqlar1 metaforlar 
ortaq xUsusiyyatleari baximindan 10 miixtolif 
kateqoriyada tasnif edilib. Bu metaforlarin 
24,19%-i (f=52) riyaziyyat catinlik kimi, 16,74%- 
i (f=36) riyaziyyat ehtiyac (zarurat) kimi, 11,63%- 
i (f=25) riyaziyyat aylanca kimi, 11,16% -i (f=24) 
riyaziyyat yol gostarici kimi, 10,70%-i (f=23) 
riyaziyyat daimilik (sonsuzluq) kimi, 8,84%-i 
(f=19) riyaziyyat alagalandirici kimi, 6,51%-i 
(f=14) riyaziyyat idaraedici kimi, 5,12%-i (f=11) 
riyaziyyat amak kimi, 3,71%-i (f=8) riyaziyyat 
dilemma kimi va 1,40%-i (f=3) riyaziyyat gtic 
(qtivvat) kimi kateqoriyasinda yer alib. 


Kategoriya 1. Riyaziyyat ehtiyac (zarurat) 

kimi 

Riyaziyyat ehtiyac/zarurat kimi kateqo- 
riyasinda 36 sagird 27 metafor yaradib. Bu 
kateqoriyani taskil edan metaforlar arasdirma 
cercivasinda yaradilan bitiin metaforlarin 
16,74%-ni taskil edir. Kateqoriyanin an ¢ox 
takrarlanan metaforlari su (f=4) va beyin (f=4) 
metaforlaridir. Bu kateqoriyaya aid olan 
metaforlarin oldugu nimuneslarda sagirdlarin 
riyaziyyati daha ¢ox hayatda lazim olan, daim 
ehtiyac va zaruret kimi gortinen bir vasita 
olaraq ifada etdiklarini gore bilarik. 

“Riyaziyyat suya banzayir, ctinki su hayatimiz 
uiclin cox vacibdir. Riyaziyyat da biza su kimi 
lazimair. Hayatimizda béytik rol oynayir” (S 43). 

“Riyaziyyat beyina banzayir, clinki insanin 
dtistina bilmasi uctin beyin olduqca 6namilidir, 
yani dtistina bilmak tictin riyaziyyat beyin kimi 
cox vacibdir” (S$ 33). 

“Riyaziyyat nafas almaga banzayir, clinki nafas 
almagq biza har zaman lazim oldugu kimi riyaziy- 
yat da biza har zaman lazimdir’ (§ 1). 

“Riyaziyyat oksigena banzayir, ctinki oksigensiz 
yasamagq miimkiin deyil. Manca, riyaziyyat fanni 
olmasa digar fanlar 6z mahiyyatini itirar” ($ 127). 

“Riyaziyyat pula banzayir, clinki o olmadan 
yasaya bilmarik” (§ 125). 

“Riyaziyyat maktab cantama banzayir, ctinki 
na qadar agir olsa da icindaki har sey vacibdir” 


(S 173). 
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Kateqgoriya 2. Riyaziyyat idaraedici kimi 

Riyaziyyat idaraedici kimi kateqoriyasinda 
14 sagird 13 metafor yaradib. Bu kateqoriyan1 
taskil edan metaforlar arasdirma carcivasinda 
yaradilan butiin metaforlarin 6,51%-ni taskil 
edir. Sagirdlar tarafindan riyaziyyat idaraedici 
kimi kateqoriyasinda an ¢ox istifada olunan 
metafor agac (f=2) metaforudur. Bu kateqoriyaya 
aid edilan metaforlari tahlil edan zaman 
sagirdlarin riyaziyyati bir idarsedici vasita, 
digar har seyin asasi kimi gordutkleri qanastina 
galmak olar. Kateqoriyaya aid bazi nimunalar 
asagida gostoarilib: 

“Riyaziyyat agaca banzayir, clinki bir agac 
6z budaqlarini neca idara edirsa, riyaziyyat da 
digar fanlari idara edir” (S 159). 

“Riyaziyyat dtinyani idara edan bir saxsa 
banzayir, clinki hayati idara etmak tctin biza 
asas riyaziyyat lazimdir. Manca, riyaziyyat ol- 
madan diinyada tarazliq olmaz’” (S 3). 

“Riyaziyyat bittin fanlarin sahina banzayir, 
cunki digar fanlarin asasidir. Riyaziyyati bilmasak, 
o biri fanlari yaxsi 6yrana bilmarik” (S$ 49). 

“Riyaziyyat heyvanlarin krali aslana banzayir, 
cunki buttin darslarin da krali riyaziyyatdir” 
($74). 

“Riyaziyyat sira banzayir, clinki heyvanlarin 
bascisi sir, fanlarin isa asasi riyaziyyatdir” (S 167). 

“Riyaziyyat nara banzayir, clinki buttin 
meyvalarin sahi nar, buttin fanlarin sahi isa 
riyaziyyatdir” ($ 190). 


Kateqoriya 3. Riyaziyyat gtic, qtivvat kimi 

Riyaziyyat gic, quvvat kimi kateqoriyasinda 
3 sagird 3 metafor yaradib. Bu kateqoriyan1 
taskil edan metaforlar arasdirma carcivasinda 
yaradilan bittin metaforlarin 1,4%-ni taskil 
edir. Eyni zamanda bu kateqoriya arasdirmada 
yaradilan digar kateqoriyalara nisbatan an az 
metafora sahib kateqoriyadir. Miivafiq ntimu- 
nelari tahlil edan zaman sagirdlarin riyaziyyati 
giicli' va qtidratli bir fann kimi goérdiiklerini 
demoak olar. Sagirdlerin riyaziyyat gtic, qlivvat 
kimi kateqoriyasina aid olan nimunglar asagida 
verilib: 

“Riyaziyyat sira banzayir, cuinki riyaziyyat da 
sir kimi quidratli fandir’ (S 4). 


Sagirdlarin riyaziyyat anlayist ila bagli diisiincalarinin metafor vasitasila tadqiqi 


“Riyaziyyat mesanin krali aslana_ banzayir, 
cunki buttin fanlardan daha qtivvatlidir. Riyaziyyat 
cox giicliidtir va damir yumrug kimidir” (S$ 7). 

“Riyaziyyat xususi tayinatli asgara banzayir, 
cunki asgarlarin an gticltisti xtisusi tayinatlidir. 
Riyaziyyat da fanlarin an gicliistidtir” (S$ 59). 


Kateqoriya 4. Riyaziyyat aylanca kimi 

Riyaziyyat aylanca kimi kateqoriyasinda 25 
sagird 22 metafor yaradib. Bu kateqoriyan1 
taskil edan metaforlar arasdirma carcivasinda 
yaradilan biitiin metaforlarin 11,63%-ni taskil 
edir. Bu kateqoriyada an ¢ox futbol (f=3) va 
giizgti (f=2) metaforunun yaradildigini gormak 
mimktindtr. Kategoriyaya uygun yaradilan 
metaforlarin oldugu ntimunglari tahlil edan za- 
man sagirdlarin riyaziyyati banzatdiklari 
anlayislarin daha ¢ox aylancali, maraqli olmasi, 
zOvq vermasi va xos teasstiratlar yaratmas! ila 
alaqali oldugu miisahida olunub. Kateqoriyada 
sagirdlarin yaratdigi metaforlara uygun mivafiq 
nimungloar asagida gostarilib: 

“Riyaziyyat futbola banzayir, clinki futbolda 
oldugu kimi riyaziyyatda da mantiq, dtistinca 
lazimdir” (§ 19). 

“Riyaziyyat futbola banzayir, cuinki futbol kimi 
maraqli va aylancalidir” (§$ 20). 

“Riyaziyyat gtizgtiya banzayir, cuinki bilirsansa, 
bayanirsansa har saniya baxmaq istayirsan” 
(S$ 144). 

“Riyaziyyat sahmata banzayir, clinki har 
ikisinda da beyin isladilir va har ikisi mana z6vq 
verir” (S 6). 

“Riyaziyyat rubik kubuna banzayir, cuinki har 
zaman hall edilmayi gozlayir va man havasla har 
g6rdiikda hall etmaya can atiram” (S$ 149). 

“Riyaziyyat UEFA cempionat kubokuna 
banzayir, cuinki onun kimi dayarlidir” (S$ 47). 

“Riyaziyyat goyqursagina banzayir, ¢uinki 
goyqursagi kimi rangarang, calbedici va 
maraqlidir” ($ 99). 


Kategoriya 5. Riyaziyyat amak kimi 

Riyaziyyat amak kimi kateqoriyasinda 11 
sagird 11 metafor yaradib. Bu kateqoriyan1 
taskil edan metaforlar arasdirma carcivasinda 
yaradilan butiin metaforlarin 5,12%-ni taskil 


edir. Riyaziyyat Uctin kifayat qader say gés- 
tarmayin, sabirli olmagin va har zaman cahd 
etmays hazir olmagin vacibliyi vurgulandigi 
bazi nimunsloer asagida gostoarilib: 

“Riyaziyyat banévsa giltina banzayir, ctinki 
banévsa gultinti ilk dafadan sulamasan o hec¢ 
vaxt yaxsi bitmayacak. Riyaziyyat da onun kimi. 
Ilk dafadan zahmat cakib éyranmasan sonra yaxsi 
dyrana bilmazsan” (§$ 17). 

“Riyaziyyat rubik kubuna banzayir, ¢cunki 
rubik kubu hall etmak sabir va diqqat talab etdiyi 
kimi riyaziyyat da sabir va diqqat talab edir” 
($ 69). 

“Riyaziyyat kinofilma banzayir, ctinki bir 
hissasina baxmasam, diqgat yetirmasam davamini 
basa dtisa bilmiram va yenidan baslamali oluram” 
(S$ 143). 

“Riyaziyyat qadina banzayir, cunki onlar kimi 
basa dtismak catindir, ancaq anlamaq istayan 
uctin yetarinca asan va darin bir seydir” ($ 212). 


Kateqoriya 6. Riyaziyyat daimilik, 

sonsuzlugq kimi 

Riyaziyyat daimilik, sonsuzluq kimi kate- 
qoriyasinda 23 sagird 15 metafor yaradib. Bu 
kateqoriyan1 taskil edan metaforlar arasdirma 
cercivasinda yaradilan bittin metaforlarin 
10,7%-ni taskil edir. Riyaziyyat daimilik, son- 
suzluq kimi kateqoriyasinda an ¢ox takrarlanan 
metaforlara kosmos (f=6), hayat (f=4) metaforlari 
aiddir. Bu kategoriyalara aid edilan metaforlarin 
oldugu ntimunglari tahlil edan zaman sagirdlarin 
riyaziyyati he¢ bir zaman bitmayan, har zaman 
var olan, sonsuz davam eden bir anlayis kimi 
izah etdiklorini demak miimktndir. Kate- 
qoriyaya uygun miivafiq nimunesler asagida 
gostarilib: 

“Riyaziyyat kosmosa_ banzayir, c¢tinki 
riyaziyyatdaki misallar va masalalar kosmos kimi 
sonsuzdur” (S$ 77). 

“Riyaziyyat kosmosa banzayir, clinki bildikca 
va dyrandikca daha da darinlasir, heyratamiz , 
qeyri-adi gozalliklarla dolu olur” (§ 213). 

“Riyaziyyat matryoskaya banzayir, clinki har 
dafa icindan yeni bir sey cixir” ($ 116). 

“Riyaziyyat cevraya banzayir, clinki cevranin 
uzarindaki néqtalar kimi sonsuzdur. Har yeni 
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malumat 6yrandikca basqa malumatlar meydana 
cixir” (S 129). 

“Riyaziyyat sakillara banzayir, clinki onlar 
kimi daim qala bilir” (§ 45). 

“Riyaziyyat okeana banzayir, ctinki darinliya 
gedarkan cox gézalliklarini kasf edirik” (S$ 199). 


Kategoriya 7. Riyaziyyat alaqalandirici 

kimi 

Riyaziyyat alagalandirici kimi kateqoriyas1 
uctin 19 sagird 12 metafor yaradib. Bu kateqo- 
riyan1 taskil edan metaforlar arasdirma ¢ar- 
civasinda yaradilan biitiin metaforlarin 8,84%- 
ni taskil edir. On cox takrarlanan metaforlar 
fizika (f=4), zancir (4) va kimya (2) olub. Bu 
kateqoriyani taskil edan metaforlarin oldugu 
niimunslerdsa, sagirdlarin riyaziyyati bir 
alaqalandirici vasita kimi gordutklarini, riyaziy- 
yatin digear fanlarla qarsiliqh alaqeda oldugunu 
izah etmaya ¢alisdiqlarini gora bilarik. Hamin 
nuimunoslarden bazilari asagida verilib: 

“‘Riyaziyyat fizikaya banzayir, ¢linki riyaziy- 
yatda da fizikadaki kimi hesablamali masalalar 
var” (S 76). 

“Riyaziyyat kimyaya banzayir, clinki har 
ikisinda hesablamalar var” (S 86). 

“Riyaziyyat zancira banzayir, clinki o har bir 
elmla alagalidir. Riyaziyyati bilmayan heg¢ bir 
elmi bilmaz” (S 9). 

“Riyaziyyat zancira banzayir, clinki har sey 
bir-biri ila zancir kimi alaqalidir. Uzun bir misal 
yazsaq, bir dana raqami 0 yazmaq yerina 6 
yazsaq biittin misal sahv olar” (S 18). 

“Riyaziyyat korptiya banzayir, clinki har bir 
mévzu digari ila alagalidir. Bir hissasini bilmasan 
buttin hayatin gedir” (S 13). 

“Riyaziyyat qarisqa sirasina banzayir, ctinki 
qarisqalardan biri kanara c¢ixsa, o sira pozulacaq. 
Misalda da bir raqami sahv yazsaq, har sey sahv 
olar va pozular” (§ 35). 

“Riyaziyyat halqalara banzayir, ctinki biittin 
mévzulari halqalar kimi bir-biri ila alaqalidir” 
($ 93). 

“Riyaziyyat qapinin acarina banzayir, ctinki 
acar sayasinda qapini acir, riyaziyyat sayasinda 
isa digar fanlari 6yranirik” (§ 39). 


Azarbaycan maktabi. 2023. N23 


Kategoriya 8 . Riyaziyyat yol géstarici kimi 

Riyaziyyat yol gostarici kimi kateqoriyasinda 
24 sagird 4 metafor yaradib. Bu kateqoriyan1 
taskil edan metaforlar arasdirma carcivasinda 
yaradilan biittin metaforlarin 11,16%-ni taskil 
edir. Bu kateqoriyada an cox takrarlanan metafor 
agar (f=21) metaforudur. Bu kateqoriyanin 
nimunoslarina baxdiqda, istifada edilan meta- 
forlarin riyaziyyatin, xtsusila acar kimi qapilari 
acdigini, yol géstardiyi manasinda istifada 
edildiyini mtisahida eda bilarik: 

“Riyaziyyat acara banzayir, cuinki riyaziyyati 
biz galacaya yol acmaq Uctin istifada edirik” 
($ 16). 

“Riyaziyyat acara banzayir, clinki acar biittin 
qapilari acdigi kimi riyaziyyat da buttin qapilari 
acir va problemlari hall edir” (S 196). 

“Riyaziyyat buttin fanlarin acarina banzayir, 
cunki har elma gedan yolda biza lazim olan asas 
fendir. Buna géra da riyaziyyat elmlarin sahi 
olub digar elmlara yol gostarir” (§ 36). 

“Riyaziyyat gtinasa banzayir, cunki gtinas kimi 
parildayarag va isiq sacaragq biittin elmlara yol 
acir” (§ 155). 

“Riyaziyyat nanama banzayir, clinki riyaziyyat 
da nanam kimi bilik verir” ($ 117). 


Kateqoriya 9 . Riyaziyyat dilemma kimi 

Riyaziyyat “dilemma” kimi kateqoriyasinda 
8 sagird 8 metafor yaradib. Bu kateqoriyan1 
taskil edan metaforlar arasdirma carcivesinda 
yaradilan butiin metaforlarin 3,71%-ni taskil 
edir. Homin metaforlarin oldugu nimunoslarda 
sagirdlarin riyaziyyat haqqinda konkret fikir- 
larinin olmadigini gormak mumkiindtrr. Bela 
ki, “ciinki” hissasini tahlil etsak, onlarin riyaziy- 
yatla bagl diistincalarinin tam olmadigi va 
qerarsiz olduqlari ehtimal oluna bilar. Qeyri- 
mtsyyoen fikirlarin formalasdigi riyaziyyat dilem- 
ma kimi kateqoriyasinda sagirdlarin yaratdiqlari 
metaforlardan bazi nimunoler asagida géstarilib: 

“Riyaziyyat duygulara banzayir, clinki ham 
agladir, ham da giildtriir” (S$ 22). 

“Riyaziyyat mantig oyunlarina banzayir, clinki 
ham catindir, ham da aylancali” (S$ 90). 

“Riyaziyyat sevdiyim xarici musiqiya banzayir, 
cuinki seviram amma basa diismtiram” (S$ 130). 
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“Riyaziyyat balaca qardasima banzayir, cuinki 
basimi agridir, amma yena da seviram” (S$ 113). 


Kateqoriya 10. Riyaziyyat catinlik 

(carasizlik) kimi 

Riyaziyyat catinlik/carasizlik kimi kateqo- 
riyasinda 52 sagird 44 metafor yaradib. Bu 
kateqoriyan1 taskil edan metaforlar arasdirma 
cercivasinda yaradilan bttiin metaforlarin 
24,19%-ni taskil edir. Onu da qeyd edak ki, bu 
kateqoriya an cox metaforun yaradildigi va aid 
edildiyi kateqoriyadir. Kateqoriyanin an ¢ox 
takrarlanan metaforlari qara rang (f=4), insan 
(f=2), hayat (f=2), catinlik (f=2), beyin (f=2) va 
zibil qutusu (f=2) metaforlaridir. Bu kateqoriyaya 
aid metaforlarin oldugu nimunoglar tahilil edilan 
zaman, aslinda, har birinin manfi mana ifada 
etdiyini gra bilarik. Sagirdlarin riyaziyyati basa 
dtistlmayen, ¢etin, qaliz va bir o qadar da 
darixdirici bir fann kimi izah etdiklari mtivafiq 
nuimungloar asagida gostarilib: 

“Riyaziyyat qara ranga banzayir, clinki na 
qadar calissan da, har zaman sual isarasi qalir 
va hayatimizi qaraldir” (§ 89). 

“Riyaziyyat nardivana banzayir, ctinki pilla- 
pilla catinliklari artir” (S$ 81). 

“Riyaziyyat zibil qutusuna banzayir, qiraqdan 
dolu goértintir, amma icinda manasiz va bos seylar 
da var” (S$ 58). 

“Riyaziyyat pizzaya banzayir, clinki pizza kimi 
qarisiqdir” (§ 32). 

“Riyaziyyat pazla banzayir, clinki onun kimi 
qarisiqdir” (§ 87). 

“Riyaziyyat balaca bacima banzayir, ctinki 
onun kimi darixdiricidir” ($ 115). 

“Riyaziyyat hayata banzayir, cuinki onun kimi 
qgalizdir” (§ 121). 

“Riyaziyyat xarici kinoya banzayir, cuinki 
baxanda maragli galir, amma heg na basa diis- 
miiram va vaxt itkisi hesab ediram” (S$ 128). 

“Riyaziyyat insanlara banzayir, clinki onu da 
anlamagq olmur’” (§ 161). 

“Riyaziyyat valideynlarima banzayir, clinki 
onu da hec ctir basa diisa bilmiram” (S$ 163). 

“Riyaziyyat sovet masinina banzayir, ¢tinki 
cox sas-ktiy edir va basimi agridir” (§ 119). 


MUZAKiRO VO TOVSIYOLOR 


Arasdirmanin bu hissasinda daha ovvalki 
hissada taqdim olunan neaticalar mtizakira edilib. 

Yaradilan kateqoriyalar arasinda an ¢ox 
metaforun yaradildigi riyaziyyat catinlik, 
carasizlik kimi kateqoriyasidir. Kateqoriyanin 
an cox tekrarlanan metaforlari “qara rang’, 
“insan’, “hayat’, “catinlik’, “beyin” va “zibil qutusu” 
metaforlaridir. Sagirdler riyaziyyatin qarisiq va 
murakkab bir dars oldugunu bildirib, catin basa 
distilan va darixdirici bir dars olmasina gora 
riyaziyyati sevmadiklarini izah etmak maqsadila 
menfi mana ehtiva edan metaforlar yaradiblar. 
Tadgigatdan alda edilan bu natica moévzu ila 
alaqali hayata kecirilan bazi arasdirmalarin 
noticalarila paralellik taskil edir. 

Riyaziyyatin sonsuz, anlasilmaz masoloalari 
ehtiva edan, sagirdlar tarafindan catin basa 
distilan dtisturlardan, yadda saxlamagi talab 
edan qaydalardan va miirakkab simvollardan 
ibarat bir fann kimi gqabul edildiyi miivafiq 
calismalarin neaticasi cari ¢alismanin naticasi 
ila banzarlik taskil eda bilar (Garofalo, 1989; 
Oflaz, 2011; Schoenfeld, 1989; Thompson, 1984). 
Memnun (2015) va Thibodi (2017) tarafindan 
hayata kecirilan tadqiqatda sagirdlarin riyaziy- 
yatla bagli manfi mana ehtiva edan ifadalardan 
istifada etmasi mtisahida olunub. Miivafiq 
tadqiqatda alda olunan natica ila bu tadgiqatin 
noticalari arasinda oxsarliq oldugu qeyd oluna 
bilar. Digar oxsar neatica isa sagirdlarin sinif 
saviyyalari artdiqca onlarin riyaziyyata qars1 
miunasibatlarinin manfi istiqamata dayismaya 
meyilli olmasidir. Bazi tadqiqat neticalari (Um- 
manel, 2017; Yildirim, 2019) gostarir ki, sagirdlar 
yuxarl sinifa ke¢dikca onlarin riyaziyyat fannina 
qars1 miinasibatlari da manfiya dogru dayisir 

“Riyaziyyat” va “riyaziyyat miiallimi” anlayisi 
haqqinda 6, 7 va 8-ci siniflarin diistincalarinin 
metafor vasitasi ila 6yranildiyi ¢alismada 
riyaziyyata qars1 formalasan fikirlarin meanfi 
mana ehtiva etdiyi naticasi alda edilib (Karaca 
& Ada, 2018). Banzar naticalarin alda edildiyi 
basqa bir calisma 8-ci sinifda tahsil alan sagird- 
larla hayata kecirilib. Ken¢in (2019) reallasdir- 
digi calismanin naticalarina asasan sagirdlarin 
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riyaziyyat darsina dair manfi mtthakimoaler 
kateqoriyasinda yaratdig1 metaforlarin sayca 
ustiinliik taskil etdiyi askar olunub. Bela ki, bu 
calismada da sagirdlarin riyaziyyati bbnzatmak 
uctin manfi analogiyalardan istifada etdiyi va 
bu fanni sevmadiklari mtiayyen edilib. 

Movcud ¢alismanin naticsloarinin tahlilindan 
da goriindtiyii kimi, manfi mana ehtiva edan 
metaforlar agirliq taskil edir. Lakin tadgqiqatda 
mtisbat mana ifada edan metaforlarin da yara- 
dildigini qeyd etmak olar. Bu naticanin hayata 
kecirilan digar tadqiqatlarin naticslari ila, 
qismen da olsa, banzarlik taskil etdiyi dtistiniila 
bilar. 

Reeder va digarlarinin (2009) ibtidai sinif 
miuallimlarinin riyaziyyatla bagh dustincelarini 
6yranmek meagqseadi ila hayata kecirdiyi aras- 
dirmada miiallimlarin riyaziyyat inkisaf, sayahat 
va istehsal kimi gordtiklari naticasi alda edilib. 
Banzaer olaraq, riyaziyyatin bir hesablama vasitasi 
kimi tasvir edildiyi (Bahadir & Ozdemir, 2012), 
onun beleadci, zarurat, abadiyyet kimi izah edil- 
diyi (Giller va dig, 2012), mtiallim namizadlarin 
riyaziyyati sylancali bir masguliyyat kimi 
distindtikleri (Gtiner, 2013), riyaziyyatin bir 
proses kimi qalama verildiyi (Latterell & Wilson, 
2017) tadqigatlarin noaticalarinin qisman da 
olsa, cari calismanin mtisbat mtthakimeler olan 
naticalari ila oxsarliginin oldugu ehtimal edila 
bilar. 

ddabiyyatlarda banzar mévzularin oldugu 
tadgigatlari tahlil edarken riyaziyyatin menfi 
anlayis kimi tasvir edildiyi ¢alismalarin cari 
calisma naticealari ila paralellik taskil etdiyi, 
miisbat va ya farqli anlayis kimi dayerlandirildiyi 
calismalarin neaticealarinin isa cari naticalerle 
ziddiyyat taskil etdiyini, lakin buna baxmayaragq, 
movcud kategoriyalarin metaforlari va onlarin 
ehtiva etdiyi manalar ila banzerliyini gormak 
mtimkiin olub. 

Umumilikda isa arasdirmanin naticalarina 
asasan Sagirdlarin riyaziyyati murakkeb, ¢atin 
basa dusiilan, darixdiric1 va maraqsiz bir fann 
kimi gordiiklari, buna uygun manfi mana ehtiva 
edan ifadalardan istifada etdiklari qanastina 
galing bilar. Sagirdlarin riyaziyyat elmi ila alaqali 
her hansi bir hadisa va ya situasiya ila bagli 
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yasadiqlari tacriibalarinin onlarin bu fann haq- 
qinda qavrayislarinin formalasmasina tasir 
etdiyi taxmin edilir. Fann haqqinda monfi fikir- 
larin formalasmasinin sabablerinin mtiayyan- 
lasdirilmasi va miivafigq istiqamatda tedbirlarin 
goriilmasi béyiik ahamiyyat dasiyir. Umumi 
olaraq, alda olunan naticalara uygun olaraq 
asagidaki faaliyyatlarin icrasi t6vsiya olunur: 

e Mui vafiq fann mivllimleri riyaziyyati basa 
diismayen, anlamaqda coatinlik ¢aken har 
bir sagird ticiin dastakleyici mthit yarat- 
malidir. 

e Riyaziyyatin tedrisi prosesinda moévcud prob- 
lemli calismalari sagirdlerla birlikda muizakira 
etmoali, sagirdlar layiha asasli va oyun asashi 
odyranmea faaliyyatlarina calb edilmelidir. 

e Sagirdlera riyaziyyatin giindalik hayatimizin 
bir parc¢asi oldugu izah olunmalidir. Riyazi 
anlayislari va ifadalari rahat basa dtismelari 
uctin sagirdlara fanlararasi va fanntistt in- 
teqrasiyaya uygun miivafiq niimuneler 
gostarila bilar. 

e Sagirdlera riyaziyyatin qgeyri-adi tereafleri 
(Fibbonaci sirasi, Qizil bélgti va s.) haqqinda 
melumat vererek onlarda fanna qars1 maraq 
yaradila bilar. 

e Riyaziyyati daha yaxsi basa diismalari ii¢iin 
sagirdlar praktiki tadqiqatlara calb edila, 
tadris prosesinda simulyasiya va rollu oyun- 
lardan istifada edila bilar. 
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ANNOTASIYA 


Layiha asasli oyranmea (Project-Based Learning - PBL) sagirdlari aktual 
oyranma tacrubslarina calb etmak Ugun standart tahsili real dunya layihalari 
ila alaqalandiran bir yanagmadir. Tadqiqatin asas maqsedi Bakida yerlagan 
6zal maktablarin birinda sagirdlarin xidmat va oyranma (service-learning) 
layihalarinin maktab icmasinin saglamliq va rifah haqqinda malumatiiliq 
saviyyasina tasirini arasdirmaqdir. Sagirdlarin layiha asasinda oyranmalari 
makteb icmasinin saglamliq ve rifahi ila bagli olan Dayaniqli inkigaf 
Maqsedlerine (DIM) asaslanib. Bu da miislliflara tadgiqat icin melumat 
toplamaq imkani verib. Tadqiqatda ev sahibliyi edan maktabin muallimlari, 
6zal maktablarin sagirdlari, dovlat maktabindan davat olunmus yuxari sinif 
sagirdlari va universitet talabalari istirak ediblar. Bu layiha garcivasinda 
coxsayli idman tadbirlari ve seminarlar kecirilib. ilk tadbir 6zel maktab 
muallimlari va sagirdlari arasinda kegirilan voleybol oyunu olub va burada 
63 nefar istirak edib. Novbati tadbir maktab icmasinin idman seminar! olub 
va ham dovlat, ham da 6zal maktablardan, elaca da universitet talabalarindan 
ibarat 26 nefar istirakgini shata edib. PBL yanasmasinin sagirdlarin layihanin 
hayata kecirilmasi ila bagli biliklarina, maktab icmasina va istirakgilarin 
motivasiyasina neces tasir etdiyini giymatlandirmak Ugun malumatlar voleybol 
tadbirinda istirak edan muallimlar, sagirdlar va mUusahidagilar ila onlayn sorgu 
va musahibalar vasitasile toplanib. Layihanin maktab icmasinin saglamliq va 
rifah haqqinda malumatliliq saviyyasinea tasirini giymatlandirmak Ugun req- 
ressiya tahlili aparilib. Naticada PBL metodunun sagirdlar arasinda faydall 
amakdasliga sabab oldugu ortaya ¢ixib. Layiha vasitasila maktab icmasinin 
ahamiyyatli daracada takmillasdiyi, aktiv va calbedici 6yranma muhitinin 
inkisaf etdirildiyi, malumat mubadilasinin guclandiyi va sagirdlarin maktabin 
muxtalif faaliyyatlarinds istirakinin artdigi musahide olunub. 


Agar s6zlar: Layiha asasli obyranma, maktab icmasi, saglamliq va rifah, ictimai 
xidmat, davamll inkisaf, problemlarin halli. 
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ABSTRACT 


Project-Based Learning (PBL) is an instructional approach that blends regular 
classroom education with real-world projects to involve students in actual 
learning experiences. The study's primary goal was to explore the influence of 
students’ service-learning projects on health and well-being awareness in the 
school community at one of the private schools in Baku, Azerbaijan. Students’ 
project-based learning was based on the Sustainable Development Goals 
(SDGs) issue of health and well-being in the school community, which allowed 
the authors to gather data for the study. Participants in this study included the 
host school's teacher, private school students, and invited guests from the public 
school, which included high school and university students. As part of this 
project, numerous sporting events and workshops were held. A volleyball game 
between teachers and students from the private school was the first event, and 
there was n=63 participants. A school community sport workshop was the 
following event, and it attracted n=26 participants from both public and private 
schools as well as university students. In order to evaluate how the PBL approach 
affected students’ knowledge of project delivery, how it affected the school 
community, and how it affected participants’ motivation, data were collected 
using an online survey and interviews with teachers, students, and observers 
who participate in the volleyball event. A regression analysis was conducted to 
evaluate the project influence of physical health education and service as action 
department collaboration on awareness of health and wellbeing in the school 
community Seminar n=26 (M = 8.88, SD =1.92) and Overall Workshop activity 
(M = 9.76, SD =.429) We found a statistically significant main effect of Overall 
Workshop activity, F (13, 165) = 29.6, p = .000. and we also found a strong 
correlation between average organizing school community project and students 
and staff motivation, r (.627) = .63, p < .000. As a result of the students’ project, 
the PBL method demonstrated effective collaboration among the students. 
Through a project, the school community considerably improved, fostering an 
active and engaged learning environment, enhancing information sharing, and 
enhancing student engagement in various elements of the school. 


Keywords: Project-based learning, School community, Health and wellbeing, 
Community service, Sustainable development, Problem-solving. 


Project-based learning approach 


INTRODUCTION 


Students’ understanding of health and wellness within a school community has been positively 
influenced through physical health and education in conjunction with service as action department. 
Students are taught the value of proper nutrition, exercise and personal hygiene as well as how 
these ideas can lead to better mental health and academic achievement through the combined 
efforts of these two departments. The inclusion of these subjects in the curriculum gives students 
knowledge about how to live a healthy lifestyle and advance a wellness culture in their 
neighborhoods. Additionally, by working together, students may get essential networking chances 
and volunteer activities that help them advance their professional and personal development. 
Project-based learning, a student-centered approach, encourages active inquiry of real-world 
challenges and problems through tasks like spending a lot of time working on a challenging 
question, challenge or problem. It is distinct from classroom instruction led by a teacher or rote 
memory based on paper, which provides known knowledge or implies a straight-forward path to 
comprehension. According to Dole et al., (2017) PBL has a positive influence on student 
performance, motivation and engagement through increasing creativity, critical thinking, 
cooperation and communication. Some people argue that encouraging students to think creatively 
and view learning as a process with a purpose rather than mindless memorization is possible 
through the use of project-based learning. Project-based learning has a number of benefits, such 
as improved conceptual understanding, a broader background knowledge, extended social and 
interaction skills, improved managerial skills, increased creativity and improved writing abilities. 
It also entails a method of instruction whereby students work together to resolve problems from 
the outside world. When solving problems, students must integrate their knowledge from several 
disciplines and put it to use. The potential for real-world influence serves as a motivator for 
learning. As project-based learning focuses on long-term, trans disciplinary and student-centered 
learning activities, students are given the opportunity to organize their own work, choose their 
topic based on personal interest and manage their own time in a project-based class. It differs from 
typical teacher-led classroom activities and promotes the creation of group or individual artefacts 
to illustrate what is being learnt. Moreover, it gives students the chance to investigate issues and 
challenges with real-world applications that increases the likelihood that knowledge and skills will 
be retained throughout life. Students have the chance to actively engage in a real-world application 
of the concepts learnt in the classroom through their service-based project that is centered on the 
sustainable development goal of health and wellbeing. As they collaborate to enhance the health 
and wellbeing of their community, it can help cultivate a sense of civic responsibility and 
stewardship among pupils. Students can develop crucial interpersonal skills and gain valuable 
leadership experience by working with local organizations and taking part in service-based 
initiatives like wellness initiatives, health awareness campaigns and nutrition education. These 
abilities will help them both inside and outside of the classroom. 


Statement of problem 

The importance of physical activity in promoting both a healthy lifestyle and academic success 
is not widely understood by students in many Azerbaijani schools. In the study conducted by Fathi 
et al., (2014)The following five general themes emerged as the main obstacles such as collaboration 
among and across sectors; development of policies and regulations; infrastructure and capability; 
personnel; and engagement of the community. In another study by Sodiya & Imanguliyeva, (2021) 
The outcome demonstrated the widespread subject swapping of physical education lesson in public 
schools which has an influence on the promotion of a healthy lifestyle and students’ comprehension 
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of the value of physical activity in many Azerbaijani schools. Students will ultimately have a more 
severe than optimal learning experience due to a lack of physical and mental activities that are 
centered on the health and well-being of the school community that will lead to demotivation and 
ineffectiveness in both teaching and studying. The planning, implementing out and evaluation of 
projects used in project-based learning are equally crucial as the projects themselves. This research 
examines the influence of physical health education and service as action department collaboration 
on health and wellbeing awareness in the school community and project-based learning evaluation 
skills. The following five general themes emerged as the main obstacles such as Collaboration 
among and across sectors; development of policies and regulations; infrastructure and capability; 
personnel; and engagement of the community. 


Purpose of Study 

This study’s three purposes are served by using the Sustainable Development goals, notably 
those that focus on health and wellbeing, as the basis for a service-learning initiative for students 
in a school community. First, it allows students to put what they have learned in the classroom into 
practice in a real-world situation, giving them the chance to gain real-world experience and 
knowledge that will be helpful for their future professional or personal aspirations. Second, it 
promotes civic responsibility and stewardship toward their community and others, helping to 
create a culture of service and responsibility within the student community. Additionally, it 
improves the community’s and its residents’ general quality of life while advancing the larger 
objectives of sustainable development. In summary, assisting students develop project delivery 
abilities such as project implementation, project evaluation and project planning, utilizing the PBL 
technique’s five steps and to assess the effects of the students’ SDGs project on the entire school 
community. 

Objectives of Study 

The objectives of this study are 
e To explore outcome of the students’ project implementation, project evaluation and project 

planning, utilizing the PBL technique’s five steps by investigating and responding to real- 

world situations 
e To examine the effects of the students’ SDGs project on the entire school community. 
e To explore influence of physical health education and service as action department collaboration 

on awareness of health and wellbeing in the school community 


Research Questions 
The direction of the investigation was guided by the following research questions below. 

1. What is the outcome of the students’ project implementation, project evaluation and project 
planning, utilizing the PBL technique’s five steps by investigating and responding to real-world 
situations? 

2. Is there any influence of the students’ SDGs project on the entire school community after 
volleyball Match between Teacher and Students? 

3. Is there any influence of physical health education and service as action department 
collaboration on awareness of health and wellbeing in the school community? 


LITERATURE REVIEW 


There is an abundance of literature on the PBL strategy and effects. Ayton & Capraro, (2021) 
feedback from students is a critical component of all PBL approaches. Reflective notebooks were 
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utilized for this project to gather information regarding the PBL experiences of primary education 
teachers in training. Students who engage in project-based learning get the knowledge, networks, 
and abilities necessary to plan campaigns and projects that address societal concerns. In addition 
to providing hands-on training in project management, community involvement, fundraising, 
communication, and research-related topics, it places a strong emphasis on student collaboration 
and intercultural understanding (Koh et al., 2010). It promotes critical thinking, teamwork, and 
problem solving in the real world and is learner-cantered with an emphasis on knowledge and skill 
acquisition. Also crucial are preparation, execution, and evaluation. This article examined how PBL 
may be used to apply the SDGs to enhance the health and wellbeing of school communities, and it 
also provided the survey findings from a student project. The goal of the student project, which 
was Catried out using the PBL methodology, was to use the SDGs to enhance the health and welfare 
of the school community. The project involved surveying the school community to determine the 
achievement of the project organized by applying PBL showed that the project met its goals, leading 
to appreciable improvements in the school community’s health and wellbeing. 

Treadwell, (2018)the distinctive characteristics of PBL Project-based learning and the case for 
its adoption is made by giving students various projects targeted at improving physical activity 
during the school day. which make it especially helpful for solving complex challenges like boosting 
health and wellbeing in school communities, can be credited with the project’s success. PBL enables 
students to participate in active and collaborative learning, where they collaborate to find solutions 
to problems in their community. This method aids in the development of students’ critical thinking 
and problem-solving skills as well as social and emotional qualities including empathy, teamwork, 
and communication. Students were able to relate their classroom learning to actual problems and 
get a sense of agency and responsibility for establishing positive relationships among the members 
of the school community as well as contributing to the betterment of their mental, physical and 
spiritual well-being by using the SDGs as a framework for their project. 


Theoretical Framework 

Experiential learning theory is a conceptual framework that posits that learning is most 
effective when it is based on first-hand, hands-on experience. This theory assumes that students 
are more likely to engage with the material and learn through direct interaction, participation, and 
observation, as opposed to passive, memorization-based learning. Applied to a service-based 
project in a school community, experiential learning theory can be used to design activities that 
are both meaningful and challenging for the students, allowing them to learn from the experiences 
and apply the knowledge to their own lives. According to Jon Ord, (2012) with the concept of 
experiential learning, all activities happen in a collective setting. Knowledge is founded on 
experiences and is socially produced. This information needs to be arranged in the context of 
relevant, everyday experiences. Godfrey Smith, (2014) the concepts and tenets of project-based 
learning included the idea that a teacher should not be in a school to force a student to adopt a 
particular viewpoint or set of behaviors but rather should be a member of the community who 
chooses the influences that would have an influence on the student. The researcher advocated 
using creative or constructive endeavors as the focal point of correlation. 


Conceptual Framework 
The conceptual framework indicates the process of the need assessment analysis and the 
application for the of PBL in educating students as global citizens. After the need assessment 
analysis lack of physical activities in the school community and lack of student’s project 
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| Figuret | Conceptual framework school based project 
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implementation skills were highlighted. This brough a collaboration between physical health 

education and service as action department. Students were advice to conduct their service in action 

projects on physical activity and wellbeing from as one of the sustainable development goals. 

Students were trained and given feedback on PBL approach to guide their projects (Figure 2), the 

whole school community participated in the organized one month of physical activity events and 

workshop. The evaluation was conducted and the qualitative and quantitative result were 
presented in the finding and discussion as seen in Figure1. 

The PBL in educating students as global citizens can be organized around the following key 
components: 

e Pedagogy: PBL is an active learning approach that is student-centered and inquiry-based. It 
encourages students to collaborate, communicate and problem-solve in real-world contexts, 
which helps them develop a deeper understanding of global issues. 

e Curriculum: PBL can be used to teach a wide range of subjects, including social studies, 
science, mathematics and language arts. The curriculum should be designed to integrate 
global issues and promote interdisciplinary learning. 
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| Figure 2 | The influence of project-based learning in educating students as a global citizen 
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e Assessment: Assessment in PBL should be authentic, formative, and summative. It should 
focus on assessing not only students’ knowledge but also their skills and attitudes related to 
global citizenship. 

e Learning Outcomes: The learning outcomes of PBL should focus on the development of global 
competencies such as critical thinking, communication, collaboration, cultural awareness and 
social responsibility. These competencies are essential for students to become responsible 
and active global citizens. 

e Teacher Training: PBL requires a shift in the role of the teacher from a content provider to a 
facilitator of learning. Teachers need to be trained to design, implement and assess PBL 
activities effectively. 

e Contextual Factors: The influence of PBL on global citizenship education is influenced by 
contextual factors such as culture, language, socio-economic status, and access to technology. 
These factors need to be taken into account when designing and implementing PBL activities. 
In summary, PBL can be an effective pedagogical approach for educating students as global 

citizens. The influence of PBL on global citizenship education can be maximized by integrating 

global issues into the curriculum, assessing global competencies, focusing on authentic and 
interdisciplinary learning outcomes, training teachers in PBL and considering contextual factors. 

As seen in Figure 2 the research conceptual framework was designed as a template on how 
the teacher identified the students’ problems and applied solution using the PBL approach to help 
students develop the skills needed for the SDGs projects for community development. 
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Promoting Physical Activity and Wellbeing on School Campus 

As stated in Pulimeno et al.,(2020)promoting students’ well-being can boost their academic 
performance by decreasing negative consequences and encouraging critical thinking. Early 
intervention and health promotion in the classroom can encourage students to learn about their 
own health and adopt healthy behaviors, but this requires teachers to have the necessary training. 
According to Biddle & Asare, (2011), since 2011, both the quantity and quality of research have 
considerably increased, with the most significant characteristics being depression, self-esteem and 
cognitive functioning. The conceptual approach of using PBL to assist students in raising awareness 
of the SDGs on Improving health and well-being for everyone was highlighted in this current 
research. The PBL gave students a chance to promote healthy living and physical activity on the 
school campus. According Baena-Morales et al., (2023) the report emphasizes the significance of 
physical education in fostering analytical and holistic thinking for sustainable development and 
offers useful teaching and SDG target-specific teaching strategies. The effectiveness of therapies 
for treating depression is moderate while those for lowering anxiety and enhancing body image 
have a variety of effect sizes. There is some evidence that greater or increased physical exercise 
and fitness are linked to better cognitive health and performance, as well as depression and other 
mental health problems. On the other hand, according to the findings of meta-analyses, physical 
activity in the classroom increased on-task behaviors and decreased off-task behavior, which in 
turn improved academic performance and cognitive abilities. (Marques et al., 2018) According to 
the study, increased cardiorespiratory fitness can boost children’s health and academic 
performance, although methodological concerns with measuring physical activity should be taken 
into account. Yet, neither cognitive processes nor physical activity was shown to be affected. The 
most crucial concept is that, when counseling overweight and obese people, setting goals and self- 
monitoring behavior are crucial for behaviors maintenance over time, especially, when utilizing a 
person-centered and autonomy-supportive counseling approach. (Watson et al., 2017) Another 
notable information mentioned by Fukuzawa et al., (2017) is that students acquire valuable skills 
which can be used in a variety of fields, including teamwork, solving challenges and analytical 
thinking. In order to increase students’ interest in science instruction and physical exercise, the 
study recommends further research, development and assessment of adventure education and 
recreation programs (Mackenzie et al., 2018). Mackenzie's study provided evidence that engaging 
in physical activity outside increases students’ enthusiasm to pursue science. In Graf et al., (2014) 
their research suggested that the environment should be considered while promoting physical 
activity. It went on to say that a students’ degree of physical activity or inactivity may also depend 
on factors related to their family lifestyle. As Graf have noted that family life style could have a 
significant influence, on the other hand, Rodriguez-Ventura et al.,( 2014) also explained that the 
challenges discovered were a lack of awareness of being overweight, its identification as an illness 
and its repercussions, a lack of time to oversee a healthy lifestyle and a significant societal pressure 
to eat processed foods. 


Project-based learning (PBL) as an instructional approach 

This review of the literature examines the efficacy of project-based learning (PBL) in 
developing young global citizens, emphasizing its ability to promote cultural awareness, creativity, 
and 21st-century skills, as well as to boost participation, academic performance, and information 
transfer. Augustine et al.,(2015)argues that PBL can help students develop the competencies 
necessary for active citizenship and responsible global engagement. The authors report that a “real- 
world” PBL approach can enable students to learn about global issues, develop intercultural 
competencies, and engage in community-based projects. Akharraz,(2021) investigated the 
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influence of PBL on students’ cultural awareness and found that PBL can enhance students’ 
understanding of different cultures and their ability to communicate with people from diverse 
backgrounds. The study suggests that PBL can be an effective instructional strategy for promoting 
multiculturalism and global citizenship education. Creghan & Adair-Creghan, (2015) examined the 
influence of PBL on the attendance of an economically disadvantaged student population and found 
that PBL can significantly increase student attendance. Moallem & Igoe, (2018) PBL places learning 
in the context of a problem, as the name suggests. Instead of an instructional session or research 
project meant to instill disciplinary action, the PBL learning cycle, also known as the PBL tutorial 
process, often begins with the presenting of a problem. Sharma et al., (2023) investigated the 
influence of PBL on engineering education and found that PBL can enhance students’ problem- 
solving skills, creativity and ability to apply theoretical concepts to real-world situations. The study 
suggests that PBL can be an effective instructional strategy for preparing students for the 21st- 
century workforce. Granado-Alcon et al., (2020) explored the influence of PBL on competencies 
and knowledge transfer in higher education and found that PBL can enhance students’ ability to 
transfer knowledge to new situations and develop competencies such as critical thinking and 
problem solving. Fukuzawa et al., (2017) investigated students’ motivation in response to PBL to 
promote student engagement, enhance critical thinking skills and improve student-learning 
outcomes. 


Project Delivery Problem Faced by Students 

According to (Barlow et al., 2016). Project-based learning requires careful project preparation. 
It entails deciding on the project’s scope, establishing the learning goals and objectives, outlining 
the activities that will be carried out and determining the resources required to finish the project. 
Unfortunately, many instructors lack the abilities needed to effectively design projects. One frequent 
issue is that teachers frequently neglect to match project goals with the overall curriculum. Projects 
may become disjointed from the rest of the curriculum as a result, which makes it challenging for 
students to understand the value of what they are learning. The curricular standards and the 
learning objectives they want to accomplish with the project must be understood by teachers. 
Another typical issue is that teachers may not understand how to appropriately scaffold the project. 
Scaffolding is the process of dividing large jobs into smaller, more achievable tasks. This method 
assists students in developing the abilities required to finish the project successfully. Teachers who 
lack scaffolding abilities may find it difficult to construct projects that are appropriate for their 
students’ learning levels (Magano et al., 2020). Many teachers lack the expertise needed to carry 
out projects properly that prevents students from participating in relevant learning activities and 
receiving help throughout the process. One difficulty is that teachers may not give students enough 
direction throughout the project implementation phase. Students may fail to understand the 
project’s requirements or the teacher’s expectations. To guarantee that students complete the 
project successfully, educators must provide clear directions and support. According Bausch & 
Becker, (2001) another concern is that teachers may not create a conducive classroom climate for 
project-based learning. An adaptable learning environment that promotes student participation 
and open dialogue is essential for project-based learning. Teachers may not use proper evaluation 
methods to evaluate student learning which is a prevalent issue (Harrigan, Gastrid, Walden U., 
2014). Teachers must select assessment methods that match with the project’s learning objectives. 
Additionally, they have to guarantee that the evaluation procedures are fair, accurate and 
trustworthy. Another issue is that teachers may not provide pupils with specific and constructive 
criticism. Feedback is an important part of project-based learning because it helps students 
understand what they did well and where they may improve. Through project-based learning, 
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teachers are improving their own learning that calls for careful preparation and implementation 
to provide the best possible student experiences (Mundy et al., 2012). 


Literature Review Summary 

The results of the literature review demonstrate the value of physical activity and how engaging 
in physical activity can improve students’ academic performance and mental health. The promotion 
of healthy habits can improve students’ critical and analytical thinking skills while also enhancing 
students’ well-being. Students can learn about their own health by participating in early 
intervention and health promotion in the classroom. Project base learning (PBL) can promote 
critical and comprehensive thinking for sustainable development and increase understanding of 
the SDGs. It further indicated that to execute successful teaching methods, teachers must receive 
training. Hence, PBL should be the main instrument used to address community challenges. 
Enhancing student learning and project completion is the aim of PBL. The results, however, also 
indicated that teachers’ lack of PBL experience contributed to students’ inability to finish projects. 
According to the report, educators should take part in professional development workshops to 
learn how to use PBL to improve students’ project-delivery abilities and foster their emergence as 
global citizens through participation in networks, connections and networking. 


MATERIALS AND METHODS 


This current study applied sequential mixed methods research, it is a method of conducting 
research that employs both qualitative and quantitative techniques sequentially. By combining the 
advantages of both approaches, this strategy enables us to perform a more comprehensive analysis 
of the students’ project implementation, project evaluation, and project planning, utilizing the PBL 
techniques and the influence of collaboration between service as action department and physical 
health education department on creating awareness of health and wellbeing in the school 
community and produce a richer, more detailed report. In the qualitative phase, a need analysis 
was conducted to understand the level student’s comprehension of physical health and wellbeing 
in the school community data are gathered through conducting class focus groups, and other 
approaches in order to get insight into students’ experiences and points of view. This is 
complemented by the quantitative phase, which makes use of statistical analysis to detect patterns, 
correlations, and other results that add further context and insights. The data for quantitative was 
gather through the activities conducted such as volleyball, football match, chess, dart, relay race, 
thug of war and aerobic dance workout. 


Participants 
Participants in this study came from both public and private schools in Baku, Azerbaijan. One 
of the private schools offered to serve as the project’s host, and all of the events were planned and 
carried out using the school’s sports facilities and art hall for the workshop. Participants included 
department heads, teachers and students of grade 7 and 8 of middle year program (MYP). The 
invited participants are public school students of grade 7 and 8 age range between 11-13 years 
old. The university undergraduate students age range between 19-21years old. 


DATA COLLECTION 


This project included two separate events that took place over the course of one month. Data 
were gathered from students and teachers that participated in the volley event. The supervisor 
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Table 1 Project participants and events: Influence of physical health and wellbeing in the school 


community 

Events Participants 

1 Volleyball Match: Teachers and Students (School Campus) N=63 Private school 
The participants in this event were the private school students and students and 
teachers who are carrying out the project. teachers 

2 __ Influence of Physical health and wellbeing in the school community: N=26 (Private School, 
Host - (Private School Students), Guest :(Public school students and Public School and 
university students Participants in this event included public and private university students) 


school students, as well as university students who applied through 

a website built by the host private school students. 

Activities 

Workshop on Influence of Physical health and wellbeing 

in the school community (Six presenters) 

Games 

Dart, Basketball, Thug of war, Relay race, Volleyball, Handball, Aerobic Fitness Dance 


produced a survey questionnaire with open-ended questions and a rating scale that was distributed 
to the school community through announcement on toddle platform and to students and teachers’ 
emails for the first data collection. The second data collection include conducting class focus groups, 
students were requested to write reflections based on the volleyball match event between the 
teachers and students and another survey questionnaire was created for the influence of physical 
health and wellbeing in the school community event for the overall project planning and delivery 
based on the workshop and all other activities that took place. The response was evaluated by the 
project coordinator and supervisor. Thematic coding was applied for the analysis of the 
participants’ responses to understand the student’s needs and experiences of physical health and 
wellbeing in the school community. The themes were used to create a survey questionnaire gather 
data for the project and feedback and evaluation. 


First Event for data collection: Volleyball Match: Teachers and Students 

It is creative and entertaining to use a volleyball game between teachers and students to raise 
awareness of physical health and well-being in the school community. Students created a message 
strategy to encourage teachers and students to take part in the game and emphasize the value of 
physical health and wellness in school environments. To increase attention they made posters, sent 
out messages to the students and used the school toddle platform. The volleyball match lasted 60 
minutes and took place during the school lunch break. Students from all grade levels, from middle 
year program (MYP) 1 to 4 attended the event to witness the match. 


Second Event for data collection: Influence of Physical health and 
wellbeing in the school community 
Students from public, private and university schools all took part in the event’s activities, which 
included a workshop on the influence of health and wellbeing in the school community. The 
workshop program featured six presenters and various sports events like basketball, dart, tug of 
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war with ropes, relay races, volleyball, handball and aerobic exercise dancing were played. Through 
the website created by the students of the host school about the influence of physical health and 
well-being in the school community, participants from various schools registered for this event. 
The entire event lasted six hours, from nine in the morning until two in the afternoon. 


DATA ANALYSIS AND RESULT 


After data collection was completed, we conduct proper analysis and interpretation of the data 
as seen below. The following research questions were answered below after the data analysis. 


1. What is the outcome of the students’ project implementation, project evaluation and project 
planning, utilizing the PBL technique’s five steps by investigating and responding to real-world 
situations? 

2. Is there any influence of the students’ SDGs project on the entire school community after 
volleyball match between teacher and students? 

3. Is there any influence of physical health education and service as action department 
collaboration on awareness of health and wellbeing in the school community? 


QUALITATIVE FINDINGS 


First Research Question 

— What is the outcome of the students’ project implementation, project evaluation, and project 

planning, utilizing the PBL technique’s five steps by investigating and responding to real-world 

situations? (Data analysis based on first and second events) 

The outcome of the project evaluation is presented in the table below, the evaluation answered 
the first research question, using the objective and outcome of the event and workshop. 

The project’s detailed implementation of PBL: The teacher’s precise actions to guarantee the 
PBL approach’s success and the project’s influence on the school community are described below. 

Step 1. Project investigation and Development 

The goal of the service-learning project was to increase teachers’ and students’ participation 
in physical exercise by raising awareness of health and wellbeing in the school community. As part 
of their summative evaluation for the middle year curriculum in grade 8, students were required 
to complete a community service project. They had to work together on the project and present a 
proposal based on the SDGs topics in order to conduct research in the school context and propose 
methods for encouraging boys and girls to engage in healthy eating and physical activity. 

Step 2. Teaching and Planning 

The teacher gave students a clear project scope, described the processes of the PBL process 
and made sure they had the required materials and assistance to make the PBL method successful. 
To ensure that students stayed on task and advanced with the project, the teacher also offered 
frequent comments and direction. 

Step 3. Action 

Students met frequently throughout the project’s one-month duration to work on their study, 
discuss what they found and suggest an alternate approach. Students presented their findings, 
suggestions and perspectives on the problem during the project’s conclusion to members of the 
school community at large. The duty was divided among the students after they established a 
system of team leadership and numerous organizing committees. They provided dates for their 
events so that the venue could be reserved and the necessary supplies could be provided. The 
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| Figure 3 | Sample of student progress towards Middle Year Program (MYP) service learning outcomes 


Become more Undertake Discuss, Persevere in Work Develop Consider 
aware of your challenges evaluate and action collaboratively | international the ethical 
own strength that develop plan student- with others mindedness through | implications 
and areas for new skills initiated global engagement, | of your 
growth activities multilingualism and | actions 
intercultural 
understanding 
No.of | No.of | No.of | No.of | No.of | No.of | No.of | No.of | No.of | No.of | No. of No. of No. of 
times | eviden| times | eviden| times | eviden| times | eviden| times | eviden| timesLO | eviden | times LO 
LO ces LO ces LO ces LO ces LO ces tagged | ces tagged 
tagged| collect | tagged) collect | tagged) collect | tagged} collect | tagged} collect collect 
ed ed ed ed ed ed 
0 0 0 0 0 0 0 0 0 0 0 0 0 
0 1 1 0 1 0 1 0 0 0 0 0 1 
0 0 1 0 0 0 1 0 0 0 1 0 0 
0 0 1 0 1 0 1 0 0 0 0 0 0 
0 0 1 0 0 0 0 0 0 0 0 0 0 


following events: basketball, football, meditation, volleyball, healthy food cooking competition, 
influence of physical health and wellbeing were planned and conducted over the course of one 
month. 

Step 4. Reflection and evaluation 

The qualitative analysis was conducted using the project evaluation objectives, the project 
input and output, short term and long-term outcome. The analysis can be seen below in (Table 1) 
for the result. The second quantitative analysis result can be seen in (Table 2) systematic coding of 
the feedback from participants of the organized volleyball match between the teachers and 
students. The coding was highlighted and coded in three colors. The Red color highlighted the 
dissatisfaction of the participants, while the yellow color highlighted accounted for innovative 
suggestion from the participants and the green color highlighted and accounted for participants 
satisfaction, motivation, collaboration, teamwork, perfect initiative for whole school community 
health and well-being. 

Step 5. Evaluation and Assessment 

The following themes on the school’s Toddle platform were used to evaluate students. The 
sample is shown below; due to ethical considerations, we are unable to reveal the study’s 
participants’ grades. 
e Become more aware of your own strengths and areas for growth; 
e Undertake challenges that develop new skills; 
e Discuss, evaluate and plan student-initiated activities; 
e Persevere in action; 
e Work collaboratively with others; 
e Develop international-mindedness through global engagement, multilingualism and 

intercultural understanding; 
e Consider the ethical implications of your actions. 
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The project evaluation’s findings on influence of physical health and wellbeing in the school 
Table 2 ee 
community (first and second events) 


A. Increased awareness of health-related issues and concerns among school communities in different countries: 
The project successfully increased awareness of health-related issues and concerns among school communities in different 
countries. By organizing physical activities and workshops, students, teachers, and school administrators were exposed 
to information about the influence of physical health and well-being on academic progress, motivation and overall well- 
being. The seminars and workshops effectively disseminated valuable information to the participants, thereby achieving 
the objective of raising awareness. 


B. Improved access to health-related information and resources for students and teachers: 
By creating a website to promote the workshops, the project facilitated improved access to agenda information for students 
and teachers. The website was made by students for the benefit of the school and wider public. The website includes all of 
the project's information as well as some photos taken during project activities. The link to the website as seen below 
https://wwweventbrite.com/e/physical-health-and-well-being-in-school-community-tickets- 
637237312957? fbclid=lwARO_JxsgM7iGKpzFlyUvm5fZ3ZfMxkD_tS6oV2qPnnk-O6Pwimg_zW_PtXg 


C. Increased participation in physical activity and healthy competition among students: 
Through the organization of regular physical activities and the provision of opportunities to try different physical activities 
and mind games, the project likely succeeded in increasing participation in physical activity and fostering healthy 
competition among students. By engaging students in various activities, the project aimed to promote physical health and 
motivate students to lead active lifestyles. The project's initiatives likely led to the desired outcome of increased participation 
and healthy competition. 


D. Increased collaboration and interaction among students and teachers in different countries: 
Although not explicitly mentioned in the project description, it is reasonable to assume that the organization of physical 
activities, workshops, and seminars provided opportunities for collaboration and interaction among students and teachers 
from different schools and level of educational background. The exchange of knowledge, experiences, and perspectives on 
the influence of physical health and well-being likely facilitated collaboration and interaction, aligning with the objective 
of fostering cross-cultural connections within the school communities. 


E. Improved overall health and well-being in school communities: 
Given the project's focus on physical health and well-being, it is reasonable to expect that the initiatives undertaken would 
have contributed to improved overall health and well-being in school communities. By raising awareness, providing 
information, and promoting physical activity, the project likely had a positive influence on the health and well-being of the 
participants. 


QUANTITATIVE FINDINGS 


Second Research Question 
— Isthere any influence of the students’ SDGs project on the entire school community after volleyball 

Match between Teacher and Students? (Data Analysis based on First event) 

Teachers and students competed in a volleyball match, the volleyball match is one of the 
activities in the school community’s physical health and well-being project. The data were analyzed 
using IBM SPSS and Excel to answer the following research questions for the study on the influence 
of project-based learning on educating students as global citizens. 
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Table 3 Descriptive analysis for participants in the volleyball event teachers vs students 


Frequency _- Percent Valid Percent | Cumulative Percent 

Valid Player HOD ] 14 16 1.6 

Students Observer 19 275 30.2 31.7 

Student Player 18 26.1 28.6 60.3 

Teacher Observer i 15.9 175 718 

Program Coordinator 2 2g a2 81.0 

Player Teacher 12 174 19.0 100.0 

Total 63 91.3 100.0 
Missing System 6 8.7 
Total Comma 00.0 


| Figure 4 | Descriptive analysis for participants in the volleyball event teachers vs students 


15 12 
10 
5 2.9 
1 1.4 2 
0 


Player HOD Students Student Teacher Program Player 
Observer Player Observer Coordinator Teacher 


17.4 


mFrequency # Percent 


In table 3, project participants, we see the spread of the participants across the school staffs 
and students. We have teachers (n=10) who participated as an observer/spectator, program 
coordinators (n=2), the middle year program (MYP) teacher’s players (n=12), student’s players 
(n=18) and students as an observer or spectators (n=19). The head of department (HOD) as player 
accounted for (n=1) and lastly the head of school program coordinator as an observer and 
spectators accounted for (n=2). In Figure 4 you can see the cluster chat showing the spread of the 
participants. 

In order to determine the success of using project-based learning (PBL) as a strategy for 
students to organize one of the SDGs on health and wellbeing, we conducted a descriptive analysis 
based on the responses of the Teachers and Students who participated in the volleyball match, one 
of the activities in the school community’s physical health and well-being project. The descriptive 
analysis for the participant’s responses on the question “Do you agree that organizing such events 
is important to improve the health of the school community? And I feel motivated to participate in 
similar events in the future”. The result shown below in the chart demonstrated the effectiveness of 
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1f)°)(-¥59) Do you agree that organizing such events is important to improve the health of the school community? 


Frequency _— Percent Valid Percent 
Valid Strongly Agree 55 79.7 873 
Agree 8 11.6 12.7 
Total 63 91.3 100.0 
Missing System 6 8.7 
Total 69 100.0 


1&)*)(-359) | feel motivated to participate in similar events in the future 


Frequency _— Percent Valid Percent 
Valid Strongly Agree 46 66.7 73.0 
Agree 17 24.6 270 
Total 63 91.3 100.0 
Missing System 6 8.7 
Total 69 100.0 


Cumulative Percent 


Cumulative Percent 


| Figure 5 Do you agree organizing such events is important to improve the health of the school community 


90 
80 
70 
60 55 
50 


79.7 


| m Strongly Agree 55 | 79.7 


| @ Agree 8 | 11.6 


mStrongly Agree Agree 


the student’s SDGs awareness project of health and wellbeing using PBL approach. Do you agree 
that organizing such events is important to improve the health of the school community? The total 
participants in the project were (n=63), the responses from the participants shows that (Strongly, 


n=55) and (Agree, n=8) 


I feel motivated to participate in similar events in the future, responses indicated that out of 


(n=63) participants (Agree n=17) and (Strongly Agree n=46). 


We found a strong correlation between organizing school community project and students, 
staff motivation, r (.627) = .63, p < .000. as presented in the correlations Table 6. 
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Cs © 


| feel motivated to participate in 
similar events in the future 60 


66.7 


m Strongly Agree 46 
m Agree 17 


m™ Strongly Agree Agree 


Pearson Correlations between participants’ response on the importance of the volleyball 
event and motivation to participate in similar events in future 


Table 6 


Pearson Correlations between participants response on | Do you agree that organizing such | | feel motivated to 
the importance of the volleyball event and motivationto | events is important toimprove the | participate in similar 
participate in similar events in future health of the school community? events in the future 
Do you agree that organizing | Pearson Correlation 1 (627 
such events is important to 
; Sig. (2-tailed 000 
improve the health of the g.( ) 
school community? N 63 63 
Pearson Correlation {er 1 
| feel motivated to participate in Sig, (2-tailed) 000 
similar events in the future 
N 63 63 


** Correlation is significant at the 0.01 level (2-tailed) 


The third research question 
— Isthere any influence of physical health education and service as action department collaboration 
on awareness of health and wellbeing in the school community? (Data analysis based on first and 
second events). 

In order to answer the following research question, the data collected after event was input 
into SPSS, the table below represent statistics from a school sports event, such as the number of 
participants, gender, their school affiliation, their position and how many activities they 
participated in during the event. The descriptive statistics provided, in Gender (n=26, Female 16, 
Male 10), School (n=26, Private school students 16, public school students 6, University students 
4). The total numbers of students that answer the survey after the program (students n=22, school 
staff n=4). The descriptive statistic such as the mean, variance and standard deviation were also 
calculated, the sample as a whole for participants (M = 13.53, SD =7.64), School (M = 1.5, SD =.760), 
Participants position (M = 1.15, SD =.36), while gender (M = 1.61, SD =.49) the analysis can be seen 
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Table 7 Descriptive analysis for participants’ gender in the second event 


Frequency _ Percent Valid Percent | Cumulative Percent 
Valid Male 10 38.5 38.5 38.5 
Female 16 61.5 61.5 100.0 
Total 26 100.0 100.0 


Table 8 Descriptive analysis for participant's schools in the second event 


Frequency __ Percent Valid Percent © Cumulative Percent 
Valid Private School 16 61.5 61.5 61.5 
Public School 6 2311 2311 84.6 
University 4 15.4 15.4 100.0 
Total 26 100.0 100.0 


Table 9 Descriptive analysis for participant’s position in the second event 


Frequency _ Percent Valid Percent | Cumulative Percent 
Valid Student 22 84.6 84.6 84.6 
Teacher/Staff/Coordinator 4 15.4 15.4 100.0 
Total 26 100.0 100.0 


Table 10 Descriptive statistic for mean and standard deviation in the second event 


Participants School Position What is your gender? 

N Valid 26 26 26 26 

Missing 0 0 0 0 
Mean 13.5000 15385 11538 1.6154 
Std. Deviation 764853 16057 36795 49614 
Variance 58,500 5/8 135 246 
Percentiles 25 6.7500 1.0000 1.0000 1.0000 

50 13.5000 1.0000 1.0000 2.0000 

75 20.2500 2.0000 1.0000 2.0000 

95 25.6500 3.0000 2.0000 2.0000 


in Table 7 (Figure 7). Table 8 (Figure 8) shows the descriptive analysis for participants schools. In 
Table 9 (Figure 9) the descriptive analysis for participants position, while in Table 10 presents the 
descriptive statistics for mean and standard deviation in the second event. 

A regression analysis was conducted to evaluate the project influence of physical health 
education and service as action department collaboration on awareness of health and wellbeing 
in the school community Seminar n=26 (M = 8.88, SD =1.92) and Overall Workshop activity 
(M = 9.76, SD =.429) We found a statistically significant main effect of Overall Workshop activity, 
F (13, 165) = 29.6, p = .000. 
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Table 11 Descriptive Statistics for workshop on 


N Mean Std. Deviation 
Rate the seminar section based on your satisfaction level inthe 26 ~=si=<‘«éi GSC(«é‘iz SC 
event from 1-10 scale 
Rate the overall workshop/program based on your satisfaction level 26 ©» 976922967 
ValcIN (ietwice) te ates od Gg Jn 000 C7, ot nee Cs one 


Table 12 Regression Analysis on Rate the workshop section level of Satisfaction from scale of 1-10 


Model SumofSquares df Mean Square F Sig. 

1 Regression 780.607 2 390.304 13.165  .000b 
Residual 681.893 23 29.648 
Total 1462.500 25 


a. Dependent Variable: Participants 
b. Predictors: (Constant), Rate the workshop section based on your satisfaction level in the event from 1-10 scale. 
Rate the overall workshop/program based on your satisfaction level. 


DISCUSSION 


As stated by Kalla et al.,(2022)the main factor and result of effective environmental education 
is “pro-environmental behavior” which entails deliberate action to reduce unfavorable 
environmental influences at the individual or community level. Kalla et al., further stated that the 
UNESCO Education for Sustainable Development (ESD) Roadmap 2030 has identified important 
priority areas to promote ESD in formal curricula. The Sustainable Development Goals (SDGs) strive 
to attain this goal. These programs ought to promote action competence and give students the tools 
they need to support sustainable development. The study’s literature review lends credibility to 
the current project’s conclusions. The environment significantly influenced how students 
developed. The PBL method was used in this study approach to help students gain managerial 
abilities, teamwork, communication skills and an awareness of how to deliver projects for the 
improvement of schools and communities. Manikutty et al., (2022) also argued that children need 
to be given a future-focused education on important challenges, such as those included in the United 
Nations Sustainable Development Goals (UN SDGs) and devising viable solutions for such problems, 
in order to assist them navigate the uncertain world of today. As one of the guiding principles of 
our school community, we strive to provide students with opportunities within the international 
baccalaureate (IB) philosophy of inquiry, action and reflection. There are similar trends in the 
participants’ responses for both the Likert scale and individual feedback when comparing the 
quantitative and qualitative results. Students are reflecting on themselves to promote future 
learning and development. Students can get a “complex grasp of global concerns” and “empathy 
for other perspectives” through participating in PBL contexts that promote global competency, 
according to Soulé & Warrick, (2015), their research highlights the need for an updated educational 
plan that prioritizes the abilities of creativity, communication, cooperation and, critical thinking 
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as XXI century preparation for all students in order to close social skill gaps. As stated in the findings 
of Birdman et al., (2022) project-based educational experiences that are both learner-driven and 
program-driven can lead to a successful outcome, provided that the pedagogical constraints 
regarding encouragement and student freedom are alleviated through teacher actions. Their study 
supports the findings of this current study which provided the students the opportunity active and 
engaging learning experiences. The project analysis result demonstrated the effectiveness of the 
student’s SDGs awareness project of health and wellbeing using PBL approach. According to 
Zwolinska et al., (2022) the practice of sustainable development education focuses on improving 
consciousness, proficiency, understanding, ability and mindset toward environmental protection 
in order to effectively satisfy the requirements of future generations. Their study also supported 
the result of this current study in the aspect of students’ experience, students attended classes on 
application of the project-based learning approach to learn how to organize, execute and evaluate 
projects, according, to Dunbar & Yadav, (2022) project-based learning and service learning are two 
student-centered pedagogies that have the potential to raise academic performance but are rarely 
used in school settings. We shared the students’ reflections to support the researcher’s statement 
considering the students’ project-related experiences. 

Reflection: (Student 1) My project is to help children improve themselves in the criteria such as 

communicating, to make them feel comfortable around the community. Because the children we 

organized this project for are not just “the kids from shelter’, they have their own individual lives 
that we all hope they would become successful.. However, this project is not just helpful for them; 
it was useful for me to improve my critical thinking skills too. 

Based on the student’s reflection of their experience organizing a project using PBL, it becomes 
evident that utilizing the PBL method aids students in improving their social skills (i.e., 
communication with the shelter director), research skills (i-e., identifying community needs), self- 
management skills (i.e., organization, reflection, and emotional management) and creative and 
critical thinking skills, Wijayati et al.,( 2019). The findings reveal that each indication of fluency 
and elaboration have increased significantly, indicating that pupils’ thinking is generally in the 
creative category. 

(Student 2) I wasn’t very punctual and organized at first due to the fact that there wasn’t much 

responsibility on my shoulders. The project helped me to be more focused, punctual and active. 

We had deadlines which we couldn’t cross because we had plans to make, we had to finish them 

in time and not give up the project. 

Regarding the student’s reflection we can see the influence of the (PBL) approach as it enables 
the student to actively interact with issues and hurdles found in the real world. She was able to 
identify her weaknesses however, through the project the student acquired information, skills and 
expertise through PBL that she used to address issues in her own situation and surrounding areas. 
PBL is significant because it enables students to get more fundamental knowledge as well as 
improve critical thinking, cooperation, communication, and other crucial abilities, this is supported 
by the study of (Ibrahim & Rashid, 2022) . Students can learn important skills like empathy, 
management, organization, evaluation and compassion through service project experiences. 
Students can boost their self-esteem and develop a stronger sense of personal responsibility by 
positively affecting others. Better ATL abilities and stronger leadership traits may result from this. 
School community projects can foster collaboration and communication between students and 
instructors that will improve academic performance. Students can learn how to solve problems 
and obtain a greater understanding of the subject matter by collaborating on projects. Teachers 
can help students attain their full potential by offering advice and feedback based on their 
experience. Langstraat & Bowdon, (2011) the community initiatives also give students a chance to 
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hone the collaboration, leadership, and communication skills that will be necessary for their 
success in the future. In conclusion, school community projects give students and instructors a 
great chance to collaborate and build skills that will help them succeed academically. School 
community projects can provide an opportunity for students and teachers to work together and 
develop skills that are important for academic success. Some specific examples of those skills 
include problem-solving, communication, collaboration and leadership, all of which are invaluable 
for learning and understanding (Brundiers et al., 2010). Community service projects can give 
students a chance to practice critical thinking and reflection as they evaluate the project and 
determine what went well and what needs improvement. These are just a few instances of the 
useful abilities that participating in school community projects can help students develop. 
Additionally, we discovered a significant connection between motivating teachers and students 
when planning school community projects. 


CONCLUSION 


It has been demonstrated that the project-based learning method and services as an action 
school community initiative have a beneficial effect on student motivation and academic 
achievement. PBL-based project management helps students improve their ATL-social and 
interpersonal skills. As a result, when the initiatives are being planned, they communicate to gather 
data and solicit feedback for the projects’ evaluation. The students engaged in this activity 
interacted with their colleagues and their rivals to come up with solutions during the game. A 
promising strategy that has the potential to significantly improve the performance of students and 
their well-being is Project-Based Learning which can incorporate the SDGs in educational settings. 
The achievement of the student-led initiative demonstrates the power of PBL in empowering young 
people to make a difference in their communities. Educators may think about using PBL as a 
pedagogical strategy in order to address complicated issues like the one raised in this article and 
to give students opportunity to apply what they have learned in a real-world situation. This study 
suggested that PBL and service as action in the school community are useful technique for fostering 
interdisciplinary research and cultivating attitudes supportive of group inquiry and reflective 
practice. The study’s overall contribution is to demonstrate the approach’s justification and the 
use of problem-based learning to provide the best possible learning environment. Teachers and 
administrators can improve PBL projects by creating specialized projects that encourage teamwork, 
critical thinking and problem-solving abilities, boosting students’ success in today’s challenging 
environment. 
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ANNOTASIYA 


Muasir maktabda ganclerla isin taskilinin aktualligi orta maktab muhiti 
cercivasinda ganclarin pozitiv yonda sosiallasmasi prosesinin 
ahamiyyatinin artmas! ila baglidir. Tadqiqatda empirik malumatlar 
asasinda paytaxtin numunasinds Qazaxistan Respublikasinin tahsil 
muassisalarinda ganclarla isin movcud vaziyyeti va perspektiviarini 
tahlil etmak maqsedi qoyulub. Maqalada 2020-ci ilin yazinda hayata 
kecirilan sosioloji tadgiqatin naticalari taqdim olunur. Arasdirma 
Uumumilikda 12 orta, orta ixtisas va ali tahsil mUassisasinda aparilib. 
Astana, Koksetau va Stepnogorskda Ug focus-qrup taskil edilib. 
Tadqiqat asasinda bela bir naticaya galinib ki, formal qruplar (sagird, 
talaba qrupu) daxilinda sexsi identifikasiya zaiflayir, aksina, qeyri- 
formal Unsiyyet va asuda vaxt qruplari ise artir. Yuxarida ifada edilan 
bu sartlar gargivasinde ganclarin ictimai birliklari ganclarin ictimai 
fealliginin legitimlasmasi Ugun aparici qurum kimi g¢ixis edir. Lakin 
respondentlar yerli ganclar taskilatlarinin faaliyyatini samarasiz olaraq 
deyerlandirirlar. Talabalar ganclar isinin taskilatgis! kimi tahsil 
taskilatlarini gorur. Tahsil mUuassisalarinde ganclar isinin vasitalari va 
formalar! muxtoalifdir. Onlardan an qabaqcil olanlari talaba ozUnuidaresi, 
genclar parlamenti, konullu faaliyyat va digarlaridir. Ganclarla isin 
asas faydali formalarindan biri da eyni dovrda var olan pedaqoji 
texnologiya prinsiplari asasinda qurulmus Maktab Vasitacilik Xidmatidir. 
Muallif ganc talabalarla bu qeyd olunan is formasinin taskilinin asas 
merhelalarini va mazmununu tasvir edir. 


Agar sozlar: Ganclar, doviatin ganclar siyasati, yunoqogiya, ganclarla 
is, maktabin tahsil potensiali, talabalar, ganclarin ictimai birliklari/ 
taskilatlari, talaba 6zUnuidaresi, maktab vasitacilik xidmoatlari. 
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ABSTRACT 


The relevance of organizing youth work in a modern school is because of 
the growing importance of the process of positive socialization of young 
people in the conditions of a secondary school. The purpose of the study is 
to analyze, based on empirical data, the state and prospects of youth work 
in educational institutions of the Republic of Kazakhstan in the case of the 
capital region. The results of a sociological study conducted as a part of the 
research project in the spring of 2020 are presented. The study was 
conducted within 12 secondary, secondary specialized, and higher education 
institutions. Three focus groups were held in the cities of Astana, Kokshetau, 
and Stepnogorsk. As a result of the study, it was concluded that personal 
identification within formal groups (class, student group) is weakening and 
on the contrary, identification with informal communication and leisure 
groups is increasing. Under the conditions given above, youth public 
associations act as the leading institutions for legitimizing the social activity 
of young people. However, the respondents assess the activities of domestic 
youth organizations as ineffective. The student understands the organizer of 
youth work, first of all, educational organizations. The arsenal of means and 
forms of youth work at school is diverse. The most advanced ones are 
student self-government, youth parliamentary and volunteer activities, and 
so on. One of the effective forms of youth work is the School Mediation 
Service built on the principles of peer-to-peer pedagogical technology. The 
author describes the main stages and content of the organization of the 
mentioned form of work with young students. The paper was carried out 
within the framework of the scientific project AR 14869235 “Youth work as a 
condition for the successful socialization of student youth” under the state 
grant-funding program of the Ministry of Science and Higher Education of 
the Republic of Kazakhstan (2022). 


Keywords: Youth, state youth policy, yunogogy, youth work, the educational 
potential of school, students, youth public associations/organizations, 
student self-government, school mediation services. 


Youth work in the modern school: Kazakhstani experience 


During XX century, many illusory myths about youth were created, idealizing, on the one hand, 
and negatively evaluating the life and behavior of the younger generations as a whole, on the other 
hand. Nevertheless, in order to predict present and future processes, a strictly scientific approach 
to youth problems plays an important role. It is a great importance of study of the interests and 
life plans, value orientations and real behavior of young people, taking into account all the specific 
historical and social conditions of their socialization. 

The country's tomorrow is largely determined by not only what kind of education young people 
will receive today, but also by how successfully they integrate into the system of social relations. 
The socialization and maturation of today's young people coincide in time with the process of 
modernization of all aspects of public life. Under these conditions, the state youth policy of the 
Republic of Kazakhstan is being formed?. 

Youth policy is a necessary condition for social progress, sustainable development of society, 
the goal of which is the creation and strengthening of legal, economic and organizational conditions 
for civic development and social self-realization of young people. However, any concept can remain 
on paper if the mechanism for its implementation is not thought out, and both the financial, 
economic organizational and personnel foundations for ensuring the tasks set are not created. In 
this case, we are talking about the pedagogical support of youth work. 

Pedagogical support for young people should be based on the effective youth work as “a set of 
means and forms of socialization designed to integrate the younger generation into social life, 
guaranteeing the necessary changes for individuals and society”*. Against the background of 
explained changes, there is a need to identify the socializing function of youth work which 
contributes to the conflict-free integration of the young generation of Kazakhstanis into society 
and the pedagogical technology of its actualization. 

In order to develop the theoretical and methodological foundations for organizing youth work 
as a technology for pedagogical support of the Republic of Kazakhstan state youth policy, a group 
of scientists from Abai Myrzakhmetov Kokshetau University under my scientific supervision within 
the framework of grant funding for the Ministry of Education and Science of the Republic of 
Kazakhstan program “Scientific Foundations of Mangilik El” (education of the XXI century, 
fundamental and applied research in the field of the humanities)" a scientific project "Yunogogy: 
Theory and Practice of Youth Work in the Conditions of Modernization of Public Consciousness" 
was developed and successfully implemented. 

Yunogogy is defined as “a branch of pedagogy that studies the pedagogical influence on a 
person in adolescence in the process of personal self-determination and the formation of his 
socially oriented thinking, as well as serving the processes of socialization and education of boys 
and girls” (Rozhkov, 2018). The complex nature of the study of the problem required the research 
group to: 

e To consider the trends in the development of the modern socio-cultural situation which 
indicate the urgent need for pedagogical support for work with youth in our country and 
abroad; 

e Identify and describe the main paradigms of socio-pedagogical work with youth, their 
worldview foundations, positive and negative sides; 

e Substantiate the need to build a new multicultural paradigm of youth work in the Kazakhstani 
socio-cultural space; 


' https://adilet.zan.kz/rus/docs/Z1500000285 
2 https://kargoo.kz/content/view/51/321330860?lang=ru 
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e Identify and describe the socio-pedagogical technologies of working with youth, their strengths 
and weaknesses; 

e  Tocharacterize and clarify the features of youth work within the framework of a differentiated 
approach (work with students and working youth, military personnel, informal associations, 
etc.); 

e Generalize, analyze foreign experience of working with youth and the conditions for its use in 
the practice of the Kazakhstani system of education and social services for the population; 

e To develop new educational and methodological materials on the positive socialization of 
young people and socio-pedagogical support for young people. 

At the first stage of the research work, we conducted a sociological survey to analyze the 
representation of Kazakhstani youth about the role and place of youth work in the progressive 
development of the country and the modernization of the public consciousness of Kazakhstani 
citizens (N=1500). The study was conducted in 12 of secondary, secondary specialized and higher 
education institutions. Three focus groups were held in the cities of Astana, Kokshetau and 
Stepnogorsk. 

In the course of the study, we paid particular attention to the role of personally significant 
agents of youth socialization. Psychologists note that in the process of socialization, a group of peers 
largely replaces parents. However, our study convincingly proves that in early adolescence, the 
influence of the family on a young person is still significant, especially in the context of the 
traditional way of family life. 

The structure of social communication within the youth subculture is mainly based on 
communication with their classmates or on a territorial basis. About 30% of the surveyed high 
school students consider themselves leaders within their youth companies, and 16% recognize the 
role of the performer, but not one respondent recognizes himself as an outsider or an outcast. At 
the same time, the majority of respondents (57%) find it difficult to answer about their social status 
in a small group. On the face of the problem of group identification and difficulties in social 
communication, affecting the holistic process of socialization of the individual. Informal 
communication with friends takes up most of the free time of today's youth. Priority is given to the 
active forms of leisure. 

Our study proved that personal identification within formal groups (class, student group) 
weakens, while identification with leisure groups, on the contrary, it increases. It is not worth seeing 
potential deviants behind all, even the most extravagant, youth groups. However, it should be noted 
that the group isolation, corporatism, isolation of youth informal groups that are not included in 
the system of broader social relations create the prerequisites for the unfavorable dynamics of 
group social orientation, “transformation”, the development of pro-social, leisure micro-groups into 
asocial, anti-social groups. It is in the development of a pro-social type of behavior that the mission 
of youth work lies (Teslenko, 2009). 

The modern model of youth work should be built on the basis of the World Program of Action 
for Youth which is presented in the form of ten priority areas: “Education”; “Employment”; “Hunger 
and Poverty”; “Environment”; “Drug Abusement”; “Issues of Protection and Health”; “Juvenile 
Delinquency”; “Organization of Leisure”; “The Status of Girls and Young Women”; “Full Participation 
of Young People in Society and in Decision-making”’. 

In Kazakhstani socio-pedagogical practice, the function of implementing these basic areas of 
work with the younger generation is assumed by youth public associations, which are one of the 


3 https://www.un.org/ru/sections/is 
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most important subjects and at the same time objects of youth policy, since they are based 
essentially on public and state in nature. Being an institution of socialization, youth public 
associations not only contribute to the formation and growth of the human capital of their members 
and participants through various forms of non-formal and non-formal education, but also 
contribute to the development of social ties, both within the younger generation and 
intergenerational and inter-institutional. In other words, youth public associations are the leading 
institutions for legitimizing the social activity of young people. 

According to our sociological survey, nowadays only 21.7% of young men and women are 
potentially ready to participate in the activities of youth organizations. The process of activation 
of youth associations outlined in recent years allows us to predict in the near future an increase in 
the number of young people who have expressed a desire to cooperate with youth organizations. 
Ultimately, this trend may lead to an increase in the number of youth organizations, which will 
eventually become the basis for strengthening the role of non-governmental youth associations in 
society. At the same time, the prospects of today's youth organizations do not cause optimism 
among 23.6% of young people, the other part of the survey participants (21.7%) consider the 
activities of youth associations only as an arena for realizing the ambitions of youth leaders. 

In the youth environment, there has not yet apparently been noticed a turn of the state towards 
young people and their vital interests, therefore, the activities of domestic youth organizations are 
assessed by the respondents as ineffective. If we take into account the fact that the majority of the 
young people surveyed in their value judgments proceed from ignorance of the results of their 
work, the problem arises of the effectiveness of existing youth organizations and their popularity 
among young people themselves. 

The quality of youth work is hindered by the lack of modern infrastructure. It’s important, that 
during the focus groups young people expressed a unanimous opinion on the preservation, 
strengthening of the resource base and the development of a network of institutions of additional 
education and others fulfilling a social order for the implementation of additional educational 
programs of various levels, intended for various categories and groups of young people. 

In the Soviet period, a rich experience was accumulated in working with young people through 
the system of social education in the person of the “Komsomol” and its children's wing (a pioneer 
organization). Considering that more than 90% of Soviet youth were its members, it was a structure 
of total influence on youth. It had a number of significant “conveniences” in terms of social control. 
First, it was characterized by a centralized management, a rigid vertical of management with the 
existence of primary organizations in almost all institutions, enterprises and educational 
institutions. Without touching on the content side of the matter and its ideological content, it should 
be noted that the organizational foundations allowed the Komsomol to solve most issues of youth 
policy, which did not exclude the growth of anti-institutional sentiments in the younger generation, 
a critical attitude towards bureaucracy and formalism demonstrated by the Komsomol. 

Young students see the organizer of youth work, first of all, educational organizations (70.5%). 
Indeed, the school at all times had a huge educational potential. The category “educational potential 
of the school” can be defined as the relationship, association, integration of all internal and external 
educational resources, the possibilities of the educational system of the school and the participants 
in the pedagogical process, aimed at developing and shaping a socially active and harmoniously 
developed moral personality (Teslenko, 2023). 

Since the beginning of 2021, a project of the Ministry of Education and Science “Concepts for 
the development of self-government bodies of students “School/Student Parliament” in the 
Republic of Kazakhstan educational organizations” is being implemented in all schools of the 
Republic (Rozhkov, 2018). 
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School parliaments are called upon: 

e To form legal and political cultures among the youth; 

e To promote the development of social activity of young people and the education of citizenship 
and patriotism. 

With all the variety of functions of youth parliamentarism, there is a main uniting one — 
identifying and representing the interests of young people, increasing the effectiveness of their 
participation in the life of the country, and forming a consolidated social order of youth to the state. 
Various forms of work achieve this, for example, public receptions for youth are designed to forma 
list of youth problems, monitoring the youth environment allows you to evaluate the effectiveness 
of the youth parliament, youth forums act as a tool in creating conditions for improving the situation 
of young people, expanding their participation in public life. 

However, in practice, we have a large number of problems that require a quick and effective 
solution. Unfortunately, we have to admit that in most metropolitan schools, student self- 
government is perceived as a game (for example: “Day of the Understudy”). On the face of the 
substitution of real student self-government by the system of KTD (collective creative affairs). 

At the present stage, student self-government in almost all schools is built through the all-state 
children’s organization “Zhas Ulan” which works according to a standardized program (Zerde, 
Rukhaniyat, Otan, Ecoalem, Zheti zhargy, Salauat, Enbek). Nevertheless, in modern conditions, it is 
possible to call obligatory to modernize student self-government with the branch of the children's 
organization into a separate faction of the School Parliament. It is a painful process for many 
organizers of the children's movement including counselors who are accustomed to working 
according to a well-established scheme. 

The main problem of student self-government is its isolation from the activities of the teachers’ 
council and parent committees. Student self-government in most of the Kazakhstan’s schools has 
remained as a means for “organizing events.” Because of the transition to distance learning in the 
context of the coronavirus pandemic, schoolchildren have become less active which negatively 
affects their socialization. Under these conditions, it is necessary to organize the study of young 
leaders, to include them in the system of social design. 

As an example of social design, I can cite my own project “School of Reconciliation: Peer to 
Peer’implemented by the Center for Support of Gifted Children and Talented Youth “Astana Daryny” 
(Teslenko, 2023). When starting the project, we proceeded from the understanding that the training 
of school mediators from among students is one of the priority tasks for the development of the 
mediation service of an educational institution. Mediation of conflicts between students, carried 
out by adults (teachers, psychologists), is often complicated by the difference in life experience and 
status of the conflicting parties and the mediator which is fixed in the traditional system of relations 
between participants in the educational process and makes it difficult to fully implement the basic 
principles of mediation. 

Despite the specified background, peer-to-peer mediation has a number of natural advantages: 
(1) schoolchildren have the opportunity to better understand the essence of the problems and 
experiences of their peers due to belonging to the same subculture; (2) there are no status- 
conditioned relations of power and subordination between peers; peer-to-peer interaction makes 
it possible to make the mediation process commensurate with the age of the conflicting parties; 
(3) “peer-to-peer” mediation contributes to the “normalization” of constructive ways of resolving 
emerging contradictions. 

Another trigger for the development and implementation of this program is the fundamental 
thesis of developmental psychology, which proclaims that the main neoplasm of adolescence is a 
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sense of adulthood. It is precisely on the development of a sense of adulthood, on its acceptance 
and understanding, that the program “School of Reconciliation: Peer to Peer” is directed largely. 
When developing the program, we proceeded from the fact that adolescents are distinguished by 
increased cognitive and creative activity, they always strive to learn something new, learn 
something and do everything in a real, professional way, like adults. The situation explained before 
encourages teenagers to go beyond the usual school curriculum in developing their knowledge and 
skills. 

In adolescence, you can create an environment where you can form such abilities as 
organizational skills, efficiency, enterprise and establish business contacts. Such personal qualities 
can develop in almost all areas of activity in which a teenager is involved and which is possible to 
be organized on a group basis: study, work, play, etc. There is a formation of the system of personal 
values that determine the content of a teenager's activities, his communication, selective attitude 
towards people, assessment of these people and their self-esteem. 

In the “Peer to Peer” program, a teenager is able to realize in himself the above-mentioned best 
personal qualities. In addition, participation in the program helps to develop such personal qualities 
as the ability to give feedback and reflect as a very important quality for a person in the modern 
education system. A teenager has the opportunity to engage in self-education, conduct independent 
search work, consider himself as a leader of group. 

In the process of learning at school, every teenager at least once was involved ina conflict (with 
other students, with teachers or parents), became an offender, a victim and an unwitting witness 
in their side. Since in a conflict situation, most often, the true causes of conflicts are not eliminated 
and the feelings of the conflicting remain unresolved, the creation of a school reconciliation service 
is extremely relevant. 

According to the Republic of Kazakhstan’s Law “On Mediation”, “mediation is a procedure for 
resolving a dispute (conflict) between the parties with the assistance of a mediator (mediators) in 
order to achieve a mutually acceptable solution by them, implemented by voluntary agreement of 
the parties”. Under this condition, “mediator is accepted as an independent individual engaged by 
the parties to conduct mediation on a professional and non-professional basis in accordance with 
the requirements of this Law”*. In other words, to resolve the most complex issues, which are 
impossible to be dealt by two humans on their own, a third party is invited, a neutral person — a 
mediator (from Latin mediatio — mediation). 

However, mediation does not play a role as an arbitration. The main difference is that the 
mediator in no way considers himself superior to the disputants, does not impose his opinion on 
them, and does not push them to any decision. It is a process as if he moderates the conversation, 
that is, he simply keeps the conflicting parties within certain boundaries, not allowing them to 
insult each other, get personal, move away from the discussion of the controversial issue or infringe 
on the interests of any of the participants. The offender fulfills a duty in which he necessarily 
compensates for the damage caused to him. 

The essence of the mediation process is that the disputants themselves have to come to a 
rational solution that will equally satisfy both parties, which will be clear to all participants, and 
the agreements will be seriously observed by them. Moreover, there will be no internal conflicts 
the disputants have worked out the solution themselves, they understand it from and to, agree with 
its essence. Therefore, the mediation service at school is often called the conciliation service. 


4 https://online.zakon.kz/Document/?doc_id=30927376 
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How to organize mediation at school? You need to find supporters of the idea to implement 
the activity. Therefore, it follows: 

e Inform teachers, children and parents about the creation of a mediation service at school, about 
its essence and basic principles; 

e To establish contact with the bodies in charge of mentioned area of social and pedagogical 
work with youth; 

e Draw up an intra-school document to regulate the work of the mediation service. 

For work, you will need a separate office where the school reconciliation service will be located 
(at first it may be a psychologist's office). An adult should definitely lead it. Today in Kazakhstan is 
introduced a crime prevention manager into the staff of educational organizations which has 
undergone the special training. It involves senior or average-level students in mediation. With an 
aim of implementing planned activity, it will be necessary to conduct a training course, for volunteer 
mediators with an initiative group of students, developed within the framework of the author's 
project “School of Reconciliation: Peer to Peer”. 

The program is based on the technology of “Peer to Peer”, when schoolchildren come together 
to learn mediation practices with the aim of subsequently applying this knowledge and skills in 
resolving disputes, preventing and resolving conflicts among peers, as well as to disseminate the 
acquired knowledge, skills, and experience among peers, junior and senior students. 

The “Peer to Peer” includes students-volunteers in grades 7-10 with the necessary personal 
qualities and a certain level of development of communication skills who have expressed a desire 
to take part in school mediation. 

Our practice demonstrates that the main criteria for selecting student volunteers are: 

e Interest in the mediation activities of the school mediation service; 

e Personal characteristics of students necessary for the implementation of volunteer activities. 
We propose to carry out the procedure for selecting future student volunteers at several stages: 
Stage 1. Stakeholder identification through key questions: 

1. Which student in your class do you turn to if you have a fight, are in a bad mood, or have 
something happened to you? 

2. We are creating a group of students who will help their peers resolve conflicts (who is 
interested in getting to know this at a higher level and learning more about it?). 

Stage 2. Selection of volunteers in the training “Peer to Peer” which resulted in a list of interested 
teenagers. 

Stage 3. Informing parents. Parents present their written consent for their child to participate 
in the School Mediation Service. 

Afterwards, you can transgress to the training of volunteers. The training program is designed 
for 20 hours, at the end of which all participants receive a certificate of a volunteer-mediator, 
confirming their competence. The content of the training program is aimed at solving the following 
tasks: 

e To inform the group members about the concepts: “conflict”, “styles of behavior in a conflict 
situation”, “mediation”, “mediator”; 

e To promote awareness of the personal resource for the implementation of intermediary 
activities; 

e Inform participants about the stages of conflict resolution; 

e To develop practical skills of conflict resolution. 

At first, by all means, children will be able to work under the supervision of an adult specialist. 
Subsequently, those who most successfully cope with their duties can be entrusted with the 
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independent conduct of the mediation procedure. Certainly, if we are talking about quarreling 
schoolchildren. If an adult (teacher or parent) is involved in the conflict, in that case an adult 
specialist should deal with such a situation. 

The School Mediation Service is a team of adults (facilitators) and adolescents (mediators) 
trained in mediation that seeks to: 

e Resolve the conflict situation in a constructive way; 

e To enable the communities existing in the school to understand each other and see in each 
person, based on personal rather than role-based relationships; 

e Reduce the level of aggressiveness in the school community. 

The “School of Reconciliation: Peer to Peer” program has been implemented since 2019, 588 
volunteer mediators have been trained in twelve metropolitan educational organizations. 
According to the rule, students are recruited on a voluntary basis from among the most active and 
responsible students, for example, members of school governments. During the training, students 
learn the skills of conflict-free behavior among adolescents; learn how to manage conflicts, conduct 
restorative mediation in and out of school. At the end of the classes, students take an exam and 
receive a certificate of a volunteer mediator. 

On September 23, 2022, on the basis of Astana’ school-gymnasium No. 26, the city’s flagship 
school for the development of mediation in educational organizations, Festival of School Mediation 
Services was held. In order to intensify work on the organization of School Mediation Services in 
the capital’s educational organizations, the participants expressed their desire to organize the quest 
show “My School - Territory of Mediation”. 

My experience of working with young volunteers-mediators confirms that the volunteer 
activity of students in this direction is an important factor in the socialization of the child's 
personality, since it contributes to the formation of such qualities as independence, activity, 
initiative, responsibility, and skill and, most importantly, the desire to find their place in life to be 
active and useful to society. 

There is no doubt that the “Ashyq Niet” city children's forum could become an effective platform 
for communication and interaction between the leaders of children's and youth public associations 
in Kazakhstan. Such platforms are an excellent place for the professional and personal development 
of young citizens of the country aged 12-18 where they can fulfill themselves and be heard by the 
adult and pedagogical community. School mediation can also become an important topic in the 
discussions of the forum. Courage in thinking, self-confidence, enthusiasm of the younger 
generation is an important guarantee of successful youth work for the sake of the country's well- 
being. 

The achievement of a professional level of organizing youth work in Kazakhstan is a significant 
phenomenon. In addition, the prospects for the development of the profession and the solution of 
urgent problems of the state social policy, including in the field of youth policy, largely depend on 
the quality of personnel. Nevertheless, it should not be forgotten that in modern conditions young 
people are not so much an object of social relations, but a real subject of the historical moment of 
modernization of all aspects of public life. 

An analysis of the problem of youth socialization during the period of modernization of the 
social system clearly demonstrates that the socio-economic situation that has developed in the 
country has most acutely influenced the behavior of young people and has had a strong impact on 
their lives. Proper state youth policy is the key factor for the sustainable development and stability 
of society. 
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ABSTRACT 


The article describes the significance of various pedagogical 
approaches in early childhood education. Pedagogical approaches 
play a special role in the early education and comprehensive 
development of children. Each pedagogical approach has its unique 
characteristics. In addition, they have common features. The main goal 
is to raise a person who meets modern requirements, is physically 
healthy, and has thinking, analysis, and judgment, as well as social, 
aesthetic, and creative abilities. From the given perspective, the role 
of teachers working in preschool educational institutions is a great 
importance. 


Keywords: Learning theories, pedagogical approaches, teacher, 
Montessori, Waldorf, Reggio early age. 
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Giris 


Dinya 6lkalerinin tahsil tarixina nezer ye- 
tirsak, erkan yasda tahsil hamisa aktual olub. 
Xususila muasir dévrda tahsil sahasinda onciil 
olan 6lkalarin vaxtila tahsilin ilkin pillasi olan 
mektabaqader tahsila dair apardiqlari tadaqi- 
qatlar hazirda da genis istifada olunmaqdadir. 
Bela tadqiqatlar bir sira beynalxalq va unikal 
pedaqoji yanasmalarin yaranmasi, hamcinin 
kurikulumlarin arsaya galmasina tekan verib. 
Pedaqoji yanasma modellari niya bu daracada 
aktualdir? Osas sabablardan biri odur ki, muixtalif 
pedagoji yanasma modellari erkan yash usaqlara 
o6yrenmak tictin daha genis imkanlar yaradir. 
Artiq bir cox 6lkalarda taninan va tatbiq olunan 
- Montessori, Reggio Emilia, Valdorf modellari 
tahsil sisteminda 6z yerini tutub, tahsilin 6yratma 
imkanlarini genislandirib. Har tig pedagqoji 
yanasma modeli beynalxalq saviyyada taninir. 
Qeyd etmak lazimdir ki, Montessori pedaqoji 
yanasmas!1 yarandigi giinden qisa vaxt arzinda 
digar é6lkalearda da yayilmaga baslayib. Bunu 
pedaqoji yanasmanin asas miiveffaqiyyeti hesab 
edirlar. Mazmun etibarila bu yanasmalarin har 
biri usagin hoartereafli inkisafina yonalib, tabii 
qurgu va materiallardan istifada, problemlarin 
humanist halletma istiqamoatlari olan kurikulum 
uzearinds qurulub. Bu ctir yanasma usaqlarin 
insan camiyyetina idraki, yaradici, saxsiyyat 
olaraq baxislarini formalasdirir. Bu baximdan 
Montessori, Reggio Emilia va Valdorf pedaqoji 
yanasmalarinin bir-biri ila oxsar cahatlari kimi 
asagidakilar1 g6starmak olar: 

e Har tic pedaqoji yanasma tahsila yeni baxis 
sistemi formalasdirmag tctin yaradilib; 

e Har tig modelda usaq 6yranmanin marke- 
zindadir, mévgeyina gora farqler ayird edila 
bilar. 

Malumdur ki, pedaqoji yanasmalarin oxsar 
cahatlari ila yanasi, har birinin 6ztinamexsus 
xlsusiyyotlari da vardir. 


MONTESSORi PEDAQOJi YANASMASI 


Qisa malumat. Montessori pedaqoji yanasma 
modeli 1900-citi illarin avvalinda Romada, Maria 


Montessori terafindan tertib edilib. O, alilliyi 
olan usaqlarla islamak ti¢tin yaratdig1 meto- 
dologiyadan sonra 1907-ci ilda, “Casa dei Bam- 
bini’da 4-7 yaslari ahata edan “Usagqlar evi” 
layihasini hayata kecirmaya baslayir (Edwards, 
2002). Qisa mtiddat arzinda bu metodologiya 
Amerikada, daha sonra isa Avropa va Hindis- 
tanda mashurlasmaga baslayir. Onun tablig 
etdiyi fikirlar tahsil carayani tictiin olduqca 
radikal idi. Montessorinin saxsi nazariyyasi 
6zliiytinds usaq inkisafini olduqca farqli va 
tarixen daha méhkam formada ehtiva etdiyi 
uctin digar pedaqoji yanasmalarin qurulusunda 
biinovres rolunu oynayib (Malaguzzi, 1998). Bu 
yanasma usaqlarin 6yranma prosesinin va 
inkisafetdirici mthitin tarbiyaci-mtallim tara- 
findan izlanilmasinin shamiyystini vurgulayir. 

Nazari asaslart. Pedaqoji yanasmanin asasin1 
koqnitiv-konstruktiv 6yranma nazariyyasi taskil 
edir. M.Montessori inanirdi ki, usaq marhalalerla 
oyranmalidir: doguldugu gtindan 3 yasa qadar 
olan marhola - siiursuz manimsama, 3 yasdan 
6 yasa qadear olan marhala isa stiturlu manim- 
same doévrti adlanir (Edwards, 2003). O, Piajenin 
fikirlarinden tasirlanarak miixtalifyash usaqlari 
eyni qrupda birlasdirir. Montessoriya gora, 
usaqlar tam inkisaf etmali idilar. Bu fikir zehnin 
va ureyin inkisafinin 6yranma zamani alda 
etdiyi tacriibalar vasitasila tamamlanacagini 
nazarda tuturdu. Onun fikirlarina asasan tahsil 
yalniz 6yratmakdean ibarat deyil, ham da usagin 
psixoloji inkisafina yonalmalidir (Lillard, 2005). 
Bir ¢ox pedagoqlara géra, mahz Montessori 
pedaqoji yanasmasinda her bir detal sanki 
ruhun da inkisafina xidmat edir. 

Miallimin rolu. Tarbiyaci-muallim gozago6- 
runmez icraedici rolunda ¢1xis edir. O, usaqlarda 
6ziinsinam formalasdirmagq ticiin 6yranma 
zaman onlara mane olmamalidir. Belalikla, 
usaqlarda ham da 6zunti idara etmak kimi 
bacariq formalasir. Hamcinin miiallim usaqlari 
real alamla yaxindan tanis edir, bu tanisliq da 
onlarin tak va ya qrup halinda, hiss tizvlari 
vasitasila, tacruba asasinda 6yranmelarina sarait 
yaradir. Bununla yanas1, mtiallim pedaqoji pro- 
sesi ela idara edir ki, usaqlarin hiss tizvlari 
vasitasila onlarin ehtiyac va istaklarina uygun 
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o6yranmeasi Uctin alverisli miihit yaransin (Miller, 
2011). Bu sababden, bazi pedaqoqlarin fikrinca, 
Montessori pedaqoji yanasmasinda miiallim 
o6yranmak tigin mthiti yaratmaqla daha aktiv 
rola malik olur. Jlava olaraq, muiallim usaqlarin 
bir-biri ila insiyyat yaratmasina da 6nem verir 
va miinasibatlarin formalasmasi tictin onlarda 
6ztintiidaraetma, intizam bacariqlari formalas- 
dirir. Yalniz konflikt yarana bilacak vaziyyatlarda 
mtallim har hansi formada mitidaxila edir. 

Otraf muhitin rolu. Montessori pedaqoji 
yanasmasina gore otaqlar mtiayyan vasaitlarla 
zangin olmalidir. Kicik yash usaqlar vasaitlardan 
yeni na isa 6yranmak, har hansi masalani 
arasdirmag liciin istifada eda bilarlar. Miiallimler 
usaqlari onlarin inkisaf ehtiyaclarini qarsilamaga 
koémoak edacek vasaitlarla tamin etmak ticiin 
musahidealar aparirlar. 

Yanasmanm tacrtibada tatbiqi. Bu pedaqoji 
yanasmaya asasan biliklar sensor tizvlarin vasi- 
tasila tacriiba edilarak manimsanilir. Tapsiriq 
verildikdan sonra usaqlar onu boyuklerin mii- 
daxilasi olmadan tamamlamagq tictin havaslan- 
dirilirlor. Usaqlar kicik yaslarda bir sira akademik 
biliklara yiyalanirlar. Oyranma prosesinda 
usaqlar istifadasi rahat olan, haraki va rangli 
didaktik materiallardan genis formada istifada 
edirlor. Bu materiallar vasitasila riyaziyyat, rang, 
6lcl, oxuma va yazma qabiliyyotlari inkisaf et- 
dirilir. Bas 6yranma zaman hansisa ugursuzluq 
bas versa? Bu zaman usaqlar yenidan cahd edir 
va 6z sahvini 6zU diizaltmis olur. Buna gora 
Montessorida istifada olunan materiallar 
orijinaldir va usaqlara 6zlarini korrekta etmak 
imkanini verir (Lillard, 2013) . 

Montessori pedaqoji yanasmasinin baslica 
6zalliyi ondan ibaratdir ki, burada usaq ona 
maraqli olan, onu calb edan hadisa va asyalari 
oyrenir. Montessori inanirdi ki, usaqlar uzun- 
miiddatli is prosesindan zévq alirlar. Onun 
tabiri ila desak, mtiallim haqiqatan inanmalidir 
ki, usaq onu calb edan, ona maraqli olan kicik 
bir hissani miiallimdan avval tapanda 6z haqiqi 
menevi dtinyasini tapmis olacaq. 

Is formalari. Mixtalif yash usaqlar inkisaf 
moarhelalarina géra qruplasdirilirlar (0-3 va 3- 


6 yas). 
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Muasir d6vrda da bu 6yranma nazariyyasi 
asasinda dtinyanin bir ¢ox dlkalarinda mak- 
tabaqadar tahsil miiassisalari fealiyyat géstarir. 
Montessori asasinda qurulan bag¢alardan birini 
nimunsa kimi géstearak: 3-6 yas arasi usaqlar 
moektaba - “Usaqlar evi” adlanan yerda gedirlar. 
Hear sinifda mixtalif yas qruplarindan 20-30 
usaq va musllimlarden ibarat bir qrup (ham 
rahber, ham da kémakci) vardir. Siniflarda ham 
mtistaqil 6yranma, ham da sosial garsiliqh alaqa 
imkanlarini tamin etmak tic¢iin ferdi va qrup 
halinda yerlasdirilmis kicik masalar var. Oyranma 
materiallari sinifdaki raflara yerlasdirilir va 
muallim avvalca faaliyyatlari taqdim edir, sonra 
usaqlar na edacayini va na qader miiddatda 
edacaklarini 6zlari seca bilarlar. Riyaziyyat, dil, 
musiqi, incasanat va madaniyyat tizra akademik 
faaliyyatlar cox praktikdir (“North American 
Montessori Center”, 2023). 


VALDORF PEDAQOJi YANASMASI 


Qisa malumat. Valdorf pedaqoji yanasmas1 
1919-cu ilda Rudolf Steiner tarafindan Al- 
maniyada yaradilib. Buna sabab fabrik iscilarinin 
usaqlari icin maktab yaratmaq tasabbtist idi. 
Steiner usaglarin moeneviyyatini inkisaf 
etdirmayin vacibliyina inanirdi (Edwards, 2002). 
O, Rousseaunun fikirlorindan ilhamlanaraq 
iddia edirdi ki, usaqlar tabii, qaygikes va rahat 
miuhitds, boyiiklarin xaricdan miidaxilasi ol- 
madan boyiimolidirlar. Pedaqoji yanasmanin 
asasinda bela bir fikir dayanir ki, insanlara 
onlari shata eden tabii alami kasf etmak imkan1 
verilsa, onlar tabii yolla inkisaf edacaklar.. 
Steinerin asas maqsadi texnologiyanin insana 
verdiyi pis tasirlarin madaniyyatda yarada 
bilacayi problemlara kéklanmak idi. O, tahsilda 
ela yenilik yaratmaq istayirdi ki, catinliklarin 
ohdasindan gala bilacak usaqlar yetissin. 

Nazari asaslart. Pedaqoji yanasmanin asas1 
6yratma va dyranmeanin humanist ideyalarla 
taskilidir. Steiner bu fikirla razi idi ki, usaqlar 
boyiiklarin ditinyasindan kanarda, 6z tabiatlarina 
uygun boyiimalidirlar. Valdorf pedaqogikasinda 
asas amil s6z azadligidir (Damovska, 2005). 
Pedagqoji yanasma usaqlarin hertsrefli inkisafina, 
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insanin ruhuna azadliq vermaya xidmoat 
etmoalidir. Bu yanasma hamcinin, usaqlarin 
emosiya va hisslarinin inkisafini da nazarda 
tutur. Steiner konstruktiv pedaqogikada tablig 
olunan fikirlorla deyil, hartarafli manevi inkisafa 
asaslanan humanist ideyalarla daha ¢ox hamfikir 
idi (Kane, 2011). Valdorf pedaqoji yanasmasin1 
an yaxs! izah edan xarakteristika isa daim inkisaf 
edan insandir. O, hamcinin biitiin usaqlarin 
gozalliklari sevmasi va incasanatla bagli olmasi 
uctin calisirdi. Digar pedaqoji yanasmalarda 
oldugu kimi burada da 6namli olan her bir 
usagin 6ziinamexsus ehtiyaclarina kéklanmekdir. 
Usaq inkisafinda 7 yasa qader xiisusi dévrditir 
va bu dévr arzinda onlar hamisa azad, inkisaf 
edan, 6yranen varliqlardir. 

Miallimin rolu. Miiallim Reggio va Montes- 
sori pedagqoji yanasmalarina nisbatan burada 
daha cox usaqlarda birgalik va barabearlik hissi 
formalasdiran, miidaxila edan manevi baladci 
rolundadir. Bununla yanasi, usaqlarin bir-birinin 
va atraf muhitin qaygisina qalmaga havaslen- 
dirilmasi da asas sartlardandir. Valdorf pedaqoji 
yanasmasinda miallim hamisa usaqlarin yaxsiliq, 
haqigqat, gézallik 6yranmasina va daim onlarin 
inkisafinin izlanmasina baledcilik edir. Usaqlarin 
davranis1 ila bagh problemlarla tizlasdiklari za- 
man ya faaliyyat novi dayisdirilir, ya yeni hekaya 
danisilir, ya da onlara incasanat noviinden 
nimuns gostarilir. Xiisusila, nagil va hekaya 
danismaq sistemin asas hissalarindan biridir. 

Otraf mihitin rolu. Muhit tabii kompo- 
nentlardan taskil edilmali va qaygi ila ahata 
olunmalidir. Oyuncaqlar va vasaitlar daha ¢ox 
al ila diizaldilir, material olaraq taxtaya tstiinltik 
verilir. Tabiati taranntim etmak tictin tabiatda 
olan miixtalif ranglardan istifada edilir. 

Yanasmanin tacriibada tatbiqi. Erkan yash 
usaqlar 6yranme prosesina ilk dafa miiallimlarini 
taqlid etmokla baslayirlar. Maktabaqader tahsil 
miuiassisalarinda asas fikir “tatbiq edarak 6yran- 
mak’ dir. Kicik yash usaqlar hekayaler, mahnilar, 
keyfiyyotli materiallarla is, diizgin davranis 
formalar! vasitasila fiziki va nitq inkisafi, maraq, 
diistinca va texeyytiliin galacak inkisafinin 
asasina yiyalanirlear. Bu pedaqoji yanasmaya 
asasan, 7 yasa qader usaqlara he¢ bir oxuma, 


yazma, riyazi bacariqlar 6yradilmir. Bunun 
avazinda onlara oynamag va kasf etmak tic¢iin 
daha cox zaman verilir. Usaqlar boyiik yaslarda 
6yranmak tictin zeruri olan enerjini va ya oy- 
namaq hevasini erkan yaslarda itirmamolidirler. 

Valdorf metodunda 6yranme prosesi ardicil 
hayata kecirilir: avvalca tanishq, sonra tanisligdan 
tacrtiba, tacrtibadan isa mixtalif anlayislar alda 
edilir. Sadalanan tic addim haqigqi 6yranma 
prosesinin asasini taskil edir. Oyunlar isa ham 
aylanca, ham da fiziki aktivlik xarakteri dasiyir. 
Metod miivllimlarin hekayalari va usaqlarin 
qiymoatlandirilmasi ila 6yranma imkanlarini 
genislandirir. Valdorf pedaqoji yanasmasinin 
terefdarlar1 muiasir texnologiyanin usaqlarin 
inkisafimkanlarini va yaradiciliq qabiliyyatlarini 
meahdudlasdiracagini dustinditiklori tigiin otaqda 
heg¢ bir texnoloji avadanliqdan istifada etmirler. 
Bunu da geyd etmak lazimdir ki, “tahsil bir 
incasanatdir’— diistincasi mévzunu estetik mtihit 
yaratmaqla usaqlara asilamagi iddia edir. Xtisusi 
rolu olan hekayalarin dinlanilmasindan sonra 
da usaqlar alda etdiklari bacariqlar vasitasila 
hekayalar haqqinda fikirlarini ya badiilasdirib 
danisir, ya da sylancali tamasa quraraq ifada 
edirlar. 

Is formalari. Qruplarda eyni yash usaqlar 
istirak edirlor. 

Dovriimtizda bu nazeriyyenin tatbigina Bo- 
yuk Britaniyada olan tacriibani niimuna géstara 
bilarik. Bu Britaniyadaki Valdorf Maktablari 
1945-ci ilda Maykl Hall Valdorf Maktabinin 
yaradilmasi ila basladi. Valdorf maktablari 
hamisoa birga tahsili, tam shataliliyi tablig edir. 
Buraya inanc va mansayi mixtalif olan 3 
yasindan 18 yasina gader her ctr gabiliyyotli 
usaqlari gabul edirler. Ailalar va mitiallimler 
luctin festivallar, teatr tamasalari taskil olunur, 
mekteb yarmarkalari vasitasila icma tadbir- 
larindan z6vq almaq ticiin ¢oxsayli imkanlar 
yaradilir. Valdorf nazariyyasinin tistiinliytt 
usaqlarin erkan ixtisaslasmaq evezins, byranma 
prosesinda sevinc tapmagq va usaqligin zangin- 
liyini yasaya bilacakleri yaradici bir 6yranma 
muhitini tamin etmakdan ibaratdir. Valdorf 
tadris program biittin usaqlari nazera alan 
tahsil prinsiplarina asaslanan cevik bir pedaqoji 
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talimatdir, usagin inkisafinin mixtealif marha- 
lalarina uygun islamek ii¢tin hazirlanib. Har 
bir sagirdin fiziki, emosional, intellektual, madani 
va moanevi ehtiyaclarina eyni saviyyada diqqat 
yetirilir, dars programinin asas fenlari tematik 
bloklarda tadris olunur va biittin darslar badii, 
praktiki va intellektual mazmunun balansini 
ehtiva edir. Markazi Avropada ilk Valdorf 
mektabinin agilmasindan ¢ox sonra bu tehsil 
diinyanin her yerinda va har sahada insanlara 
ilham vermakda davam edir. Valdorf maktablari 
suratla dayisan va qeyri-mutisyyan dunyanin 
talablari ila miibariza apara bilan hartearafli va 
balansli insan yetisdirmeak iiciin ciddi ntifuza 
malikdir. Valdorf mazunlari diinyaya olan 
maraqlari va bacariqlari ila sonraki tahsilda va 
is yerlarinds qiymotlandirilir (What is Waldorf 
Education?, 2023). 


REGGIO EMILiIA PEDAQOJi YANASMASI 


Qisa malumat. Bu pedagqoji yanasma Loris 
Malaguzzi tarafindan 1944-cii ilda Italiyanin 
Reggio Emilia saharinda yaradilib. Osas ideya 
usaqlar arasinda samekdasligin inkisafi, mtistaqil 
o6yrenmea bacariqlarinin formalasdirilmasi va 
camiyyatla usaq arasinda alaqanin diizgiin 
qurulmasidir. Bu metodda atraf mtthit mihtim 
rol oynayir. Usaq 6zti tadrisin markazinda 
dayanir va 6yranmea prosesinin yaradicisidir. 
Bu baximdan, mthit 3-cti miiallim hesab olunur 
(Rinaldi, 2006). Emilia pedaqoji yanasmasinda 
idrakin inkisafi asas hadaflardean biri oldugu 
uctin mthitin usaq idrakinin inkisafina takan 
vermasi, bununla yanas1, fiziki va sosial cahatdan 
inkisafina da sarait yaratmasi lazimdir. 

Nazari asaslart. Pedaqoji yanasmanin asas1 
sosial-konstruktivizm nazeriyyasina asaslanir. 
Montessori, Piajenin fikirlarina asaslanaraq 6zii 
O6yranen usagin tarafdari idisa, Malagizzi, 
Vigotskinin fikirlarina asaslanir va qeyd edirdi 
ki, 6byranmea prosesi takbasina deyil, boyiiklar 
va usaqlarla olan sosial mtinasibata asaslananda 
daha effektli olur. 

Miuallimin rolu. Miallim usaqlarin 6zlerinin 
qarar vermasina va yekun naticaya galmasina 
cavabdeh olan baladcidir. O tez-tez ciitliklorla 
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islayarok, usaqlarin istaklari haqqinda sohbatler 
aparir va onlarin bir-birina kbmek etmasina 
serait yaradir. 

dtraf muhitin rolu. Reggio Emilia metodunda 
atraf miihit usaq-usaq, boyiik-usaq arasinda 
olan sosial alaqanin gostaricisidir. dtraf mthit 
ela taskil olunmalidir ki, burada camiyyat va 
onun dayarlari 6z aksini tapsin. Mahz bu 
baximdan atraf mthita 3-cti miiallim deyirlar. 

Yanasmanin tacrtibada tatbiqi. Pedaqoji 
yanasmanin asas istirakcilari olan kicik yash 
usaqlara harakeat etmak, qulaq asmagq, gormak, 
dadmagq, toxunmag, miisahida va kasf etmak 
imkani verilmalidir. Bunun Uctin yaradilan 
dastaklayici va inkisafetdirici mtthit traf alami 
dark etmaya, yeni biliklar alda etmaya xidmat 
edir (Rinaldi, 2001b). Oyranma prosesinda 
amakdasliq Emilia pedaqoji yanasmasinin 
novbati asas hadofidir. Aila ila tahsil mtiassisasi 
arasinda six alaqa vardir. Usaqlarin gqiymatlan- 
dirilmasi isa portfolio asasinda aparilir, burada 
inkisafin biittin sahaler tizra géstaricilari qeyd 
olunur. Miiallim bu yolla usaq inkisafin1 mear- 
halalarla éyranir. [lk talim giiniindan etibaran 
3 il arzinda usaqlarla eyni miiallim ¢alisir va 
bu miiddat arzinda onlar mtisahidaci kimi usaq- 
larin ehtiyac va talablarini miiayyenlasdirirlar. 
Bundan sonra isa 0, haftalik plan asasinda har 
bir usaga fardi 6yranmea va herteareafli inkisaf 
uctin genis imkanlar acgir. Demokratik formada 
taskil olunan 6yranma prosesinda usaqlarin 
6zlarinin 6yranmasina haves formalasdirilir. 
Birga amakdasligin asas siitunu layiha metodu 
hesab edilir. Layiha metodu ila is uzunmtddatli 
va naticayonlti taskil olunur. Miiallimla usaq 
birga hans materiali secmayi, nayi alava edib 
va ya dayismayi miizakiro edir, fikir miibadilasi 
aparirlar. 

Is formalari. Mixtalif yash usaqlarin eyni 
qrupda birlasmasi Emilia pedaqoji yanasmasi 
uctin da xarakterikdir. Montessori pedaqoji 
yanasmasina gora miixtalif yasllar inkisaf 
merhalalarina géra qruplasdiniirsa, R.Emilia 
pedaqoji yanasmasinda bu qruplasma usagin 
ondan daha “bilikli” olan yoldasindan 6yrana 
bilmasi fikri asasinda yaradilir. 

Hazirda Reggio Emilia nezariyyasinin sinif 


Maktabaqadar tahsil pillasinda Montessori, Valdorf va Reggio Emilia 6yranma nazariyyslarinin ahamiyyati 


otaqlarinda istifada olunan tisullari kimi asa- 

gidakilari g6starmak olar: 

e Sensorlu masa lzarinda qumla qazmaq va 
tokmak; 

e Rassamliqla bagli tacrtiba aparmagq, kagizda 
va ya diger materiallarda rasm ¢akmak; 

e Bocaklari, yarpaqlari va cicaklari kasf etmoak, 
oyun meydancasinda tapdiqlari asyalari 
siralamaq va toplamaq; 

e Usaqlarin fikirlarini ifada etmasi va aralarinda 
sohbatlari tasviq etmak tictin miizakirslar 
planlasdirmaq; 

e Fotosakillar, mtizakirslar, videolar va ya sas 
yazilari vasitasila usaqlan fikirlarini qeyd 
etmoaya havaslandirmak; 

e Rags etmak, gqagmag va diger fiziki haraketlar; 

e Musiqi masgolalari; 

e otraf mthit haqqinda bilik qazanmaq ii¢tin 
aciq havada oynamag va arasdirmaq; 

e Usaqlarin 6z aralarinda va usaqlarla miial- 
limlar arasinda amekdasligi va problemlarin 
hallini tasviq etmak (Reggio Emilia Examples 
in the Classroom, 2021). 

Miasir tahsil texnologiyalari dayisdiyina 
gora, hatta tahsilin yenidan konseptuallas- 
dirilmasinda Montessori, Valdorf va Reggio 
Emilia kimi ananevi tahsila alternativlarin 
nezere alinmas! iralilayis Ugtin vacibdir. Miimktiin 
miivaffaqiyyat va ya uygunlasma variantlar1 
haqqinda melumat alda etmak ti¢tin an yaxs1 
menbalear malumdur va iqtisadi cahatdan inkisaf 
etmis 6lkalarda bu alternativ metodlarin 
istifadasi ila bagli mtiqayisali tadgiqatlar da 
aparilir. Lakin he¢ bir 6lkanin tahsili yeni 
ideyalarin bu xiisusi kontekstda uygunlugunun 
tahlili olmadan inkisaf etmir. 

Muasir tadgiqatlar maktabaqader tahsilin 
ahamiyyetini va onun usaqlarin inkisafi ila bagl 
akademik, zehni, psixoloji va sosial tasirlarini 
oyranir. Bu artan malumatliliq, diinyanin biitiin 
olkalarinda maktabaqader marhalanin usagin 
formalasmasinda rolunu arasdirmaq icin 
tadgiqatlarin daha coxsaxeli mazmunda apa- 
rilmasini tasviq etdi. Diinyada maktabaqadear 
tahsilda alternativ tahsil modellarinin aras- 
dirilmasinin dastaklanmasi layiqli bir hadef- 
dir. Miixtealif madaniyyat kontekstlarinda bu 


modellarin qiymatlandirilmasina elmi vaxt va 
say sarf etmak vacibdir. Hamin modellarin 
galacakda biittin dinyada erkan usaqliq tahsili 
carciveasinda tatbiqinda madani uygunlasmalar1 
nezera almaq da faydali ola bilar. 
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ANNOTASIYA 


Qiymatlandirma istanilan insanin tahsil hayatinda muayyan deraceda 
rol oynayan, her bir muallimin talim va tadris dovrunds diqqgat yetirmali 
oldugu bir prosesdir. Talaba nailiyyatlarinin giymatlandirilmasi Ugun 
har hans! usul segilarken bir sira prinsiplar nezera alinmalidir. Onlardan 
biri da etibarliliq prinsipidir. Bu prinsipin duzgun tatbigi ila ham 
oyrananlarin olg¢ma Usuluna (alatina), qiymatlandirma prosesina olan 
inamlari artar, ham da alda olunmus neticalar novbati deta istifada 
ugun yararli olar. Yazili imtahanlar digar dlgma alatlarina nisbatan 
daha diqgetli hazirlanmali va tahlil olunmali olan dlgmea alatidir, cunki 
bu imtahan novu Ugin standart cavabin musyyen edilmasi qeyri- 
mumkundiur. Har bir talaba suala farqli yanasa, cavablari tahlil edan 
muallim da bu cavablari muxtalif sakilda giymatlandira bilar. Bu 
sababdan, imtahan suallarinin hazirlanmasi zaman etibarlilig 
prinsiplarina xUsusi diqqat yetirilmalidir. Maqalada giymatlandirma 
prosesinin mahiyyati, dlgma alatinin giymatlandirmanin etibarlilig 
prinsipina uygun olaraq neca hazirlanmali oldugu, tartib usullari 
arasdirilib, yaranmis problemlar Ugun hall yollari taklif olunub. 


Agar sozler: Qiymatlandirma prosesi, yazili imtahan, etibarliliq prinsipi, 
olgma alati, giymatlandirmea Usullari. 
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acetate 

Babayeva G. (2023). Compatibility of 

the written exams to the principle of ~~ The evaluation process plays a role in the educational life of any 

realibity of assessment. Azerbaijan person to some extent, and all teachers need to be aware of the 

Journal of Educational Studies. F : : : 

Vol.704, Issue Il, pp. 94-100 mentioned duty in the learning and teaching process. There are a 
number of principles that should be considered during the process of 
choosing a method to assess student achievements. One of the 
referred principles is the principle of reliability. With the correct 
application of a principle that the article focuses on, students’ 
confidence in the measurement tool and evaluation process will have 
an ability to be increased and the obtained consequences will be 
useful for the next time to make a comparison. As it is impossible to 
define a standard answer for the mentioned type of examination, 
written exams are a measurement tool that should be prepared and 
analyzed more carefully than other measurement tools. All students 
can have an approach to the question from a different point of view. 
In addition, the teacher who analyzes the answers can evaluate given 
answers in different ways. According to the explained reason, the 
reliability principles require specific attention during the preparation 
of exam questions. In the article, the essence of the assessment 
process, how the measuring instrument should be structured 
according to the principle of reliability of assessment, the methods of 
construction were examined and solutions were proposed for the 
problems that were revealed. 
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Giris 


Tahsil prosesi dérd asas elementdan iba- 
ratdir: Jlda olunmasi va inkisaf etdirilmasi 
nazerda tutulan hadaflear; Bu maqsedla talim 
va tadris prosesinin taskili; Talabalarin yeni 
bilik va bacariqlara yiyalanma prosesi; Bu 
davranislarin gézlanilan saviyyada alda edilib- 
edilmameasina nazaroat (Kutlu, 2016). 

Qiymatlandirmea talim va tadris prosesinin 
sonunda olan bir proses kimi goériinsa da, biitiin 
talim miiddatini ahata edir. Bu prosesin nati- 
casindsa 6yrananlar miisyyan daracada kate- 
qoriyalasdirilir, tahsil faaliyyatini dayandirir va 
ya davam etdirir. Bu cir ahamiyyotli proses 
musyyen prinsiploara asaslanir. Hemin prinsiplerea 
laqeyd yanasilmasi 6yrananlearin tahsil faaliy- 
yatina birbasa tasir eda bilar. Qeyd olunanlara 
asason hear bir mtiallim qiymeatlandirmea pro- 
sesina yuiksak diqqat yetirmali, qiymatlan- 
dirmeanin mahiyysti, onun etibarliliq prinsipi 
haqqinda asas anlayislardan xabardar olmalidir. 
Bu sakilda hazirlanmis 6l¢ma alsati (va ya 
qiymetlandirma prosesi) ugurlu va faydali 
naticalar vera, talabalarin bilik va bacariqlarinin 
obyektiv sakilda giymetlendirilmasina zamin 
yarada bilar. 

Bir sira komponentlerdan ibarat olan qiy- 
motlandirma anlayisina mixtolif tariflar verilib: 

Stivens giymatlandirma prosesini “qaydalara 
uygun olaraq obyektlara va ya hadisalara 
nomroelarin verilmasi” kimi izah edir (Carmines 
& Zeller, 1979). Bu tarifin problemi dlc¢tilacak 
hadisalarin obyekt va ya hadisalar kimi adekvat 
sokilda xarakteriza oluna bilmayacak qadar 
miicarrad olmasidir (Carmines & Zeller, 1979). 

Sosial elmlara daha ¢ox uygun gelan torif 
Blalok tarafindan taklif olunmus 6l¢maya an 
faydali sakilda “mticarred anlayislarin empirik 
gostaricilarla salaqalandirilmasi prosesi” 
(Carmines & Zeller, 1979) kimi yanasilmalidir. 
Umumi konsepsiya baximindan isa giymat- 
landirmaysa “aldaki xtsusi mana malumatlarinin 
- gostaricilarin tasnifati tigiin tadgiqatcinin 
beyninda agiq, mtitasakkil plani ahata edan 
bir proses” (Carmines & Zeller, 1979) kimi 
baxilmalidir. 
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Qiymatlandirmanin asas maqsedi muisayyen 
tadris prosesinin sonunda etibarli va asasli 
sokilda alda edilmis musahidoloarin naticalarina 
asasen tahsil proqramlarinda (kurikulumda) 
olan catismazliqlar1 mtiayyan etmak, onlarin 
aradan qaldirilmasi tictin tadbirlar gormak va 
alda olunmus naticalari digar géstearicilarla 
miuiqayisa etmakdir (Kutlu, 2016). 

Talabalarin hazirliq saviyyalari, inkisaf 
saviyyalarinin (idrak, affektiv va psixomotor) 
monitoringi, 6yranme ¢atinliklari, mtiallimlara 
gealacek tadris prosesini planlasdirmaga kbmak 
edacak malumatlarin mtiayyan edilmasi, 
tahsilalanlann giiclii va zaif taraflarinin miiayyen 
edilmasi, onlarin galacak karyera planlamasina 
tohfa veracak malumatlarin alda edilmasi, 
musllimlarin tadris prosesinda istifada edacayi 
tadris va tedris materiallarinin samearoliliyinin 
mtisyyean edilmasi, tahsil programlarinin (kuriku- 
lumun) effektivliyini va samearoaliliyini miayyan 
etmak maqsadila malumatlarin alda olunmasi 
uctin qiymatlandirma prosesina miraciat edilir 
(Yasar, 2014b). 

Qiymatlandirma prosesi talim va tadris 
faaliyyati ila bag aks alaqanin tamin edil- 
masinda vacib rol oynayir (Baran, 2020). dlda 
olunmus naticalarin miigayisa edilmasi ila tahsil 
miiassisaleri catismazliqlarin aradan qaldiriimasi 
uciin mulsyyen tedbirler hayata kecirir, talabalar 
isa 6z nailiyyatlarini yuksaltmeays calisirlar. 


ETIBARLILIQ PRINSIPi VO ONUN 
OHOMIYYOTI 


Qiymatlandirma prosesinin dtizgiin taskili 
uciin onun etibarliliq prinsipina diqqat yetirmak 
lazimdir. Prinsipca etibarliliq eksperimentin, 
testin va ya har hans 6l¢ma prosedurunun 
takrar sinaqlarda eyni naticalari verma dara- 
casina aiddir (Carmines & Zeller, 1979). Masalan, 
etibarliliq amsali yiiksak olan imtahan na vaxt 
taskil olunmasindan, onun na qader muiddat 
davam etmasindan va cavabi kimin yoxla- 
masindan asili olmayaragq, eyni imtahan yenidan 
taskil olunduqda avvalki naticanin tasdiq 
olunmasi ehtimali daha ¢oxdur. Etibarliliq amsali 
asagi olan imtahanlarda isa talabanin bali 


Yazili imtahanlarin qiymatlandirmanin etibarliliq prinsipina uyguniugu 


qiymatlandirmeanin maqsadi ila bagli olmayan 
amillara gora dayisa bilar (Moskal & Leydens, 
2000). 

Qiymeatlandirmea alatinin etibarliligina tasir 
edan yanasmalara Moskal va Leydens “interrater 
etibarliliq’” va “intrarater etibarliliq” kimi istinad 
etmisdir (Moskal & Leydens, 2000). 

interrater etibarliligi. Qiymatlandirma 
alatlarinin etibarliligi talabanin balinin qiymat- 
landiricidan giymatlandiriciya dayisa bilacayi 
narahatligina aiddir. Talabalar tez-tez ballarinin 
miuvllimlarin subyektiv mtlahizalarina asas- 
landig1 imtahanlari tenqid edirlar. Masalan, esse 
imtahanini tahlil etmayin tisullarindan biri 
talabalarin cavablarini oxumag vo onlarin yazdig1 
miilahizalarin keyfiyyatina dair mthakima 
yuriitmakdir (Moskal & Leydens, 2000). Bu za- 
man talabaler alda edacakleri qiymeata (va ya 
bala) 6z cavablarindan daha cox mitllimin 
yanasmasinin tasir etdiyini diistintirler. Bunun 
qarsisini almaq iictin miixtalif meyarlardan 
istifada oluna bilar. Qiymatlandirms meyarlari 
her bal saviyyasinda gostaricilari rasmilas- 
dirmakla bu narahathiga cavab verir. Qiymat- 
landirma prosesina rahbarlik etmak ticiin bal 
seviyyoalarinin tasviri istifada olunur. Meyarlar 
qiymoatlandiricilar arasindaki variasiyalar1 
tamamila aradan qaldirmasa da, yaxsi tartib 
edilmis meyarlar bu uygunsuzlugqlarin bas 
vermasini azalda bilar (Moskal & Leydens, 
2000). 

intrarater etibarliligi. Bu tip etibarliliq 
qgiymatlandirmanin maqsadindan kenar olan 
faktorlarin qiymetlandirma naticalarina tasir 
gostarmeasina aiddir. Talaba cavablarinin qiy- 
motlandirilmasina tasir gdstara bilar. Masalan, 
muvllim yoxlama prosesinden yorula, zaman 
kecdikca tahlila daha az diqqat ayira bilar. 
Demali, talabanin cavabi digarlarindan daha 
avveal yoxlanilsa idi, farqli bal ala bilardi. 
Miallimin hamin gtin ahval-ruhiyyasi va ya 
qiymat yazilan talabanin kim oldugunu bilmasi 
da qiymatlandirmea prosesina tasir eda bilar. 
Qiymatlandirma prosesindaki uygunsuzluqlar 
talabalarin naticalarindaki haqiqi farqlardan 
deyil, giymotlandiricinin daxili tasirlarindan 
qaynaqlanir. Qiymatlandirma prosesi boyu 


qiymatlandirici ardicilligin qorunub saxlanmasin1 
tamin etmoak tctin mtiayyan edilmis meyarlara 
yenidan baxmalidir (Moskal & Leydens, 2000). 


ETIBARLILIQ PRINSIPININ 
YOXLANILMASI USULLARI 


Qiymatlandirmea alatinin etibarliliq saviy- 
yasini 6lg¢mak ii¢iin an genis yayilmis texnikalar- 
dan biri Kronbax alfasidir. Bu tisul qiymat- 
landirma prosesinin naticalari arasindaki kor- 
relyasiya (nisbat) dayarlarini hesablamaq ticiin 
istifada edilir. Takrar test tisulu zamani eyni 
qiymoatlandirmea alati eyni qrupda miixtalif za- 
manlarda istifada olunur va alinan naticalerin 
korrelyasiyasi tapilir. Paralel test tisulunu tatbiq 
edarken asas diqqat eyni mévzuya aid testin 
(6lcma alatinin) iki ekvivalent (paralel) for- 
masinin eyni qrupda eyni vaxtda istifada 
olunmas!i ila alda edilan naticalarin korrel- 
yasiyasin1 tapmaga yonalib. Bu Usul an ¢ox vaxt 
va resurs talab edan tisuldur. 

Demoak olar ki, istifada olunan btttin 
qiymatlandirma alatlarinda miisyyan xetalar 
olur. Yuxarida sadalananlar qiymatlandirma 
usullarinin xata saviyyasini 6l¢mak va onun na 
dsracada etibarl oldugunu mtiayyen etmak 
lctin istifada olunur. Oger testin etibarliliq 
saviyyasi 80 faizdan yuxaridirsa, onun ¢ox 
etibarli oldugunu, 50 faizdan asagi olduqda isa 
etibarli test olmadigini deya bilarik. 


YAZILI IMTAHANLAR V9 ONLARIN 
ETIBARLILIQ DOROCASiI 


Talim-tadris prosesinin naticalarini 6l¢ma 
alatlarindsan biri da yazili imtahandir. Yazili im- 
tahan zaman telabalardan bir ne¢a a¢giq suali 
6z sexsi milahizoalori ila cavablandirmalari talab 
olunur. Bu imtahanlar tictin sablon cavablar ol- 
mur, her bir 6yranan mévzuya 6z bildiyi kimi 
yanasa bilar. Bu isa qiymatlandirma noaticelarinin 
tahlili zamani bir sira anlasilmazliqlara sabab 
ola bilar. 

Yazili imtahanlar bir sira zaif cahatlara ma- 
likdir. Masalan, yazili imtahan zamani talabaler 
cavablandirmada sarbastdirlar. Suala uygun bir 
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ne¢a climla yazib, sonra isa daha yaxsi bildiklari 
basqa mévzu haqqinda yaza bilarler. Bu halda 
mullim cavablari yoxlayarken diqgatli olmasa, 
o talabanin dogru cavab verdiyini diistinarak 
yuksak giymet yaza bilar. Har talaba eyni 
movzuya farqli yanasdigindan, tamamila farqli 
cavablar ola bilar. Konkret standartlasdirma 
olmadi§i ticiin bazi hallarda qiymatlandirmanin 
obyektivliyi tamin olunmur. dksar hallarda bu 
imtahanlarda suallar konkret bir mafhum 
avazina, genis bir basliga aid olur. Bu zaman 
isa talabalar hamin mévzu haqqinda an yaxsi 
bildiklari hissadan bahs eda bilarlar ki, bu da 
qiymoatlandirilmasi nazarda tutulan bilik iizra 
diizgiin bal verilmamasi ila naticalanar. 

Suallarin cetinlik daracasi va daxili korrel- 
yasiyasin1 musayyen etmsk bazan misllimlar 
uctin catinlik yaradir. Bela ki, muallimler da 
talabalar kimi suallara fardi sakilda yanasa 
bilarlar. Buna gora da hans sualin imtahan 
lictin “catin” va ya hansinin “asan” oldugu 
barasinda misllimler arasinda anlasilmazliqlar 
yarana bilar. Bu imtahan névii semestr tizra 
btttin biliklori ahata etmir, 5 sualdan istifada 
ila sadace mivafiq fann uzrea biliklarin bir qismi 
haqqinda mulsyyen tasavvir formalasdirmaq 
mumktndiir. Bu isa biitiin semestri yekun- 
lasdirmagq Uciin ideal tisul kimi qabul olunmur. 

Yazili imtahanlarin etibarliligina galdikda 
isa digar imtahan novleri (masalan, test) ila 
mtiqayisada daha az etibarliliq goéstaricisina 
malikdir. Yuxarida da geyd olundugu kimi sual 
sayinin mahdudlugu, cavablarin tamamila 
talabanin 6z yanasmasindan asili olmasi kimi 
amillar talabaler tarafindan etibarliiga mane 
olan maqamlardir. Miiallimlarin naticalari 
yoxlayarken na daracada obyektiv olmalari da 
etibarliliga mane olur. oksoar hallarda mtiallimlar 
cavablari yoxlayarken avvalca ciimlelari diqqatla 
yoxlayir, miiayyen vaxtdan sonra yorulduqda 
isa, cavablarin diizgiinliytina ¢ox da ahamiyyat 
vermir, sadaca hacma diqgat yetirirlar. Cimlelar 
arasinda mana, sabab-natica alaqalarina sub- 
yektiv yanasilmasi da muosllimler tarafinden 
yol verilan xatalara aiddir. 

Bu tip imtahanlar anlama va tenqidi diisiinma 
kimi intellektual bacariqlarin giymoatlandirilmasi 
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uictin faydalidir, lakin subyektiv va praktiki 
bacariqlarin giymatlandirilmasi tigtin 0 qadar 
da uygun deyildir. Stini intellektin imkanlarindan 
istifada edarak, yazili imtahanlarin avtomatik 
qiymetlendirilmasi tizra eksperimentlar aparilir. 
Lakin indiya qader avtomatik qiymatlandirma 
tam ugurlu olmayib va etibarliligin tamin 
olunmast hela da catindir (Baran, 2020). 


YAZILI iIMTAHANLARIN ETIBARLILIGINI 
ARTIRMA USULLARI 


imtahanlarin etibarligini artirmaq iiciin 
sual tartibatina xiisusi diqqat yetirmak, suallari 
mtmktin qader konkretlasdirmak lazimdir. Bu 
zaman talabalarin mé6vzudan kenara ¢ixmalari 
daha az olar. Suallar sadaca olaraq hansisa 
movzu haqqinda moalumat verilmasina y6- 
nalmamali, talabalarin tangidi tafakktrtina 
asaslanmalidir. Masalan, sualin “Azarbaycanda 
xanliqlar d6vriinda bas veran hadisslar” avazina, 
“Azarbaycanda xanliqlar doévriinda élkenin 
sosial-iqtisadi hayatinda bas veran yeniliklar 
va onlarin tasirlari” kimi verilmasi daha maq- 
sodauygundur. 

Suallar konkretlasdirildikdan sonra onlarin 
etibarliliq saviyyasini yoxlamagq iictin pilot bir 
qrupla ilkin yoxlama edila bilar. Bu dayisiklik 
ila talaba cavablarinda sualin mahiyyatindan 
yayinma, alava malumatlarin qeyd olunmasi 
kimi hallar azalacaqdir. Bu isa yazili imtahanin 
etibarliliq saviyyasini artira bilar. dlda olunmus 
naticalarin etibarliligini yoxlamaq ti¢tin yuxarida 
qeyd olunmus kronbax alfa, takrar test va paralel 
test Usullarindan istifade olunmalidir. Noaticalerin 
miiqayisasinden sonra giymatlandirmea alatinin 
novbati imtahanlarda istifada olunub-olunma- 
masina gerar verilmalidir. 

O. Kutlu etibarlligin artirilmasi ticiin bir sira 
usullar taklif edib: 

e Suallarin sayini artirmagq; 

e Suallari aydin va sada sakilda yazmaq; 

e Talabalar tictin suallar1 cavablandirmaqla 
baghi talimat hazirlamagq; 

e imtahanin miiddatini suallara cavab vermaya 
imkan veracak sakilda tayin etmek (Kutlu, 

2016). 


Yazili imtahanlarin qiymatlandirmanin etibarliliq prinsipina uyguniugu 


YAZILI IMTAHANLARIN 
QiYMOTLONDIRILMOSi USULLARI 


Takca giymotlandirme alatinin etibarlliginin 
yuksak olmasina ¢alismamaliyiq, hameinin qiy- 
motlandirma tisulumuzu takmillasdirmaliyik. 
Yazili imtahanlarin naticalarini yoxlamaq mil- 
limler tigiin ¢ox yorucu va vaxt alan fealiyyotdir. 
Miallimler bu tip imtahanlarin naticalarini yox- 
layarken bir sira sullardan istifada eda bilarlar: 

1. Miixtalif talabalarin eyni suala verdik- 
lari cavablarin miiqayisa edilmasi. Bir sual 
4 farqli talabanin imtahan biletinda varsa, bu 
zaman hamin sualin cavabi bittn talabalear 
uzra ardicilliqla yoxlanuhr, tahsilalanlar cavablarin 
mtiqayisa edilmasi ila giymoatlandirilir. Bu zaman 
qiymatlandirms prosesi hansi cavabin daha 
diizgiin va shateali olmasina asaslanir. 

2. Sabitlik metodu. Bu tsul cavablarin 
tahlilinin etibarliligini tamin etmak iictin istifada 
edilir. Cavablarin ilkin tahlilindan mtiayyen 
mitiddat sonra eyni sexs terafinden ikinci dafa 
tahlil aparilmalidir (Tekin-Dede & Bukova- 
Giizel, 2018). Yazili imtahanlarin giymatlon- 
dirilmasi uzun vaxt talab edan prosesdir, 
muvllimler bir neca talabanin cavabini yoxla- 
diqdan sonra yorula, digar cavablara laqeyd 
yanasa bilarler. Bela hallarin qarsisini almaq 
uctin miiallimin bir miiddat sonra cavablari 
yenidan yoxlamasi tévsiya olunur. Bu zaman 
qiymoatlandirmeler arasinda miigayisa aparilir, 
an dogru natica secilir. 

3. Meyarlardan istifada tisulu. Bu zaman 
naticalarin yoxlanilmasi ti¢iin 10 balliq skala 
uzra bal saviyyalarina uygun meyarlar yaradilir. 
Cavablar diizgiin, atrafli olmalarina asasan mii- 
vafiq meyarlara uygun olaraq giymatlandirilir. 
Moskal va Leydens bu meyarlarin aydinligini 
qiymatlandirmak Ucn istifada oluna bilacak 
bir neca masalani geyd ediblar: 

- Qiymetlendirma kategoriyalari yaxs1 miiay- 
yan edilibmi? 

- Bal kategoriyalari arasindaki farqlar aydin- 
dirmi? 

- Iki ferqli miiallim giymotlandirma zamani 
bu meyarlardan istifada etdikda talabalarin 
eyni naticalari alda etmalari miimkiindtirmti? 


Bu suallarin her hansi birinin cavabi “yox” 
olsa, aydin olmayan bal kateqoriyalarina yenidan 
baxilmalidir (Moskal & Leydens, 2000). 

Etibarliliqla bagh basqa bir narahatliq, tayin 
olunmus qiymeatlandirmsa meyarlarinin cavab 
veran talabalara uygunlugudur. Miiayyen bir 
qrup talabanin naticalarini 6lcan qiymatlandirma 
meyarlari farqli talabaler qrupunun naticalarini 
diizgiin 6l¢mays bilar. Cavablardaki dayiskenliyin 
sababi va naticada alinan ballar qiymatlandir- 
menin magqsadi ila alagali olmadigi halda ballar 
etibarsizdir (Moskal & Leydens, 2000). 

Kutlu asagidaki hallarda yazili imtahanlara 
muraciat olunmali oldugunu bildirir (Kutlu, 
2016): 

- {mtahanin hazirlanmasi uctin vaxt az, lakin 
cavablarin giymeatlandirilmasi tigtin ayrilan 
vaxt daha coxdursa; 

- Yazili ifada giiciintin va matnda orfoqrafiya 
qaydalarindan istifada bacariginin 6l¢tilmasi 
talab olunursa; 

- Talabalardan é6yrandikleri bilikleri ifada 
etmak, inteqrasiya bacarig1 va lazim galdikda 
ondan istifada talab olunursa; 

- Talabanin 6z cavabini yazili ifada etmasi 
maqsedamivafiqdirsa. 

Bu tip imtahanlar anlama va ntimuneler 
gatirmak, sabab-natica alaqalarini qurmagq, 
tasnif etmak, izah etmak, tmumilasdirmak, 
miuiqayisa, aslamatlar arasindaki alaqani izah 
etmok, farqlandirmak, proqnozlasdirmag, suallar 
vermak, mtthakima ytirtitmak, tanqgid etmak, 
qarar vermok va s. bacariqlarin yoxlanilmasi 
uctin dogru secimdir (Kutlu, 2016). 

Yazili imtahanlarin bir sira manfi xtsu- 
siyyatlari, ¢atismazliqlari olsa da, talabalarin 
yaz1 bacariqlarin1, insa-imla yazma qabiliyyat- 
larini, biliklarini yazili sakilda taqdim va sintez 
eda bilma saristalarini 6l¢mak talab olunursa, 
bu zaman yazili imtahan qiymatlandirmea tic¢tin 
an optimal alat olacaqdir. 


NoTICS 
Ali tahsil mutiassisalarinda talim va tadris 


prosesinin keyfiyyatini tamin etmak va 
takmillasdirmak tciin talaba nailiyystlerinin 
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qiymatlandirma prosesi boytik ahamiyyat dasiyir. 
Qiymatlandirmea naticalari asasinda hadeflera 
nail olma dereacasi arasdirilir, catismazliqlar 
miiayyen olunur, aradan qaldirilir va yeni 
hadefler secilir. Tahlillar gostarir ki, talaba 
nailiyyatlarini qiymatlandirmak tictin istifada 
olunan tsullardan biri - etibarliliq géstaricisi 
yuksak olan yazili imtahanlar daha dogru 
naticalar alda etmaya imkan verir. Bu etibarhligin 
artirilmasi iiciin muxtoalif Usullardan istifada 
olunur va imtahanlar takmillasdirilir. Yeni 
usullarla tartib olunmus yazili imtahanlar 
vasitasila talabalarin 6yranilmis materiali ifada 
eda bilma, mtiqayisa etma, tangidi yanasma 
kimi bacariqlar yoxlanilir. Bu sakilda hazirlanmis 
yazili imtahanlar noévbati istifada ticiin faydali 
olur, alda olunmus naticaler talim va tadris 
hadeaflarina na qadar nail olundugunu gostorir. 
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maktablerinda innovasiyalarin Yiiksak keyfiyyatli talim naticalerinin alda edilmasi cin effektiv 

tatbiqinin ehamiyyeti. Azarbaycan yeniliklora ehtiyac coxdur. Tahsilda innovasiyalar tedris ve talim 

atoll, Nes 4) set AIO praktikasinin takmillasdirilmasinda, elaca da sagirdlarin va vali- 
deynlarin maraqlarinin tamin olunmasinda muhtm amildir. Maqalada 
maktabda yeniliklar ugun bazanin yaradilmasi va hayata kecirilmasi, 
texnoloji innovasiyalarin effektivliyinin artirilmasi va tahsil sisteminds 
muteraqqi yeniliklara asaslanan transformasiyalardan bahs olunur. 
innovasiyalarin hayata kecirilmasi ticiin alverisli saraitin yaradilmasi 
tahsilin keyfiyyatinin artirilmasinda muhum amildir. Bela saraitda 
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ABSTRACT 


Effective innovations are urgently needed to achieve high-quality 
learning outcomes. Innovations in education should focus on the 
strengthening of teaching and learning practices, as well as on 
securing the interests of students, parents, the community, and its 
culture. The article inclines to explain the ways to create and 
implement a base for school innovations, increase the effectiveness 
of technology innovations in education, and extend the velocity of 
innovation-based transformations in the education system. The author 
gives information based on the advanced experience of the World 
School which has gained popularity with its high results among the 
innovative educational institutions operating in our country. Ways to 
implement new teaching methods and educational innovations in 
secondary schools are being explored to help the preparation of the 
next generation for the rapidly changing labor market. It is impossible 
to mention the quality of education without creating decent conditions 
in line with the implementation of innovations. The creation of the 
aforementioned conditions makes a significant change in teaching 
occurs which leads to better student learning. Furthermore, the article 
discusses the importance of technology innovations, their positive 
impact on teaching, and their role in developing students’ creativity 
and problem-solving skills. 


Keywords: Innovation, education, school, technology, quality, World 
School. 


Umumtehsil maktablarinda innovasiyalarin tatbiqinin ahamiyyati 


Giris 


Muasir camiyyat coxsayli yeniliklarla saciy- 
yalanen dinamik dayisikliklara maruz qalir. 
Elmin, texnikanin stirotli inkisafi ila yeniliklarin 
tatbiqi biittin sahalarda oldugu kimi tahsilda 
da 6ztinti géstarir. Buisa tahsil mtiassisalarinda 
innovativ fealiyyetin mazmununda va taskilinda 
dayisikliklarin edilmasins zaruret yaradir. Tah- 
silin 6lkada tasakktl tapmis yeni iqtisadi 
minasibatlar zamininda takmillasdirilmasina, 
pedagqoji prosesin mtitamadi olaraq yenilan- 
masina ehtiyac var. Bu yenilanma miuasir inno- 
vasiya axtarislari ila va pedaqoji faaliyyatla 
baglidir. Tahsilda innovasiyalar yeni texnologiya 
va metodlarin tatbiq olundugu yeniliklardir. 
Miasir dévrda tahsil innovasiyalarina ehtiyac 
daha da artib, ¢iinki 6lkelarin sosial va iqtisadi 
rifahi getdikca daha cox vetendaslarin tahsilinin 
keyfiyyetinden asili olur. Camiyyot artiq yliksak 
bacariq va bilik saviyyasi olanlari dastakleayir. 
Bugtinkti tahsil sistemindan ham effektiv, ham 
da samerali resurslardan istifada etmakla tahsilin 
keyfiyyatini artirmag talab olunur. 

Tahsil nainki harterafli va keyfiyyatli olmali, 
ham da stiratla dayisan va qloballasan diinyanin 
cagirislarina cavab vermak ii¢tin davamli inkisaf 
etdirilmalidir Bu takamtil sistemli, ardicil va 
genis miqyasli olmalidis, sagirdlarin tahsilin 
asas maqsedlerinin talablerina uygun hazir- 
lanmasini tamin etmak tciin talim prosesinda 
musbat yeniliklara nail olunmalidir. 


iINNOVATIV TOHSIL, 
iINNOVATIV MOKTOB 


Olkamizda innovasiyalari va onlarin hayata 
kecirilmasinin faktiki tempi, tmumtshsil mak- 
tablarinin ¢oxunun mezunlarinin talim nati- 
calarinden da goriindiiyti kimi, mtiasir dtinyada 
talab olunandan asagi saviyyedadir. Ona gora 
da, istar sagirdlar, istar valideynler, istarsa da 
bitovltikds camiyyat bu naticalardan mamnun 
deyil. Bunun asas sababi isa insanlarin hala 
dayisiklikleari qabul eda bilmamasidir va ya 
qabul etmek istamameasidir. Tahsil innovasiyas1 
riskli masala oldugundan giiclti ictimai reaksiya 


talab edir. “Har bir innovasion proses ehtimalli 
xarakter dasuyir. Innovasiyalarin naticasini 
proqnozlasdirmaq asan deyil, risk daracasi 
ylksakdir” (Ohmadov, 2014). Buna gora da har 
bir yenilik sameraliliyini yoxlamaq wciin 
sinaqdan kecirilmalidir. Biz bu sinaqdan 
qorxmamaliyiq, ¢ciinki tahsilda innovasiyanin 
olmamas! darin iqtisadi va sosial tasirlara sabab 
ola bilar. Amerikali professor Yonq Zhaonun 
da geyd etdiyi kimi, camiyyetin dayisikliklari 
dark eda bilmamasi va ya qabul etmak istamea- 
moasi, onlarin ugursuzlugunun asas sabab- 
larinden biridir (Zhao, 2012). 

Camiyyoet tahsilda innovasiyalari dastaklasa, 
tahsil sistemi davamli va samoarali sakilda inkisaf 
edacakdir. Senekanin “Taassiif ki, biz hayat 
uctin yox, maktab tictin oxuyuruq” fikri bu giin 
uctin da aktualligini itirmayib. Bugtinkti sa- 
girdlarin va valideynlarin ¢oxu bilik alda et- 
moakdan daha ¢ox yiiksak qiymoatler va ali 
meaktaba daxil olmaq haqqinda diistiniirler. 

Bas 6lkamizdaki maktablerda transfor- 
masiyaedici, hayati dayisdiran va ¢ox ehtiyac 
duyulan yeniliklarin yaradilmasina va hayata 
kecirilmasinad na mane olur? Usaqlarimizin 
meaktabda ugur qazanmasi va onlari hayata 
hazirlayacaq an yaxsi talim neaticalarina nail 
olmasi ticiin effektiv yeniliklari neca inkisaf et- 
dirib yaya bilarik? Bu suallara cavab vermak 
lciin avvalca tehsil innovasiyasinin na oldugunu 
izah etmoak lazim galir. Tahsilda innovasiya, 
umumiyyotla, “.. yeni bir seyin va ya metodun 
ugurla tatbiqi” (Brewer and Tierney, 2012) 
kimi basa diistiltir. O 6ztinda tig asas komponenti 
ehtiva edir: ideya, onun heyata ke¢irilmasi va 
ideyanin icrasi neticasinda yaranan misbeat 
noatics. Tahsilda innovasiya yeni pedaqoji na- 
zariyya, metodoloji yanasma, tadris texnikas1 
va talim prosesi kimi basa diistiliir. Bunlar 
hayata kecirildikda tadrisda ahamiyyotli dayi- 
siklik yaradir va sagirdin daha yaxs1 6yran- 
masina sabab olur. 

innovasiya tahsil sisteminin miixtoalif as- 
pektlarinda taraqqiya sabab ola bilar: kurikulum 
islahatlarinda, tedrisda, texnologiyalarin tatbi- 
qinda, idaraetmada, miiallimin pesakarliginin 
artirilmasinda va tacrtbanin yayilmasinda. O, 


http://as-journal.edu.az 


Nazpari Bayramova 


tadris prosesinin 6yranmesya musbat tasir 
gostarea bilacek istanilan aspektinda tatbiq oluna 
bilar. 

Tahsil sahasinda innovasiyalarin tatbiqi 
sagirdlarda qabiliyyat, bacariq va saristalarin 
inkisaf etdirilmasins, miiallimlarda isa 6yratmak 
tarzi, motivasiya yaratmagq, bacariqlar forma- 
lasdirmagq, 6ziintiiqiymoatlandirma, yaradiciliq, 
mustagillik kimi keyfiyyetlari 6ztinda ehtiva 
edan pesakar inkisafi gticlandirmek saristalarinin 
artirilmasina xidmat edir. 

Olkamizda innovasiyalarin genis tatbiq 
olundugu tehsil mtiassisalarindan biri da Diinya 
Maktabidir. Maktab 6z ugurlarina milli tahsi- 
limizin qabaqcil tacrtibasina asaslanaraq, inkisaf 
etmis 6lkelarin tahsil strategiyalarindan sinaqdan 
kecirilan yanasmalar1 va innovasiyalari ga- 
tirmaklea nail olub. Onun tehsil ugurlarina ciddi 
tasir géstaran innovasiyalara asagidakilari 
nimunsa gostermak olar: 

e biittin sagirdlara fardi yanasma va berabar 
imkanlar; 

e har bir usagin inkisafinda yuksalisin hadaf 
secilmasi; 

e tcdilli tahsil (Azarbaycan, rus, ingilis); 

e searista asash tahsil, kurikulum secimlori; 

e tahsilalanlarin idraki bacariqlarinin inkisaf 
etdirilmasi; 

e sagirdlarin azad, miistaqil, tanqidi 
distinmasina serait yaratmagq; 

e kompiter asasli talim, sabakali 6yranma, 
elektron tahsil; 

e inkluziv tahsil; 

e pesakar muollimlar; 

e sagird say az olan siniflar; 

e miuasir texniki avadanliqlar ila tamin 
olunmus tedris otaqlar. 

Maktabimizda yaradilmis keyfiyyatin idara 
edilmasi sistemi tadris faaliyyetinin samarea- 
liliyinin dinamikasina birbasa tasir gostorir. 
idaraetma sahasindaki bu tacriiba yalniz alverisli 
va keyfiyyatli tahsilin tamin edilmasi tictin deyil, 
ham da tahsil sisteminin samereliliyinin arti- 
rilmasi tciin istifada edila bilor. 

Tahsilin keyfiyyati dovlet siyasatinin daimi 
magqsoadidir. Onun hayata ke¢irilmasi tic¢iin stan- 
dartlar va normalar hazirlanir, an yiiksak sa- 
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viyyali tasabbtsler irali striilur. Azarbaycan 
Respublikasinda tahsilin inkisafi tizra Dovlet 
Strategiyasinin asas maqsedlarindsan biri “On 
yeni texnologiyalara asaslanan infrastruktura 
malik, keyfiyyat naticalari va ahateliliyina gora 
diinya 6lkalari sirasinda qabaqcil mévge tutan 
tahsil sistemini yaratmaqdir” (Azarbaycan 
Respublikasinda tahsil tizra Dévlat Strategiyas1. 
2013). 

Movcud normativ sanedlar va talablar top- 
lusuna uygun olaraq IB program Uzrea tahsil 
alan sagirdlar asagidaki xtisusiyyatlara malik 
olmagq Uctin say gostearirlar: 

e arasdiran-mizakira edan; 
e malumatli; 

e dtistinen; 

e unsiyyat quran; 

e prinsipial; 

e aciq fikirli; 

e hassas; 

e risk eda bilan; 

e miutonasib; 

e alternativ diistinon. 

Valideynlarin va sagirdlerin tahsilla bagli 
arzu va ehtiyaclarini 6yranerak, yiiksak key- 
fiyyotli tahsil xidmatlari géstarmak tictin 6h- 
daliklar mtiayyenlasdirilib, amakdaslarin maktab 
terafinden hazirlanan is talimatlarina ciddi 
sakilda amal etmasi tamin edilib. 

Dtinya Maktabinda hear bir iscinin pesakar 
bacariqlarini reallasdirmaga imkan veran mthit, 
innovatorlari va mtiallimlari dastaklayan serait 
yaradilib. Mtiallim-valideyn-sagird arasinda 
alaqani méhkamlendirmak tictin xtisusi proq- 
ramlardan (Toddle, Teams, elektron jurnal) 
istifada olunur. Innovasiyalar ham sagirdlar, 
ham da mitiallimlar ti¢tin siiratls, davamh 
6yranme ve 6yretma tisuluna cevrilir. Yaranmis 
taskilati formalar va idaraetma Usullari yeni 
soraita, yeni vazifalara uygun dayisdirilir. “Takca 
moktabin effektiv idara edilmasi yox, ham da 
inkisaf dinamikasinin tamin edilmasi, miiallimin 
faaliyyatinin dayarlandirilmasi, tahsilin va 
talimin idara edilmasi keyfiyyatin yiiksaldil- 
masina xidmat edir” (Veysova, 2018: 28). 

Tahsilda innovasiyalar sagirdlari va mutial- 
limleri arasdirmaya, kasf etmaya va yeni nayisa 


Umumtehsil maktablarinda innovasiyalarin tatbiqinin ahamiyyati 


liza ¢ixarmaq tciin bitin vasitalardan istifada 
etmeays havaslendirir. Yaradici tadris, texno- 
logiyaya asaslanan talim feaaliyyatlari, sinif- 
dankeanar darslar, komanda olaraq ¢alisma, 
miixtalif incasanat va idman fealiyyotlari, maktab 
klublari va darnaklarinda faaliyyat, yeni ide- 
yalarin dastaklanmasi sagirdlarin mixtalif hayati 
bacariqlarinin inkisafina, mikammeal bir va- 
tandas kimi yetismalerina zamin yaradir. 

Tahsilda 6yranmea prosesi, eyni zamanda in- 
novativ faaliyyat, asasan, dears miiddatinda 
hayata kecirilir. Maktabin hayatinda bas veran 
yeniliklar da ilk névbada darsin taskilina yeni 
yanasmalarda 6zunti gosterir. Bunlar vaxt bdél- 
gust, sinifla is formalan, tapsiriqlarin marholali 
mtrakkablasdirilmasinin planlasdirilmasi, evris- 
tik metodlardan istifadadir. 

Darsda saxslararas1 emosional intellekt, 
amoakdasliq, danisiqlar aparmagq, liderlik va 
sosial malumatlilig kimi bacariqlarin asilanmas1 
tahsilalanin hartarafli inkisafi U¢tin cox vacibdir. 
Buna gora da sagirdlarin amakdasligini tamin 
edan problem asash birga 6yranmeaya tistinltik 
verilir, 6yranma prosesi onlarin maraqlarina 
va gabiliyyetlarina uygunlasdirilir. Biz her bir 
usagin farqli oldugunu nezera alaraq onlarin 
fardi maraqlarina va imkanlarina uygun olan 
layihalar tatbiq edirik. Cunki 6z bacariq va 
mesgullug imkanlarini, hadeflarini tayin etmak 
uctin davamli 6yranmea ¢ox vacibdir. Amerikali 
professor Daniel Villingham bunu bela qiy- 
motlandirir: “Usaqlar intellekt baximindan farq- 
lanirlar, lakin onlarin biliklari davamli 6yranma 
vasitasila dayisdirila bilar” (Willingham, 2010). 
Davamli 6yranmeada heg bir sarhad yoxdur. 
Usaqlara har z6vga uygun alava faaliyyatlar 
taklif olunur: aktyorluqdan tutmus fardgli dillari 
d6yranmeays qader. Biittin bunlar onlara hayati- 
praktiki bacariqlar verir, eyni zamanda 6zitina 
inami va emosional zakani yaxsilasdirir. Bu 
yaradici, innovativ va qabaqcil yanasmalar talim 
prosesini takmillasdirir, sagirdlari problemlari 
hall etmak tictin daha yaxs1 diistinmays, suallar 
vermaya macbur edir. 

Belalikla, biz asagida qeyd olunanlara asas- 
lanaraq optimal akademik miihit, elaca da har 
bir sagirdin mikammal talim naticalari tigin 


hartareafli sarait yaratmis oluruq: 

e pesokar, feal va israrli miiallimleri 
innovasiya prosesina calb etmakla; 

e kollektivda yaradici atmosfer va psixoloji 
mikroiqlim yaratmaqla; 

e innovasiya prosesinin hayata kecirilmasi 
uctin optimal saraitin tamin edilmasi ila 
(tadris, metodiki, maddi-texniki taminat); 

e havaslandirma sisteminin yaradilmasi, 
innovasiya prosesinin vicdanhi 
istirakcilarinin havaslendirilmasi ila. 


TEXNOLOGIYA INNOVASIYALARI 


Hazirda 6lkamizda raqemsal tahsilin inkisafi 
uctin lazimi seraitin yaradilmasina yénealmis 
bir sira tasabbislar hayata kegirilir. Professor 
Aydin Kazimzada yazir: “Dovlatimiz terafindan 
hayata kecirilan innovasiya siyassati yeni bilik 
va texnologiyalarin istehsali, yayilmasi va tatbiq 
edilmasi ti¢iin lazim olan saraitin yaradilmasin1 
nezerda tutur. Bu siyasat, dlkanin sosial inno- 
vasiya potensialinin biittin imkanlarinin real- 
lasdirilmasina, elaca da elm va tahsilin, elmtu- 
tumlu camiyyatin va madaniyyetin davamli 
inkisafinin bargarar edilmasina yonaldilmisdir” 
(Kazimzada, 2018). Son illar hayata kecirilan 
islahatlarin baslica maqsadlarinden biri da 
olkamizda innovasiyalarin inkisafi igtin zeruri 
olan raqabatedavamli milli innovasiya sisteminin 
yaradilmasidir. 

“Azarbaycan 2030: sosial-iqtisadi inkisafa 
dair Milli Prioritetlar” sanadindsa deyilir: 
“Tahsilin miasirlasdirilmasi, talim-tadris 
prosesindsa yeni texnologiyalarin istifadasi 
yoniinda magqsadyonlii is aparilir. Tahsil sistemi 
ganc nasli galacak raqamsal texnologiyalar 
dovriina hazirlamaq Uciin onlara maktab 
yasindan raqamsal saristalarin asilanmasina 
diqqat yetirmali, indikindan asash sakilda 
farqlanen yeni bacariqlar, ixtisaslar va pesalar 
vermolidir” (“Azarbaycan 2030: sosial-iqtisadi 
inkisafa dair Milli Prioritetlar’”, 2021). 

Gortindtiyi kimi, raqamsal savadhiligin for- 
malasdirilmasi, raqamsal saristalarin takmil- 
lasdirilmasi giiniin talabidir. Bunun tigtin mak- 
tablari mtiasir texniki avadanliqlarla tachiz 
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etmak lazimdir. Osas masala isa muallimlerin 
texnologiyaya asaslanan miihitda 6z darslarini 
neca hazirlamasi va 6yratmasidir. Taassiif ki, 
coxlari texnologiyadan istifadani moévzu ila bagh 
nayisa niimayis etdirmakla bitmis hesab edirlar. 
Halbuki, yeni texnologiyalarin tadris va Gyranmea 
prosesina inteqrasiyas! zaman, ilk névbada 
onlarin potensial tatbiq imkanlarini bilmoliyik. 
Talim faaliyyatini ela taskil etmak lazimdir ki, 
innovasiyalar va texnologiyalardan istifada 
tahsilalanlarin yaradiciliq va problem hall etma 
bacariqlarini inkisaf etdirmaya komak etsin. 
Dogrudan da, tedris filmleri, proyektorlar va 
multimedialar, yeni taqdimat formatlari tadris 
prosesina canliliq gatirir. Informasiya va kom- 
pliter texnologiyalari (IKT) malumat alda etmak 
va bacariqlari inkisaf etdirmak tictin miihtim 
vasitalardir. Raqamsal tinsiyyat vasitalari ila 
biz diinyanin har yerindan real vaxt rejiminda, 
vizual olaraq her kasla alaqa saxlaya bilirik. Bu 
giin onlayn 6yranma, mobil éyranma, sosial 
sobakalarda 6yranmea va s. daha yaxsi bilik al- 
maga kémek etsa da, pedaqoji tsul va vasitalarin 
tatbiqi, tadris metodologiyasi va innovasiyalar 
daha vacibdir. Yeni talim texnologiyalarina 
asaslanan tehsil, ona gore vacibdir ki, 0, pedaqoji, 
psixoloji va sosial baximdan effektivliyi artirtr. 


NeTICS 


Bu gtin ham valideynlar, ham da pedaqoqlar 
dark edirlar ki, mtiasir d6vriin ritmi usagin 
tarbiyasinda va inkisafinda innovativ vasite- 
lardan istifadanin dayarini va zaruriliyini artirir. 
Tahsilda innovasiya sagirdlarin taxayyiiliinin 
giiclanmasina imkan veran an samerali vasi- 
talardandir. Innovasiyalar 6yranmanin keyfiyyati 
ila baglidir va onun meaqseadi tahsilalanlari 
hayata, amok bazarina va layiqli vatandas ol- 
maga hazirlamaqdir. Oyranmanin samaroliliyi 
takca innovativ texnologiyalarda va ya tadrisda 
deyil, ham da sagirdlarin intellektual, emosional 
va psixoloji sferada 6yranmea tictin potensial 
imkanlarinin askarlanmasindadir. Bu, tahsilin 
asas missiyasinin (azad, miistaqil, effektiv, 
tanqgidi diistinan vatendas yetisdirmak) yerina 
yetirilmasinda cox mtthtim amildir. 
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innovativ va informasiya texnologiyalarinin 
inkisafi mtiasir insanin informasiya madoa- 
niyyatinin formalasmasini talab edir. Innovativ 
faaliyyotleri inkisaf etdirmak maktablarin an 
vacib isi olmalidir. Onsuz keyfiyyatli tadrisa 
nail olmaq mtimkitin deyil. 
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Iskandarli M. (2023). Umumi 
tahsilds bulling ve kiberbulling, Magaleda zorakilig (bulling) va kiber zorakilig (kiberbullinq) arasindaki 
onlara gars! mubarize Usullari farqlar, kiber zorakilig davranislarinin psixoloji izahi, onun psixoloji 
etre Maktolls NES), tasirlari, yayilmasi, yas va cins kimi demogqrafik xUsusiyyetlari barade 
malumat verilir. Aragdirmada keyfiyyat metodunun saned arasdirma 
novundsn istifada edilib. Tadqiqatda malumat toplama vasitalari olaraq 
“Researchgate’, “Google Scholar’ “Web of Science’ “Library Genesis’, 
“Taylor & Francis” kimi veb-sahifalardaki statistikalara, yazili 
musahibalara, cadvellara istinad olunub, bu movzuda yazilan aserlar 
analiz edilib. Arasdirmada kiberbullingin ananavi bullinqdan daha 
tahlukali oldugu va internet istifadagilarinin istanilan an buna meruz 
qala bilma ehtimalinin varligi ortaya ¢ixib. Naticada, ham aneanevi 
bullings, ham da kiberbullinga maruz qalan sagirdlarda psixoloji 
problemlarin bas qaldirdigi va onlarin akademik faaliyyatina ciddi 
sakilda manes yarandigi malum olub. 
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Umumi tahsilda bulling ve kiberbulling, onlara qarsi miibariza iisullari 


Giris 


Bulling kimasa laqab qosmagq, ona qarsi 
argo va alcaldici sozlar islatmak, mtiayyan bir 
isi etmayacayi taqdirda fiziki zorakiliq gés- 
tarmoakla, santaj etmakla, ona meaxsus olan 
asyalara va ya kicik baci-qardaslarina zerar 
yetirmakla gorxutmag, qrupdan kanarda saxla- 
maq kimi formalarda toéreadila bilar. Maktab 
muhitinds zorakiliq har zaman mévcud olan 
sosial problemdir. Texnologiyanin strotli inkisafi 
va ondan miixtalif maqsadlar tictin istifada 
edilmasi tahsilalanlar arasinda zorakiligin yeni 
va daha tahliikeli formasina gatirib ¢ixarib 
(Bhat, 2008). Ganclarin va usaqlarin internetda 
kecirdiklari vaxtin artmasi ila paralel olaraq 
kiber zorakiliga calb edilma ehtimalinin da 
coxaldigi goriintir (Gardner, 2010). Bulling ona 
meruz galanin psixoloji vaziyyatinda depressiya, 
6ziinaqapanma, antisosialliq, intihara meyilli 
diistincalar kimi negativ deayisikliklara sabab 
olmaqla yanas1, tadris miiassisalarinda talim- 
terbiya va tahsil prosesinin diizgiin hayata 
kecirilmasina da mane olur. Buna gora da bulling 
ictimai saglamliq ticgtin boyiik bir riskdir va 
maktablarda onun qarsisinin alinmasina nazarat 
edilmasi aktual hesab edilir (Barhight va b., 
2013). Zorakiliga verbal hticumlar (maselan, 
adcakma, hada-qorxu), al va ayaqlardan istifada 
edarak xasarat yetirmak (masalan, badanina 
va ya asmlakina ziyan vurmaq) va aqressiv 
mtinasibat (masalen, sosial tacrid, sayialarin 
yayilmas1) daxildir (Monks & amp; Smith, 2006; 
Olweus, 1993; Smith). 

Bulling ham da sosial adalat prinsiplerinin 
pozulmasi demakdir. Texnologiyanin inkisafi 
informasiyani asanliqla alda etmak, dostluq 
alagalari qurmagq iic¢tin na qader alverisli imkan 
verirsa, bir o gader da kiber zorakiligin artmasina 
zamin yaradir. Tahsil sahasinda texnologiyadan 
diizgiin istifada edilmamasi naticasinds yaranan 
kiber zorakilig takca maktabda va sinifda tahsilin 
asas maqseadlarind mane olan intizam prob- 
lemlarina sabab olmur. Eyni zamanda, tahsilin 
tumumi vazifalarinden olan “saglam va balans- 
lasdirilmis ruh va saxsiyyata malik fardlardan 
ibarat saglam camiyyat yaratmaq” maqsadinin 


hayata kecirilmasins mane olan miihttm problem 
kimi diqgsati calb edir. Buna gora da barabar 
imkanlarin tamin olunmadigi camiyyatda bo- 
yuyen usaqlar arasinda bulling kimi adalatsizlik 
hallarinin cox olmasi taacctib dogurmur. 

Maktablerda aparilan tadqiqatlar bir daha 
subut edir ki, bulling qurbanlarda askar izlar 
buraxir va psixoloji zarar verir (Due et al., 
2005). Maktablarda zorakiligin artmasinda aktiv 
sosial medianin va mobil telefonlarin rolu 
boytikdir. Bulling tacaviiziin bir alt kateqoriyas1 
olaraq ondan farqlanir, ciinki bu hal har hansi 
bir tahriketma olmadan bas verir (Pekel, 2004), 
bir sdzla, bulling edanla bulling edilan usaq 
arasinda gtic baximindan tarazliq olmadigindan 
o, tacaviizdan farqlanir (Camodeca ve Goossens, 
2005). Onlayn platformalar yeniyetmoalarin 
anonimliyi qoruyaraq digarlarini bulling 
etmasina sarait yaradir. Bulling edanla bulling 
edilan arasindaki balanssizliq vaziyyati bu tipli 
aqressiv haraketlarin takrarlanmasinin asas 
gostaricisidir (Ybarra, Espelage, va Mitchell, 
2014). Tazyiqa meruz qalanlarin haftada an 
az1 bir dafa bu tipli davranisla qarsilasmasi 
bulling olaraq kateqoriyalasdirilir (Parren ve 
Alsaker, 2006). 

Zorakilig edan va tazyiqa meruz qalan ara- 
sindaki asas vacib maqamlardan biri da onlarin 
6zlarindan boytklardan daha cox yasidlari 
terafindan bu aziyyeta mearuz qalmasidir (Ol- 
weus, 1993; Rigby ve Slee, 1991). Gender 
movzusu hamisa zorakiliq va kiber zorakilgin 
asas amili olub, ¢iinki kisilar va qadinlar bir- 
birina garsi farqli aqressiv davranislar nimayis 
etdiriblar (Borsa, Damasio, Bandeira, & Gremigni, 
2013). Qadinlar, adaten, bilvasita, kisilar isa 
bilavasita va fiziki zorakiliqdan istifada edirlar 
(Bjorkqvist, Lagerspetz, & Kaukiainen, 1992; 
Kerestes & Milanovic, 2006). Tadqiqatlar géstarir 
ki, ham kisilar, ham da qadinlar eyni nisbatda 
zorakiligin qurbanina ¢evrila bilarlar (Keith & 
Martin, 2005; Smith et al., 2008). Yas da zorakiligi 
basa diismak iic¢tin vacibdir, ciinki yash insanlar 
ozlarini fiziki, psixoloji va sifahi zorakiliqdan 
qorumag tictin daha ¢ox tacrtibaya malikdirlar, 
lakin bununla bela hala da kiber zorakiliga 
qarsi hassasdirlar. Demali, yas faktoru zorakiligin 
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qurbani olma ehtimalina va ondan 6ziinti qo- 
rumaq qabiliyyatina tasir eda bilar. 


TODQIQATIN M9QSeDi 


Aparilan tadqiqatin maqsadi tahsilalanlar 
va tahsilveranlar arasinda bulling va kiber- 
bullings dair tasavviirlarin 6yranilmasidir. Bu 
tadgiqat ham da bulling va kiberbullingin 
Azarbaycanda cari vaziyyatini, onlarin helli 
u¢gtiin movcud olan imkanlari arasdirmaq 
moaqsedi dasiyir. Tadqiqatin naticalari tahsil 
sisteminda bulling va kiberbullingin azaldilmasi 
va hallina dair strategiyalarin inkisafina tohfa 
vera bilar. 


Tadgiqatin sonunda alda edilan 
molumatlar 


Tadgqiqat zamani bu movzuda tezislar sayca 
daha mahdud olsa da, magqalalarin coxlug taskil 
etdiyi, tahsil sferasinda bulling va kiberbulling 
hallari ila bagli malumatlarin va mitbariza 
tadbirlorinin kifayat etmadiyi malum olub. 
Cairns, Neckerman, Gest va Gariepy (1988) 4- 
cu sinif va 7-ci siniflarda oxuyan 80 sagird 
arasinda musahiba aparib, onlar usaqlari yas, 
cins, sinif, fiziki, sosial-iqtisadi cahatdan va 
aqressivliya gora qruplasdiribdir. Sagirdlerla 
aparilan sorguda onlar yasidlarini dost va diis- 
men olaraq tasnif ediblar. Sagirdlar bu sorguda 
bullingi yaradan amillar olaraq bazan akademik 
ugurlar qazanan sagirdlari gézlari gottirmamak, 
dominant olmaq kimi sabablear géstariblar. 
Sorguda ala salinan sagirdlarin zarafat obyekti 
olmasi va zarafat edanlerin isa dominantliq 
alda etmasi miisahida edilib. Tiirkiyada aparilmis 
bir tadgiqatda isa 9-10-cu sinif sagirdlarinin 
bir gisminin digarlarina aqressiv davranmasinin 
normal garsilandigi misahida edilir. Bu tadqiqat 
Erkan Yaman va Necla Kocabasoglu (2011) 
terafindan aparilib. Eyni tadqiqatda sagirdlarin 
mullimlara etdiyi bulling da arasdirilib. Aras- 
dirmaya gora, sinifda az sayda mtiallimin sagird 
zorakiligina meruz qaldigi malum olub. Pedaqoji 
faaliyyata yeni baslayan miivllimlerin sagird- 
larinin gozlentilarina cavab vermak mévzusunda 
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narahat olduqlari, bezan bu narahatligin sagirdlar 

terafindan hiss edildiyi va mtiallimlarin catin 

suallarla sixisdirildigi ortaya ¢1xib. Miiallimlara 

bulling edanler, asasan, 3-5 neferlik qrup halinda 

olurlar. On ¢ox bulling hali 9 va 10-cu sinif 

sagirdleri arasinda bas verir, 11-ci sinifda isa 

azalir. Bazan sagirdler 6z aralarinda birlasarak 

muallimlara qarsi qruplasir va qrup-sexs 

arasinda konflikti tahrik edirlar. Mtallimler 

sagirdlarin emosional va ya psixoloji (verbal, 

irqi, cinsi, kiber) bulling noévlori ila tzlasirler. 

Muollimlersa qarsi neqativ davranislan, asasan, 

bela qruplasdirmag olar: 

e mitutoallim s6z vermaden danismaq; 

e hormatsizlik; 

e muoallimi dinlamamak; 

e mitzallima yalan demak va aldatmaga 
calismaq; 

e mitzollimin sagirdlara olan etimadindan 
sui-istifada etmak. 

Tadgigatda ganclarin, qadinlarin va asabi 
muallimlarin bullings maruz qalma ehtimalinin 
daha ¢ox olduguna diqgat yetirilib. Miiallimlar 
bu problemi ya miivafiq organlara sikayat arizasi 
verarak, ya da sagirdla fardi miizakira yolu ila 
hall etdiklorini bildiriblar. Mtiallimlarla aparnlan 
musahibalarda, asasan, sosial medianin onlarin 
harakatlerina tasir etdiyi qeyd olunub. Sagirdlar 
bazan sirf diqqat ¢cakmak xatirina ailada 
gordtklari tarbiyaya zidd harakeatler edirlar. 
Tadqiqatlarda bullingin daha ¢ox oglan sagirdlar 
arasinda bas verdiyi gortintir. Oglanlar va qizlar 
arasinda bullingin nisbati mtivafiq olaraq 31.8 
faiz va 11.4 faiz taskil edir. Bulling hallarinin 
qalan 66.8 faizi isa qizlar va oglanlardan ibarat 
heterogen teraflarin qarisdigi bulling hallaridir. 
Bullinga meruz galanlar psixoloji narahatliqlar 
yasadiqlarini, bas agrisi, mada agrisi, halsizliq 
kimi fizioloji problemlarlarla tzlasdiklarini 
bildiribler. 

Ferhat Han va Hasan Demirtas (2020) tara- 
finden aparilan arasdirma naticasinda sagirdlarin 
verbal, fiziki va cinsi bullinga msruz qaldiqlan 
ortaya ¢ixib. Ham ananevi, ham da kiberbullinga 
meruz qalan sagirdlarda ruh diiskiinliiyii, dep- 
ressiya, darsa davamsizliq kimi hallar mtiayyen 
edilib va bir qisim sagirdlarin maktabda qorxu 


Umunmi tahsilda bulling va kiberbulling, onlara qarsi miibarize iisullari 


yasadigi, 6ztinii etibarli bir yerda gormadiklori 
muvsyyen edilib. Natica olaraq, bullinga maruz 
qalan sagirdlarin diqqat azlgi naticasinda 
darslardaki qiymotlerinin zaiflamasi, daha asabi, 
kadorli, utancaq, narahat va stressli olduqlari 
musahida edilib. Qizlarin bunlardan alava emo- 
sional bullinga da mearuz qaldigi, naticada 
qameinlik, narahatliq va gorxu hisslarinin onlara 
ciddi tasir etdiyi orataya ¢ixib. Malum olur ki, 
bullingin garsis1 alinmadiqda daha genis visat 
alir va acdigi yaralar darinlasir. Bulling hallani, 
asasan, yeniyetmalik dévrtinda 6ztnti géstarir, 
bu zaman usaqlar problemlari hall etmak va 
6zunu siibut etmok tictin fiziki siddati secir, 
neticada onlarda 6ztinainamsizliq va ya 
6ziinaqapanma hallari yaranir. Arasdirmada bir 
qisim sagirdlarin hayatinda bulling hallarinin 
vaxtasir1 yasandig1 mtiayyen edilib. Hamin 
tadgiqatda Boulton va Underwood (1992) 25 
nafer bulling toraden, 25 nafar isa bullinga 
meruz qalan, sakkiz-on yasli sagirdla mtisahiba 
apariblar. Misahibada bulling edanlarin niya 
bela etdiyi, bullinga maruz galanlarin isa ézlarini 
neca hiss etdiyi ila bagli bir ne¢a sual verilib. 
“Bulling edanlari basqa usaqlardan tistiin edan 
nadir?” sualina cavab olaraq bulling toradanlar 
basqalarinin onlari tehrik etdiyini qeyd edir 
(44%), bulling qurbanlari isa bunu 6zlarinin 
kicik va zaif olduqlan ila alaqalendirir (36%). 
Bullingin na qurban1, na da sababkari olanlar 
isa onun heg¢ bir mantiqli sababinin olmadigini 
geyd ediblor (16%). Istirakcilarin 12 faizi isa 
bunun diqget cakmak magqsadi ila edildiyini 
irali surtbler. 

Tadgqiqatda bullingla bagh elmi terminologiya 
asagidaki kimi qeyd olunub: 

1. Bulling edan: Aqressiv va davamli olaraq 
bir saxsa zarar vermak niyyati olan insan 
(Compton, 2014). 

2. Bulling: Bir saxs va ya qrup terefinden 
6ztinti miidafia eda bilmayan saxsa yonalmis 
davamli tekrarlanan psixoloji va fiziki davranislar 
(Olweus, 1993). 

3. Miisahidaci: Passiv sakilda mtisahida edan 
va he¢ kima malumat vermayen insan (Craig, 
1997), 

4. Bullingin qurbani: Bullinga maruz galan 


va 6ztinii mtidafia eda bilmayan sexs (Yoon, 
2014). 

5. Kiberbulling: Kompiter, telefon va ya har 
hans! bir texnoloji cihazlardan istifada vasitasila 
toredilan bulling (Raskauskas, 2010). 

6. Kiberbulling edan: Texnoloji alatlar 
vasitasila insanlarin psixologiyasina, ruhi 
saflamligina zarer verean, onlari alcaldan, moxfi 
mealumatlarini yayan va santaj edan saxs 
(Olweus,1993). 

7. Kiberqurban: Kiberbullings maruz qalan 
saxs (Olweus,1993). 


Bulling edanin xarakterik xiisusiyyoatlari 


Arasdirma zaman milsyyen olub ki, fiziki 
va manevi cahatden zaif, glicstiz usaqlar, o 
cimladen fiziki va ya zehni mahdudiyysatlilar 
bullingin qurbani olmaga, giicli, lovga sagirdlar 
isa bulling toratmayes meyillidirlar (Marini et 
al. 2006). Bazan sagirdlardaki hegemonlugq hissi 
birinin digarini tahqir etmasina gatirib ¢ixarir 
(Perren & Alsaker 2006). 


Bulling qurbaninin xarakterik xiisusiyyotlari 


Kadorli va asabi olan, emosional ahangi po- 
zulmus sagirdlarin bullinga msaruz qalma eh- 
timali digarlarindan ¢oxdur (Garner va Hilton, 
2010). Utancag, kommunikasiyada ¢catinlik 
caken va yeni dostluqlar qura bilmayan usaqlar 
da bullinga daha ¢ox mearuz qalan insanlar 
arasindadir (Perren & Alsaker 2006). Sosial 
bacariqlan zaif olanlar (Cook et al., 2010), 6zii- 
nu ifada eda bilmayan, ailasinda problemlar 
yasayan va tanha usaqlarin bulling qurban1 
olma ehtimali yiiksakdir (Bollmer et al., 2005). 
Bullinga mesruz qgalan usaqlar, adatan, hassas 
va sassiz olurlar (Glew et al., 2000), vali- 
deynlarina problemlsrini bildirmaysa cakinirlar 
(Olweus, 1993). 


Kiberbulling 
Bulling edanlarin digarlarinin pulunu ogur- 


ladiqlari va ya onlarin garsilarini kasib hada- 
gorxu galdiklari dévrler gerida qalib. Bulling 
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artiq yeni formada, kiberbulling formasinda 
o6zint gdstarmekdadir. Kiberbulling bir kasa 
qars1 kompiiter, mobil telefon va digar elektron 
vasitalardan istifada etmakla bilarakdan va 
takrar-takrar vurulmus ziyandir (Hinduja va 
Patchin, 2018). 

Kiberbulling mobil telefonla mesaj, e-poct, 
sosial media saytlarinda kiminsa haqqinda 
zaroarli va saiya xarakterli sarhlar yazmaq, sakil 
va ya video yerlasdirmak yollari ila bas vera 
biler. Kiberbullingin takrar-takrar va qasden 
toredilan bir davranis névii olmasi onun menfi 
effektini daha da artirir. Tacaviiztin bu formasi 
cib telefonlari, video-kameralar, e-poctlar va 
veb sahifalar kimi informasiya va kommunikasiya 
texnologiyalari yolu ila oldugundan tasiri daha 
darin va genis olur (Ybarra & Mitchell, 2004). 
Yeniyetmalar ¢ox zaman bilmadan internetda 
ozlari haqqinda sexsi malumatlari paylasdiq- 
larindan kiberbullingla tizlasma risklari daha 
coxdur. Kiberbullingin bir neca xarakteri ola 
bilar: 

1. Kiberbullinga maruz qalan sexsin onun 
haqqinda sosial mediada yayilmis har hansi 
utandiric1 malumatdan xaberi olmaya bilar. 
Hatta bela bir malumati yayanin kimliyi da 
namalum qala bilar ki, bu da kiberbullingin 
daha ¢atin nazarate alinmasina gatirib ¢ixarir; 

2. Interneta yerlasdirilan malumati dafoalarla 
paylasmaq va gondarmek miimktin oldugundan 
bu qabildan olan malumatlar stirsatla yayila va 
genis ktitlani ahata eda bilar; 

3. Kiberbulling ham da an mtirakkab bulling 
novlerindandir. Bela ki, kiberbullingi toradan 
sexs buna maruz qalan saxsla fiziki olaraq eyni 
meokan1 paylasmadigindan 6z hereketlarinin 
monfi tasirlarinden xebearsiz olur. Belaca, bulling 
toradan davranisinin naticasinda hans1 tahliikali 
naticalar ila izlasildiyindan malumatsiz olur. 
Kiberbulling naticasinda sagirdlardea agir for- 
mada emosional problemler yaranir. Bela ki, 
onlarda 6ztnainamsizliq, narahatliq, ifrat 
hayacan, gorxu kimi emosiyalar mtisahida 
olunur. Bu hal onlarda stress, depressiya amala 
gatirir va onlan intihar haqqinda diistinmaya 
vadar eda bilir. 
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Kiberbulling téradan usagin 
davranislar1 

e yaxinlari galdikda komputer ekranini va ya 
elektron cihazin monitorunu gizlatmak; 

e gecalar elektron cihazdan xelvati istifada 
etmak; 

e cihazdan istifada eda bilmadikda ahvalinin 
pozulmas}; 

e cihazdan istifada edarken giilmasi va 
suallardan boyun qa¢irmas}; 

e onlayn olarkan kompiiterda va telefonda 
na etdiyindan bahs etmamasi; 

e aila izvlarindan uzaqlasmasi; 

e birdan ¢ox onlayn hesabdan istifada 
etmoasi; 

e moaktabda nizam-intizam problemlari; 

e kiica jarqonlarindan istifada etmasi va dost 
miuhitini duizgiin seca bilmamasi; 

e dostlari arasinda sosial status qazanmaq 
uctin populyar olmaga ¢alismasi; 

e yoldaslarina qarsi zorakiliq gostarmaya 
calismasi. 


Kiberbulling qurbani olan usaq 
Sameer Hinduja va Justin W. Patchin (2010) 

kiberbulling qurbani olan usaqlara aid mtiayyan 

davranislar mtiayyan edib: 

e ¢ox yatmaq, yataqdan galxmaq istamameak 
va yuxusuzluq; 

e elektron cihazlardan istifadani tamamila 
dayandirmagq; 

e elektron cihazlardan istifada edarken ifrat 
daracada narahatliq va ya stress; 

e maoaktaba getmeaya, imumiyystla, evdan 
¢ixmaga gars! koniilsiizlik va narahatliq; 

e onlayn oyunlardan sonra depressiv, asabi 
hal; 

e aila izvlarindan va dostlarindan anormal 
sakilda uzaqlasmaq; 

e istahsizliq; 

e oztna qapanmag; 

e kompiterda etdiklarini valideynlari ila 
béltiismamak; 

e daha avval ¢ox maraq gostardiyi seylara 
gars! hevassizlik; 

e pessimizm, intihar haqqinda danismaq. 


Umumi tahsilda bulling ve kiberbulling, onlara qarsi miibariza iisullari 


Bullingin manfi tasirlari 


dsas naticelar géstarir ki, bullinga msruz 
qalan yeniyetmoaler arasindan tahsildan yayi- 
nanlar va darslarina hazirlasmayanlar ¢oxdur 
(Nakamoto & Schwartz, 2009). Hamin sagirdlar 
aksar hallarda darsa va maktaba qarsi olan 
havaslarini itirirlar (Fekkes va digarlari, 2006). 
Tadgigatlar bulling qurbani olanlarin intihar 
etma riskinin daha cox oldugunu gosterir. Bulling 
ila psixi xastaliklear arasinda miisbat korelya- 
siyanin oldugu da malumdur. Bu korelyasiyanin 
garsiliqh oldugu tadqigqat naticalarinda 6z aksini 
tapir. Bela ki, psixi va psixoloji problemlari olan 
usaqlarin bulling toratmasi va bullinga maruz 
qalmasi ehtimal daha ytiksakdir (Frost, 1991). 
Bullings mearuz qalan usaqlarda tez-tez impul- 
sivlik va hiperaktivlik kimi simptomlar 6ziinti 
gostarir (Camodeca va digarlari, 2002). Bul- 
lingdan zarar cakmis usaqlarin ailasinda da 
tez-tez problemlar miisahida olunur. Bela ki, 
bulling toradan va bullinqdan zarer caken 
sagirdlarin ailalarinda da taraflarin bir-birina 
qarsi zorakiligi musahida olunur. Sorgu naticsalari 
gostarir ki, ailada diizgtin tarbiya olunmayan, 
diqqeat va qayg1 gosterilmayan sagirdlar ya 
bullingi toradan, ya da zararceken olur. Naticada 
isa hamin sagirdlar maktabda zaif naticalar 
gostarir va evdaki mazammeat maktabda da 
davam edir. Bela olan halda sagirdlar bulling 
etmek tciin maktabi ézlerina makan secir. Bu 
sagirdlar miisahibalarinda camiyyatdan sanki 
intiqam aldiqlarini geyd edirlar. Evda qayg1 
gormayon, diqgat gésterilmayen sagirdlar emo- 
sional va psixoloji catinlik yasayir va maktabda 
bullingas mearuz qalir. Bu tip sagirdlar ézinti 
mtidafia edacak giic tapa bilmir va bulling edan- 
larin asan hadafina cevrilir. Sinifda bulling tez- 
liyina va siddatina tasir edan amillar demoqrafik, 
gender balansi, mtillimin saristaliliyi kimi amil- 
lardir. Tadgigatlar miiallimin rolunun burada 
vacibliyina diqgat cakir. Miiallim sinifda farqli 
giic tinsiirlearinin qarsisini almali, qaydalar, 
prosedurlar va sanksiyalar tatbiq etmali, vali- 
deynlarla, maktab rahbearliyi ila miintezam 
amoakdasliq etmoali, sagirdlarla va valideynlarla 
tarbiyavi va maariflandirici séhbatlar apar- 


malidir. Miiallim sagirdloari ila birga normalar 
hazirlamali va praktikada hamin normalara 
uygun davranislari vardisa cevirmalidir. 


BULLINQL9 MUBARIZO METODLARI 


Biblioterapiya metodu 

Biblioterapiya metodu kitablardan istifada 
etmakla bulling kimi pis davranislarin garsisin1 
almaq tctin bir tarbiya tisuludur. Burada 
miiallim, valideyn va ya koug¢ sagirdin vaziyyetina 
uygun secdiyi kitabi onlara mitalia etdirir, sonra 
iso hamin kitabi birga mtizakira edirlor (Pardeck, 
1995). Biblioterapiya yeni terapiya metodu 
deyil, aksina, bu metod sagirdlara dayarlarin 
dyradilmasi ticiin sinaqdan kecmis bir stra- 
tegiyadir. Biblioterapiyanin effektiv tasiri ticgtin 
usaq 3 mearhaladen kecmolidir: identifikasiya, 
katarsis, refleksiya (Afolayan, 1992). 


Identifikasiya 

Catin problemloeri hall edarken ilkin olaraq 
insanlar eyni va ya banzer problem yasayanlar1 
mtiayyan etmak istayirlar. Bu marhala biblio- 
terapiya Usulunun asasidir. Usaqlar bibliote- 
rapiyanin effektiv olmas1 ti¢in ilkin olaraq 
kitabdaki onlarla eyni vaziyyatda olan personaji 
mtisyyen etmalidirlar. Miallimin 6hdasina diisan 
an dnemli is usaga uygun kitabi tapib ona 
taqdim etmakdir (Sridhar va Vaughn, 2000). 
Dogru kitabi seg¢mok burada ¢ox vacibdir. Ancaq 
bu yolla usaq asas personaji va hadisani miiayyan 
eda bilar. Kitab secarkan personajlarin usaqla 
eyni yasda olmasi, eyni herakatlari sargilamasi 
va eyni problemlarla qarsilasmasi vacibdir 
(Sridhar va Vaughn, 2000). Kitab hamcinin usa- 
g1n yasina uygun olmalidir (Pardeck, 1995). 


Katarsis 

Usaq kitabdaki asas personaji va 6z prob- 
lemini mtiayyen eda bilibsa, artiq hamin hekaya 
ila 6zii arsasinda miiqayisa aparmasi mtim- 
kiindtir. Bu marhslada usagqlar ézlerini rahat 
formada ifada eda bilirlar. Danisaraq hisslarini 
ifada etmak bazi usaqlari narahat edir. Usaq 
musahiba tisulu ila hisslarini ifada eda bilmirsa, 
serbast yaz1 numunelearindan istifada oluna 
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bilar. Hamcinin kuklalarla rollu oyunlar, rasm 
cakmeak, boyamaq da semerali tisullardandir 
(Mcarty & amp; Chalmers, 1997). 


Refleksiya 

Biblioterapiya terapiyasinin sonuncu mor- 
halasi olan refleksiya usagin kitabdaki perso- 
najlarin yasadiqlarina rey bildirmasi, hadisalari 
serh etmasi manasini ifada edir (Sridhar va 
Vaughn, 2000). Usaq bu marhalada tam anlayir 
va dark edir ki, problemlar hekayada oldugu 
kimi hall oluna bilar. Usaqlar personajin catin- 
liklarla miibariza tisullarini nimunes gottirarak 
istifada eda va manfi davranislardan uzaqlasa 
bilar. Bununla da miiallimler sagirdlarinda yeni 
musbat davranislar formalasdira bilarlar. 


NeTICS 


Camiyystin miiasir dévriinti va galaceyini 
tahliike altina alan, qarsisi alinmali va ciddi 
tedbirlar gortilmali olan massalalardan biri da 
bullinqdir Naticada gortinen odur ki, Azarbaycan 
mektablerindsa bulling, onun tazahtir formalani 
va onunla mtibariza haqqinda malumat ¢atis- 
mazlig1 mévcuddur. Bunun qarsisinin alinmasi 
va sagirdlarin tahliikasiz maktab mihitinda 
talim-tarbiya almasi tctin texirasalinmaz an- 
tibulling proqramlari yaradilmalidir (Mahmu- 
dova, 2019). Bela ki, har bir maktab 6z daxili 
miuhitinds antibulling qayda-qanunlari yarada 
va onlarin tatbigina nazarat eda bilar. Antibulling 
programlar1 maktabi daha samerali, daha 
xosboxt bir mtihita ceviracak va dévletin mak- 
tabden gozlantilari 6z hallini daha tez tapa 
bilar (Nakamoto & Schwartz, 2009). Maktabin 
bu istiqamatda funksiyalarini yerina yetira 
bilmameasi isa neqativ hallarin ¢oxalmasi ila 
naticalanacakdir (Fekkes va digarlari, 2006). 

Tadgiqat naticasindsa bullingin sagirdlarin 
rifahina birbasa zarer verdiyi da miisyyen edilib. 
Ona gorea da antibulling tadbirlarinin sagirdlarin 
xosboxtliyina tohfa verdiyini nazardan qacirmaq 
olmaz. Maktabin 6z daxili resurslar1 hesabina 
bullingin qarsisini almaq magqsadila sinif mii- 
zakiralarinin, ictimai tadbirlarin, valideynlarla 
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goruslarin kecirilmasi da taxirasalinmaz tadbir- 
lardandir. 

Usaqlarin bulling va kiberbullingin mixtolif 
novlerina maruz galdigi dévr maktabli dévriidiir. 
Ona gora da maktabda goritilen antibulling 
faaliyyatlari bullingin qarsisini xeyli miqdarda 
ala, maktabin akademik naticalarina da mtisbat 
menada tasir eda, daha ¢ox sagirdin yuxar1 
tahsil pillalarina istiqamatlanmasina komak 
eda bilar. 

Bulling va kiberbulling camiyyatda bir ¢ox 
miuxtalif cinayata zamin hazirlayir. Maktabda 
gortila bilacak tadbirlar profilaktik tadbir xa- 
rakteri dasimaqla barabear, camiyyatda etik nor- 
malarin inkisafina tohfa veracakdir. Bullingin 
va kiberbullingin arxa fonunda goritilen qayg1- 
sizliq, laqeydlik va ailada qazanilan travmalar 
bir cox basqa ictimai problemler tictin hayacan 
tabilidir. Maktabda aparilacaq maariflandirici 
is cox zaman IKT savadsizhgindan qaynaqlanan 
kiberbullingin garsisin1 ala bilar. 


TOKLIFLOR 


Bulling va kiberbulling anlayislari haqqinda 
ictimai fikir yaratmaq tc¢tin arasdirmalar 
aparilmali, bu anlayislarin izahi va naticalari 
barada videogarxlar hazirlanmali, qaynar xotlar 
yaradilmalidir. Bullingla mubariza ¢oxmarhalali 
va coxsaxali aparilmalidir. Antibulling kampa- 
niyasinin bittin 6lke tizra hayata kecirilmasi 
uctin tahsil tizra bitin alaqadar struktur va 
orqanlar harakata kecmali, mtivafiq tadbirlar 
gortlmali, bu masala kurikuluma inteqrasiya 
edilmalidir. Maktab muiallimlarindan texniki 
iscilara qadar biittin heyati bulling haqqinda, 
onun miisyyen edilmasi, fasadlari va haralarda 
bas vera bilacayi barada malumatlandinimalidir 
(Mahmudova, 2019). Bu isda miallimlar, 
moaktabin rahbear heyati va valideynler six 
amoakdasliq etmolidirler. Sagirdlari ila yaxin 
munasibatda olan miiallimlar onlarin inamini 
qazanir va bullinga meruz qalan sagirdler onlara 
xabar vermakda ozlerini rahat hiss edirler. 
Maktabda rahbarlik va muoallimlerin bir-biri 
ila amakdash gi naticasinda maktabdaxili qay- 
da-qanunlarin yaradilmasi va tetbiq olunmasi 
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bullingin garsisini alan tadbirlar arasindadir. 
Haminin istirak etdiyi tabdirlar planinin 
hazirlanmasi prosesinda mixtolif fikirlar saslanir, 
belaca hami neaticada arsaya galan qaydalara 
riayat etmaya havas gostarir, insanlarin cavab- 
dehliyi, dhdaliyi artrr (Mahmudova, 2019). Elaca 
da, tahsilin taraflari bullinqin qarsisini almaq 
uctin lazimi biliklara sahib olduqda sagirdlarin 
bir-birina qarsi bulling davranislarini miiayyen 
eda va qarsisini ala bilirlar (O’Brennan va b., 
2014). Bulling haqqinda 6yranen sosial psixo- 
loqlar onun garsisinin alinmasi va bullingi t6- 
ratmaya meyilli olan sagirdlarin tarbiyasinda 
meahz empatiya hissinin yaradilmasini1 maq- 
sadauygun hesab edirlar. Empatiya hissi prososial 
va antisosial davranislara tasir géstaran fun- 
damental insan xarakteristikasidir (Noorden 
va b., 2015). Empatiyanin kognitiv komponenti 
bir insanin basqa birinin duygularini anlamaq 
qabiliyyatina malik oldugunu gostoarir. Bu o 
demoakdir ki, empatiya hissina malik insan 
bullingi toratmazdan avval bir sexs bullingin 
tasirina meruz qalacaq sexsin dztinii neca hiss 
edacayini va hansi sarsinti keciracayini anlaya 
bilir (Mahmudova, 2019). Bullingin qarsisinin 
alinmasi tctin her bir maktab maktabdaxili 
qaydalar toplusu islayib hazirlamalidir. Bu qay- 
dalar har kasin oxuya bilacayi yerda yerlas- 
dirilmali va onlarin hayata kecirilmasindsa mii- 
allim, sagird va valideynlarin istiraki tamin 
edilmali, vazifalari mtiayyan edilmalidir Bu 
qaydalar toplusunun her bir sinif otaginda va 
ya maktsab daxilinds an gortinan yerlarda 
asilmasi daha maqsademiivafiqdir. Calismaq 
lazimdir ki, sagirdlar ailalari ila daha ¢ox va 
keyfiyyatli vaxt kecirsinler, bu sagirdlarin in- 
ternetda keciracaklari vaxti ahamiyystli da- 
racada azaldacaq. Ailalara évladlarina nazarat 
etmalari, bu zaman aralarindaki garsiliqh inam 
va hoérmeta xaleal gatiracak davranislardan 
cakinmelari izah olunmalidir. Bu istiqameatda 
her il miintazam olaraq tahsil prosesinin 
istirakcilarina seminar va talimlerin kecirilmasi 
zeruridir (Mahmudova, 2019). 
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ANNOTASIYA 


Bu tadgigqatin esas maqsedi meaktablardsa sosial adalatin hansi 
saviyyedea oldugunu arasdirmaqdir. Muasir dovrda maktablarin sosial 
adalatla bagli masalalari hansi yollarla hall etmaya ¢galisdigini, eyni 
zamanda, moktab rahberlarinin bu sahada hansi tedbirlar gorduyunu 
bilmak olduqca onamli hesab edilir. Tadqiqatda keyfiyyet arasdir- 
masinin bir novu olan adabiyyat tahlili Usulundan istifada edilib. 
Mealumatlarin toplanmasi zamani 20 yerli va xarici maqala va tezis 
arasdirilib. Naticalara asasan makteb direktorlarinin sosial adalat 
liderliyi ila bagli davranislar! musallim va sagirdlar tarafindan orta 
saviyyede qiymetlandirilib. 


Agar sozlar: Sosial adalat, maktab muhiti, tahsil prosesi. 
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ABSTRACT 


This study is mainly based on investigating to what extent the concept 
of social justice plays a role in schools. In the current era, it is 
considered an important issue to know how schools make an effort 
to solve the problems related to social justice, as well as what steps 
are taken by school principals in this regard. In the article, the literature 
analysis method, which is a type of qualitative research, has been 
taken advantage of. During the process of data collection, 20 articles 
and theses written since 2012 till today in the local and foreign 
literature were examined. According to the obtained results, teachers 
and students have evaluated the behavior of school principals related 
to social justice leadership at an average level. 


Keywords: Social justice, school environment, educational process. 
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Maktab miihitinda sosial adalatin onami 


Giris 

Son illar arzinda sosial adalat liderliyi ila 
bagli bir cox arasdirmalar aparilib. Bazi aras- 
dirmalarda liderlarin xarakterik xtisusiyyatlari 
nezere alinarken, bazilarinda onlarin davranislar1 
on planda olub. Bu ferqli yanasmalar bir yerda 
arasdirmanin na qader ashamiyyatli oldugunu 
gostarir. Arasdirma zamani moaktab direktor- 
larinin tehsil prosesini idaraetma formasinin 
sagirdlarin nailiyyatlarina va ugursuzluqlarina 
birbasa tasir etdiyi qanastina galinib. Bu 
arasdirma sayasinda ham da maktablarda 
sagirdlarin, mtiallimlarin va digar isci heyatin 
tahsil prosesinda garsilasa bilacaklari adalatsizlik 
hallar1 miiayyen edilib, bu hallarin aradan 
qaldirilmasi tciin yollar géstarilib. Arasdirmanin 
naticasi olaraq bela qanastea galinib ki, insanlarin 
yasadigi har yerda adalat vacibdir, masalen, 
camiyystda adalat, tahsilda adalat, siyasatda 
adalat va s. Sosial adalatin tamin olunmasi tictin 
siyasat olmalidir. 


SOSIAL 8DALOT 

Sosial adalat insanin camiyyatin bir tizvii 
olaraq neca yasamasina ciddi tasir edan tamal 
ozalliklarden biridir. Camiyyatda har bir insanin 
6z Ohdoliklari vardir va bunlari yerina yetirmasi 
vacib amil hesab edilir. Bu ohdolikleri yerina 
yetirmamak va ya onlara qarsi ¢ixmaq diger 
insanlarin da etirazlarina sabab ola bilar. Sosial 
adalatda insanlarin baraber paya sahib olmasi 
Aristotelin miiayyenlasdirdiyi paylayici adalat 
anlayisi ila tist-iista dtistir. Bu baximdan, sosial 
adalat paylayici adalat olaraq da adlandirila bi- 
lar. Aristotel paylayici adalat dedikda, har kasin 
6z bacariqlarina va faaliyyatina uygun olaraq 
pay almasini nazarda tutub (Akkus, 2019). 

Sosial adalat anlayisinin ilk dafa 1840-c1 
illardan etibaran istifada edilmaya baslandigi 
taxmin edilir (Tomul, 2009). Lakin sosial adalata 
daqiq tarif vermak catindir. Onun asas talab- 
larinden biri har kasin barabar hiiquaqlara sahib 
olmasidir. Camiyyatda insanlarin bearaber hii- 
quqlara sahib olmasi dedikda, hayat saraitinin 
eyni olmasi va ayri-seckilik hallarina yol 
verilmamasi basa diistila bilar. Sosial adalatin 
tamalinds, eyni zamanda iqtisadi va siyasi 


bearabearliyin tamin edilmasi dayanir. Sosial 
adalat anlayis1 iqtisadi, sosial va siyasi barabarlik 
baximindan arasdirila bilar (Polat, 2007). 

Jlverissiz qruplardan olan 6yraneanlearin 
son zamanlar tahsilda rastlasdigi catinlikler 
neticasinda sosial adalat anlayisi daha ciddi 
ahamiyyeat kasb edir. Sosial adalatla alaqali 
arasdirmalara nazar saldiqda onun paylayici 
adalat, madani adalat va mtinasibat adalati 
kimi névlerinin oldugunu gormak olar. Sosial 
adalatla alaqali nazari ¢calismalarda onun ti¢ 
dlctidan (paylayic: adalat, madani adalat va 
mtinasibat adalati) meydana galdiyi mtiayyen 
edilib. Paylayici adalata géra, camiyyatin sahib 
oldugu rifahin fardlar arasinda adalatli sakilda 
paylanmasi1 asasdir. Madani adalat dedikda, 
camiyyatdaki alt madaniyyat saviyyelarinda 
berabarliyin tamin edilmasi nazerda tutulur. 
Munasibat adalati dedikda isa garar verilmasi 
prosesinda camiyyatda her bir ferdin adalatli 
sokilda istirak etmasi nezarda tutulur (Gtirgen, 
2017). Bu adalatin tamalindsa qararlar qabul 
edilarkan btitiin taraflarin adalatli sakilda 
istirakinin tamin olunmasi durur. Umumi olaraq 
bela qanasta galmak olar ki, sosial adalat 
camiyystda yer alan, lakin 6ziinti comiyyetdan 
tacrid edan insanlarin uygunlasmasi istiqa- 
metindsa hayata kecirilan bir yanasma hesab 
edila bilar. 

Tahsilda sosial adalatin kéklerinin 1960-c1 
illara gedib ¢ixmasina baxmayaraq, XXI asrin 
avvallarinda tehsil sistemindaki catinliklari 
aradan qaldirmaq ii¢tin bu problem daha ¢ox 
giindama galdi (Sisman, 2006). Tahsilda sosial 
adalat anlayisi barabarlik, demokratik camiyyat 
va coxmedaniyyatlilik anlayislari ila birlikda 
da aciqlanmaga calisilir. Qloballasan camiy- 
yatlarda farqli irq, etnik qurulus va sosial 
qruplarin bir yerda tahsil almasina serait yaranib. 
Farqli qruplarin bir yerda olmasi naticasinda 
yaranan coxmadaniyyoatli camiyyatdsa biitiin 
sagirdlarsa eyni tahsilin verilmasi vacib masalaya 
cevrilib. Tahsilda sosial adalatin tamin edilmasi 
lictin nazera alinmali olan an baslica faktor 
coxmadaniyyatli tahsilda farqin minimuma 
endirilmasi hesab olunur. Farqliliklerin tahsilda 
yaratdigi alverissiz vaziyyetlarin sagirdlarin 
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akademik ugurlari tizarindaki tasirini azaltmaqla 
imkanlarin baraberliyi tamin edila bilar. 

Maktablearda miixtalif alverissiz qruplardan 
olan sagirdlara garsi adalat va hérmata asaslanan 
miinasibatin qurulmasi vacib hesab edilir. 
Maktab daxilindsa bazi sagirdlearin risk qrupun- 
dan olmasi va etik qaydalara zidd haraketlara 
yol vermasi bir realliqdir. Bu faktorlar nazara 
alindiqda maktabda sosial adalat anlayisina 
etinasiz yanasmamagq vacib hesab edilir (Sisman, 
2006). ideoloji giicdan istifada edarak tahsilda 
sosial adalati tamin etmak miimktindiir (Bogotch, 
2002). Bir manada tahsilda sosial adalatin 
tamin edilmasi, alverissiz qruplardan olan 
sagirdlarin digar sagirdlarla barabar imkanlara 
sahib olmas1 demakdir. Camiyystda miixtalif 
siniflar arasinda olan barabarsizliklar hamisa 
bir cox problemlara yol agib. Bela problemlardan 
biri da fardlara camiyyat daxilinda barabar 
imkanlarin yaradilmasi prosesidir. Bu problemin 
nezeara alinmasi moktablarda sosial adalatin 
tamin edilmasi, eyni zamanda sagirdlara maktab 
daxilinda baraber imkanlarin yaradilmasina da 
serait yarada bilar (Enslin, 2006). 

Tahsil muhitinda berabsarliyi tamin etmak 
va sagirdlar arasindaki farqliliklari azaltmaq 
tahsilda sosial adalatin asasini taskil edir (Tomul, 
2009). Tahsil sisteminda sosial adalatin tamin 
edilmasi sagirdlarin 6z bacariqlarina va 
ehtiyaclarina uygun tahsil almasina alverisli 
zemin yaradir. Bu manada 6lkamizdaki tahsil 
muassisalarinda sosial adalatin tamin edilmasi 
tahsilalanlara baraber imkanlarin yaradilmasina, 
eyni zamanda fiziki cahatdan bazi problemi 
olanlarin diger sagirdlarla eyni siniflarda tahsil 
almasina sarait yarada bilar. 

Sosial adalat anlayisi tahsil baximindan teahilil 
edildikda, asas masalanin har bir farda subyektiv 
ehtiyaclarina uygun tahsilin verilmasi oldugunu 
gora bilarik. Tahsilda sosial adalat isa bir cox 
hallarda biitiin fardlarin barabear tahsil almasi 
olaraq ifada edilir. Lakin nazara almaq lazimdir 
ki, har bir sagirda tahsilin eyni forma va maz- 
munda verilmasi o gadear da real goriinmiir. 
Bunlara asaslansaq, farqli ehtiyaclari olan sa- 
girdlar Uciin 6zal tahsil program tartib etmak, 
onlar tictin farqli resurslar va ya imkanlar yarat- 
magq olar (Gtirgen, 2017). 
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Maktabda sosial adalata tasir edan bazi 
amillari geyd eda bilarik. Bu amillar: maktab 
rahberliyi va tahsil, aila va sosial mthitdir. 


M9KTOB ROHBORLIYI VO TOHSILIN 

SOSIAL 8DALOTO TASIRi 

Arasdirmalarda bu qanaata galinir ki, maktab 
daxilinda sosial adalatin tamin edilmasi, asasan, 
dovletin payina dtistir. Turhana (2007) gora, 
sosial adalata aid hiiquqi masoalalar doviatin 
ohdaliyindadir. Lakin sosial adalatla bagli maktab 
icinda bas vera bilacak problemlar va bunun 
halli ila masgul olmaq maktab rahbearlari 
terefindan heyata kecirilir Bela bir qanaata 
galmok olar ki, maktabla bagl sosial adalat 
measvlalarinda vahid bir sistem oldugunu deya 
bilmerik. Burada idaraetma makteb rehbearliyinin 
onu neca basa diismasi va hans tisullari tatbiq 
etmasi ila alaqadardir (Tomul, 2009). 

Maktab rahberliyinin baslica maqsedlerindan 
biri da alverissiz qruplardan olan sagirdlara 
yardim etmakdir. Bu baximdan, maktablarda 
sosial adalat liderliyini yerina yetiran rahberlar 
bu sagirdlarin keyfiyyetli va barabar tahsil 
almalani iictin ¢alismalidir. Bu faktorlarin nezera 
alinmasi, aslinda sagirdlarin akademik gés- 
taricilarinin daha da yiiksalmasina sabab ola 
bilor (Ozdemir va Kiitkiit, 2005; Tomul, 2009). 
Maktablerdaki qaynaqlarin yetarli olmasi va 
idarsetma faktorlari da maktabda sosial adalatin 
tamin edilmasi ti¢iin 6namli hesab edilir. 

Jddabiyyatlara nazar yetirsak, 2000-ci illardan 
etibaran sosial adalat va sosial adalat liderliyi 
movzusunda arasdirmalarin sayinin artdigini 
gora bilarik. Oplatka (2014) tahsilin idara 
olunmas! ila bagli XX asrin ortalarinda sosial 
adalat mo6vzusunda ilk calismalarin baslandigini 
vurgulayir (Goren, 2019). 1960 va 1970-ci 
illardan etibaran tahsil sahasinda sosial adalatla 
bagli barabarlik, adalat, o cimladen liderlik va 
buna benzer movzularda bir ¢ox arasdirmalarin 
aparildigini gora bilarik. 1990-c1 illardan sonra 
isa artiq bu movzu daha da diqgat markezinda 
olmaga basladi, naticada mtiallim va sagirdlarin 
medani 6zallikleri nazeara alinaraq adalat va 
adalatsizlik anlayislari ortaya ¢1xdi. 


Maktab miihitinda sosial adalatin onemi 


AiLONIN Tasiri 

Maktab sadaca binadan, tahsilveranlardan, 
tahsilalanlardan ibareat bir yer deyil, buraya 
ham da aila va sosial muhit daxil edila biler. 
Tahsilda sosial adalatin tasirindan danisarken 
buraya yalniz maktabi daxil etmak olmaz. Celenk 
(2003) geyd edir ki, sagirdin maktabda 6yrandiyi 
davranislar va ya biliklar aila mthitinda vali- 
deynlar tarafindan pozula bilar. Buna gora da 
demak olar ki, sagirdlarin akademik ugurlari 
mektab - aila isbirliyi ila six baglidir. Sosial 
adalatin asas maqsedlarinden biri da alverissiz 
qruplardan olan sagirdlarin akademik nailiy- 
yatlarini artirmaqdir. Tahsilda ugur qazanmaq 
uciin yalniz maktabda tahsil almaq kifayat deyil, 
ailanin tahsil saviyyasi da sagirdlearin ugurlu 
olmalari tictin 6nemlidir. Yani maktabda alda 
edilan bilik va bacariqlar ailanin dastayila daha 
da inkisaf etdirilmali, effektiv 6yranmaya zamin 
yaradilmalidir. 


SOSIAL ODALOT LIDERLiYi V8 SAGIRD 

MOTIVASIYASI ARASINDA 8LAQ9 

Tahsilveranlar 6yranma prosesindea biliklari 
birbasa sagirdlara 6ttrdtiyii ii¢tin sosial adalati 
hayata kecirmakda an boytik paya sahibdir. 
Sinif daxilinda sosial adalat lideri olan mtallimin 
sagirdlara basladiyi adalatli, samimi muinasibat 
va secdiyi dtizgiin davranis formasi tahsilalan- 
larin 6zlarini daha rahat hiss etmasina imkan 
yaradir. Bu halda sagirdlarin hom sinif daxilinda, 
ham da sinifdankanar motivasiyasi artir. 
Moaktabin asas magqsadi sagirdlera tahsil 
vermakdir. Bu baximdan, 6yranmenin daha ef- 
fektiv ola bilmasi ti¢tin mtiallim daha ¢ox say 
gostarmolidir. Onun biittin davranislari sa- 
girdlarda miisbat va ya manfi tasir yaratmaq 
imkanina malikdir. Bittin davranislarin eyni 
qadar tasir etdiyini soylaya bilmarik. Lakin bazi 
davranislarin tasiri, hatta 6mur boyu davam 
eda bilar. Sagirdin maktabdaki uguru va 
muvllimin yaratdigi tasirlar onun 6mtir boyu 
hiss edacayi bir keyfiyyatdir (Tatar, 2005). 
Marag1 az va ya ¢ox olan sagirdlarin 6yran- 
measinda miiallimin motivasiyasi da 6nemilidir. 
Oyratmayi sevmayan va sinifi ala ala bilmayan 
muvllim sagirdlarin géziinda motivasiyasi az 
olan bir mtiallimdir (Viau, 2015). 


Bu arasdirmadan galdiyimiz qanasta gora, 
sagirdlar miiallimlarin sosial adalat liderliyi ila 
bagli biittin davranislarini yox, bazilarini anlaya 
bilirlar. Umumi olaragq, onlarin motivasiyasinin 
orta saviyyada oldugu mtiayyean edilib. 

Arasdirmadan alda edilan naticalara géra, 
moktabli qizlar miiallimlarin sinifda daha ¢ox 
sosial adalat lideri kimi ¢1xis etdiklarina inanirlar. 
Bunun sababi olaraq qizlarin darslarda daha 
faal istirak etdiyini géstarmak olar. Bu da onlarin 
dyranmeys motivasiyasinin daha ¢ox oldugunu 
demaya asas verir. 

Sinif rahborlarinin dtistincasina asasan 
yasadiqlari 6lkada insanlarin tizarina diisan 
ohdalik va vezifelarin baraber sakilda paylanmasi 
sosial adalat olaraq goriltr. Speight va Veranin 
2004-cii ilda sinif rahbearlari ila hayata 
kecirdiklari arasdirmadan alda edilan naticalara 
asasan camiyysatda yer alan fardlara rifah va 
galirlarin barabar paylanmasi sosial adalat 
olaraq ifada edilib. 


NeTICS 

Bu arasdirma son zamanlar tahsilin idara 
olunmasinda tez-tez istifada edilan sosial adalat 
liderliyi anlayis! asasinda hayata kecirilib. 
Arasdirmada sagirdlarin sosial adalatla bagh 
hansi ¢atinliklarla tzlasa bilacayina, muiallim 
va direktorlarin, hamcinin aila izvlarinin sosial 
adalat lideri kimi neca ¢ixis eda bilacayi ma- 
salalarina toxunulub. Bunu geyd eda bilarik ki, 
adabiyyatlarda sosial adalat liderliyi anlayisina 
muxtalif istiqametlarden yanasilib. Aila, sosial 
muhit, camiyyetin insanlara tasirinin onlarin 
davranislarinda mtisbat va ya meanfi tasirler 
yarada bilacayi mtiayyen edilib. Arasdirilan 
adabiyyatlardan bela naticaya galmak olar ki, 
sosial adalat liderliyi anlayisi bir cox faktorlardan 
asilidir va onlarin hamisi eyni tasir gostarmir. 
Bu tasirlar fardin 6z dusiincalarindan va 
davranisa miinasibatinin neca olmasindan 
asilidir. Har bir sagirda tahsil miihitinda eyni 
daracada yanasilsa, ayri-seckilik hallari olmasa, 
yani alverissiz qruplara, basqa etnik mansu- 
biyyetden olanlara va digar problemlarla tizlasan 
sagirdlara eyni ctir munasibat baslansa, bu za- 
man adalatli bir sistemin yaradildigini s6ylameak 
mtimktindtir. Hamcinin sosial adalat liderliyi 
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davranislarinin sagirdlerin akademik ugurlarina 
da tasir géstara bilacayi alda edilan naticalardan 
biridir. Arasdirilan maqala va tezislarda miial- 
limlarin ¢coxu maktab direktorlarinin sosial 
adalat liderliyi davranislarini yiiksak saviyyada 
yerina yetirmasinin vacibliyini vurgulayib. 
Hameinin sagirdlarin fikirlari da nazera alinib 
va onlar miiallimlerin va direktorlarin sosial 
adalat lideri kimi davranislarinin talim-tarbiya 
prosesinda cox giiclii tasira malik oldugunu 
bildirib. Jlda edilan naticaya géra miiallim va 
sagirdlarin bu mévzu haqqinda diistincalarinin 
banzer oldugu qanaatina galinib. 

Belalikla, qeyd etmak olar ki, sosial adalat 
maktabin idara olunmasinda asas faktorlardan 
biridir. Maktablardaki adalatsizliyin va bitin 
merhelalarda manfi yonda ayri-seckiliyin or- 
tadan qaldirilmasinin maktabin idara edilma- 
sinda misbat tasirlar géstearacayi dtisiiniliir. 
Buna gore da miiallim va sagirdlar adalata olan 
inamlarini itirmamolidirlar. 

e Maktab direktorlarinin mtallim va 
sagirdlarin adalata olan inamlarini gticlandirmak 
lictin daha ¢ox ¢alismasi va bu istiqamatda 
tadbirlar gérmasi tovsiya olunur. 

e Maktablarda sosial adalat anlayisinin 
daha cox taranniim edilmasi tctin miusallim, 
sagird va direktorlarla bu mévzuda tealimler 
kecirmak t6vsiya olunur. 

e  Arasdirma zaman keyfiyyet arasdirma 
novinden istifada edilib. Bu mévzuda galacakda 
hayata kecirilacak tadqiqatlar zaman kamiyyat 
metodlarindan istifada edila bilar. 

e  Tahsil sisteminda sosial adalatin hans 
saviyyeda oldugu barada daha atrafli malumat 
alda etmak ticiin bu mévzuda daha cox adabiyyat 
analiz edilmasi maqsadamiivafiqdir. 
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